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CHAPTER'I: THE MODEL,

Introduction.s. . .4

With the advent of the concept of life-gong education for pertonal

improvement mid satisfaction, .new emphasis is being'place4 d onjhe .

k *

'4 development and.reOsion of adult education programs. Howexer', these
.

research and development Activities have been held back because Of a

paucity' Suitable evaluation models:

. Norton (1970)' recognized that evaluation of programs was An im-
3

portant prerequisite for improving them:.

Before existing programs can be mproyed, and before'
access to programs of high quali y can be, insured,
adequate. systems and techniques o evaluation must
-be deVeloped and implemented. Th use Of quick and
often.highly subjective devices fo appraising the
quantity,quality, and cost-effecti eness of Programs
will not suffice.' Educators are graduallysrecognizing
the importance and complexity of the evaluation
process,ut have not yet taken the necessary steps
to fully.develop and operationalip effective eval-
uation programs (p. I).

Ray(1 /3) after arrextensive review of the evaluation literatUre

ry

found.tha the methods employed varied dramatiCalfy:

The methods of evaluAtion differ widely, 'they

include general checklists, questionnaires, inter-'
Views, follow-up Analyses, and standardized test
results. (p. 2.1).

.#

.--,

Norton and Ray express views that are important for an understanding
C

of the current controversies concerning program evaluation. At Norton

points out` t eduCatorc seem to recognize the need for adequate systems

9
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and techniques of evaluation;but as Ray said,:the methods used vary

wideIy.".

This author's review of the literature also revealed a lack of

estandardized instruments and procedures suitable for use iflithe evaltP'

ation Oradult education programs. . In.addition, the reviewialso

'confirmed the need fora better methodological approach, which would

.incorporate input from a variety of.sdurces, andeffectively utilize

the existing. knowledge in the field.' With this in mind, this Pra)ect

was begun in an effort to' del/lop and test a compehensive model,for ;

0 . ,

the evaluation and rev Oion of adult education programs.

(
Rationale for the'Model

Process Component'

A review of the literiture revealed that themethbdi and prdcedures

used to evaluate educational programs differed widely; but the methdd-

,ology employed inmost cases was process evaluation. this_app"roach

. organizational structures, educational processes, equipment andfacili-

ttes.are 'judged against preset standards. This type oevaluation has
.

been used for accreditation and many other purpoes, including the

..* .

allocation Of resources" (Starr, 1970).

This method usually involVes a c6mprehensive self-evaluation,nd
",

an on -site. visit by a team of professionals. Member's of the team are,

usually drawn fron the ranks of state department personnel; teacher- °

educators, and educational administrators.
.

.

, :

.\i,
Despite the prevalence of this approach, the'literature allo con- .

tamed many sources who proposedolly a self-evaluation, beAuse they

2
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felt it was easier and more economical to conduct tyram, 1965; Starr,

1970; Ray, 1%73; Wallace, 1913): Furtherm re, it was,found-that many

authors believed on-site visits to be com cated in nature, and time-
,

consuming. They alsci require oonsiderable human andfinancial resources

and are believed by some to be basically-inconclusive (Starr', 1970;-

Byram,1965).

. ,

Critics of the self-administered process evaluation, conducted

wi,KTit a subsequent on-site visit, berievettik the results sf such

, ,

..

a study would be biased and that only an on-site
,
visit would validate

the self-study and suggest- further imiCrovementS (AVA, 1971). Despite,.,

such objections, this author belfeved that savings in time and money

were strong arlguments for the lite of a self-evaluation, particularly,

when, it is recognized that effective evaluation Must be continuous

and onittn."- Additionally, several success examples of the use of
,4/4,

this approagh had been reported in the literature (Ray,.1973,-1974;j

Wallace, 1973).

All df the above factqrs were considered, and it was decided that

thts.project'would utilize a self-administered process evaluation,

# without e4on-site visit by a team of professionals. The approach

.
used was similar to the ohe'proPosed by Ray (1973), and featured' the

V .

.,
:.

following components: .

,

I. A student evaluation--information obtained from.Current
students. This form assessed perceptio dealing with
the quality of the educational process, he interests
qnd needs of thestudent, motives for en lling,

tuggestiOns concerning educational priori es, and
, basic demographic' data.

. - 2 A teacher evaluation--this form solicited information-
.

.. . similar to the Uudent evaluation, however, it was '.

e

1
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broader in scope. It obtained additional infor-
mation on theadmi tration of adult programs,
adequacy of budget "and other information of a
professional"natur

Af
e

.Needs Component

, A,

The review of the literature also raised some doubts as to the

ability of processlevaluations to give adult education administrators
.4:1 .

a

all the information needed for proper program revisions. It was be-_

rieved that these leaderi -needed more data or the effectiveness of

thelr programs iR meeting the needs of their constituents: Naif

(1969) recognized the importance-of analyzing needs, and called for

a thoraugOnd continuing study of the community. Neylan and Verner

:,(1966),
(1966)

4
lsO pointed out that:

-comprehensive curriculum evaluation and
visionmodel will increase support for and .

ticipation in adult programs, because the .

c iculum will be related to real life
problems, interests, an4 needs (p. 59)

This author felt that if information on community,needs

continuous buseful it Had to be col-lectdd on a tirema

the exkess pui.pose,of tiniSrovihq and' odifyi

point was based on the belief Vat,adu t.educ

any other type, must be fleiible and re ponsiv

as to be

'sis,for"

rams. Thi
\
Oew-.

1
erhaps mot than

'curriculum must be amenable to reviston, and rel

future students. In order to insure flexibility

it was felt that informakion,from a variety of sou

eforp, its

vent o prese.nt and

id responsiven ss,

as was needed.

But thereview of,the literitureindid'ated that onl the Coniext-Input-

Process4roduct (CIPP) model proposed by Stufflebeam (1974) focUsed on

the needs of the community (conteictUal diimensiO0). This lack of attention A
reinforced the necepity of a need component in the derrent model.

12
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The evaluation of community needs was viewed a a complex and -

difficult problem. A review of the literature.revea l that the most

commonly used method of Collecting this information was the questionnaire

survey,.but the development of a suitable form was found to'be a formiT

dable task. ,Foremost among these measurement problems was the diversity

of the clientele. Many adults wve known to have weaknesses in the
.

basic educational skills, while others had fou'r or more years of college.

These differing abilities prohibited the use of aquestionnaire as, the

sole source of information. I was felt that differendes in verbal
. _ Ao

ar
ability rade it probable tha only the more articulate would respond

to a survey puestionRdire.

The widely differing content of adult educatidh,classeswas also

viewed as a.problem. Sothe courses were known to be' taught for the enjaoy-
.

ment Of the student, while otheri attempted td:IimkOve And/or upgrade
w .

w 1

basic educational and vocational sk4lls. These widely differing pur-.

pises comimunded the ineasurement°prilem, and limited the usefulness
. ..

of a questionnaire. It was felt that rtain kinds of Information
,

t.
' aiirig to basic educational and vocatio,1 needs could best be obtained

. , fro 'specialized secondary sources, while data on personal fhterest.

11 .

and improvement courses could best be obtained from the general public

....... .

,
.\ These beliefs led to the construction of separate forms for use in

.. . .

collecting data from secondary and primary sources.

Furthermore, a relevance problem was feared. The Writer's past

research indicated that the wishes and desires of actual and potential

students differed greatly from:their abIlities, aptitudes,, and motives.

It was felt that the stated preference of a respondent fora particular

13
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class would not insure that he could,or'mpld, enroll and complete
-,

it successfully. This discrepancy between expressed and actual be

haVior cast a shadow over the relevance of the information which would ,

be obtained in a single questionnaire study. In order to redUte the

chance 'of acting on irrelevant information, inputs were solicited from

a num4er of sources within the community.

The measurement pmoblems were evaluated, and the following infor-.

mation was collected: . ,

1. A general community survey--a questionnaire sent to a
representative sample of citizens to determine their
perceptions of their own individual interests and
needs, their priorities for offering classes to.meet
these interests and needs, suggestions for_new
,courses, and basic dem4Iraphic data.

2. An employer survey--a q6estionnaire sent to a repre-
sentative sample of'local employers to determine their
perceptions of the educational and vocational training
needs of their organization; their priorities.for
offering classes to meet these needs, and basic
organizational data.

3. ,A secondary data analysis of 'Community'needs--a formal
.review of census'and employment data was undertaken.
Information on the educational:level, age,'46cup tion,
unemployment rates, and local occupational'employnlent
projections were selected as the minimum inputs.

4. An evaluation of the educational opportunities available
to adults fromother local education agencies.

e. s.
o

Conclusions

It was assumed thadult programs could be improvedaby deter-

eihing the perceived educational needs of the community, and by eval-

uating the effectiveness of the programs established to meet these needs.

While it was recognized that this approach was not truly comprehensivq0

it was believed that it would facilitate the development of a relevant

14
6
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curriculum, insure the maintenance of that curriculum in adult programs,

and serve as the bails for-a more comprehensive analysis in the, future.

% . The development of this project was-influenced by the program

planning modelprOpogled by Durston (1969).. His method consisted of the

following steps: -

1. Determine the needs, interests', and problems-,of the
adults in the community (contextual evaluation);

2. Identify educational objectives; ,

3. ,Structure the learniilg activities;

4. Establish an evaluation procedure. '(Writer's note:
s; preferably with process, product, and cost-benefit

components.)

This project emphasized the first and fourth elements of the Durston
. . ,s.. : f

*

Moidel. Proieures and instruments were developed for the assessment of
.

.
.

.

community needs, and for the self-eialuation of the process elements of

adult programs' (see Figure 1). Unfortunately, time and funding con-

straints prevented the logical extension Of the research into curric1ulum
\

development (items 2 and 3 of the Durston model), and the developmeEtt,

of cost-benefit and product evaluation techniques to supplement the

process and contextual evaluation components (see review of 'literature).

.1
4

1
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CHAPTER THE PROBLEM AND THE PROCEDURE

Background

A review of the literaturd had indicated:

t

1. Th;'need for the evaluation of adult programs along several.
dimensions.

2. A variety of methods and instruments were*currentlytin vse.

3. A need for an evaluation model which would permit evaluation
andrevision of adult programs based on. community needs,.

4. That no model had been reported, which featured-both process.--
and need components. v- t'-

.

Since evaluation was one -of the top priorities ,n Kentucky,

.,t

posed model was brought to the attehtion of the Stdte Department of

Education, and funding was arranged through the'Blyeeu of Vocational
-

.Education.

The largest adult education progrim in KentuCky was conducted by
?t,-

the Jefferson County'School System. This system was. chosen as the site

for the testing of the model.

The Jeffersonicounty System was independelt of the ,LouisvIlle City
4 '

System at the time this research was cond#cted, and.the latter atsg

.conducted adult education proqramli. The Univeriity oflouisville, the

University,of Kentucky-Community College System, and 'various reivate

colleges also offered courses'in adult and continuing elucation.

The county System was!faced with the profit of mqger with the
4

city system, and a corresPonding .increase(in their responsibility for

17
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. ,

`the-delivery of 31dult, educatiok services."-Because of iirs, current and

future ,commitments, officials of the Jefferson *County System were

-

especially interested in the project. `.William Aiken; diitctor of

vocational education, and Curtis Whitman, director,9f continuing

edutation were especially helpful 'during.4the entire project.

Testing of the_model took place dUring the spring,artd summer of

1974. :A
-

4

.
Statement bf the Problem

The problem was defined as follows:

"How adequately does the adult education,program in

I'

the Jefferson County School System supply quality adult

.-,

education progrdms to meet the needs of the cittgeds of
,

that.cOmMunity?" a 4 ,,

,

. . .

Purposeg 4nd 0 *ectives

.This research wa% descriptive in na re: such it was difficult

,
tb make Statements about expected Outcomes. Instead, the'purposes of

,the.prOject were specifically delineated by the following information

objectives, or questions to be answered by the research:

I. What should;be the criteria for evaluating adult:
educatidn.programsq

2. How Should adult program areas be defined and'olat'Sified?.

3. What were the adult education opportunities available -tb
the adults of Jefferson County?

4. What were the areas where adult programs provided dupfica-
tion.of services?., If duplication existed, was it warranted?

1`8

10
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S. Whatwas the present setus of the existing adult education pr-ograms, -

in Jefferson County!:
,

ow
,

adequate were these programs?

6. Brordid pist-participants in the Jefferson County program feel -about
the effectiveneop of these courses?. Are recommendation4 for improver
ment to-be made based on these evaluations? .

..
.

7. What'vas the eurrenE education4 level of the adults in Jefferson'County
my census tract)?

8. What'wete perceived educational needs of the citizens of Jefferson
County?

9. What were the professional and ocCupatiotltal aspirations of\ple citizens
of Jefferson County?

10. What were.the educational requirements of the business and industTy
organizations of Jefferson,County?

'11.1 Based on the demand or classes and the adequacy of existing programs
what'reco*endations!'can be made concerning: course revisions? deletions?
additiOns? t

12. What recommendations can Oe made to standardize'terminology and
clearly identify Adult prlagram areas?

.

13. How do adult education pkogram preferences differ among teachers,
students, employers, and the gee eral public?

14. How do vocational trailing'preferences differ among students, employers
and the general public?

15. Is there a significanp:difference between the evaluation of teachers
and students when rating adult education programs in Jefferson County?

16. What is the relationship between selected .students demographic variables
- and the vocational preferences, adult program preferences, program evalua-

tion, teacher and class evaluations, and the adult :motivation index?

LI%
. t"

r
'Definitions

For purposes.of this study tile-following definitions were adopted:
.

1. Adequacy - As a factor for e4aluatlon
was considered a positive response

to the following questions:

(a) Do

r

NN.

ar
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we have enough programs of a sufficient quality to
satisfy the educational needs of our adults4 (b) Are

these programs conducted by instructors and administrators
who can provide relevant and meaningful instruction?

* (c) Is-the curriculum broad enough to include all areas
of,interest to the community? (d) Do we have enough
'facilities, equipment, and supplies of a proper quality
available for adult programs? (e) Do the methods.of
instruction take into` consideration the characteristics
of adult learners?' (f) Do the present and prospective
adult learners receive the guidance and counseling they:
heed to be successful?

2. ualit --A quality adult education prOgi.-amAs one th#
wi enroll an interested,qualified student, regardless
of his'mental or physical capabilities, in a program of
study designed to meet his personal needs and/or desires.
Quality programs will' always strive ,to offer a curriculum

that will meet the needs of the community.

3. Adult Programs (adopted from DeCroi, & Loagne, 1967)-(a) .

Adult basic education, (b) Literacy and secondary education,
(c) Psychology and human relations, (d) Continuing education
in vocational-technical andprOfessional areas, (e) Manager

.

ment and supervisory training,-(f) Family health and home
management, i.er, occupational training.of adults for home;'

consumer and parental roles, (g) Recreation and/or
leisure- time, activities, i:e.,arts, crafts, and recreation,
{h) The fine arts (r4sio, creative writing, drama).

4.\ Community--For purposes of this study, the commOnity included',

both Jefferson .County arid the City*Of LouiSvtqle. In addition, .

the term also referrea to several.publics within this geo-
graphical area:. (a) Students--participants in adult education
programt during the fall and spring of 1974, (b) General
public--potenttal. students residing in the community,,

Boiness organizations and public institutions which were
both suppliers orstudents and employers of graduates,

. . id) Teachers in adult education programs during 1974.

5. Adult Education --Lnstruction Ofeld day or evening to
adults or out-of-school youth, over16 years of age, who
are not seeking a two- or four-yer degree at
university, junior college, technical school; or other
institutions of this type:

6. Evaluation--The process,of obtaini.rig, and providtng useful

information for judging decision alternatives to individuals
charged with the responsibility for improving the quality of
education (Stufflebeam, 1974,,p. 267, and Norton; 1970, '

c
p.1138).

4
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,

Adcreditation--A method of periodic educational
evaluation,;which assumes that if certain standards

.are met, quality education- is-the outcome (Brown,
p. 3). Based on the information'collected, decisions
are made on'the ability of-the educational agency

.to supply-quality.edcational services.
..

.

, 8. Program Evaluation The cohtinuous process of collecting
valid and reliable data for the puraoses-.of comparing
program outcoMes.with program objectives. The process

. is conducted to provide useful information for making
sound' educational decisions. ',Educationardecisions

. refer to making a choice-among alternatives for .action
in response to educational needs and limited resoorces,
(Norton, 1970; ,p. 1.). Tile most'coMmonly used form of
program evaluation is the process evaluation, but other

. NZ"
_types inclqde product, 'cost-benefit, anecontextual
evaldations. .

.
9. .Process 'EvaluationThe procedure by which organizational ,

structures, eduCational processes, equipthents, and facili- .

ties are judged against preset standards.- This evaluation
: methodologr(normally) includeVa. selfreValuation, plus
'an -extehsivei,lOcal. school_vAltation by state, level personnel
to secure evaluation data about programs;, equipment and

.facilities (Starr,'1970, Op. 4-5).

1(1. Self-evaluation; or. Self-administered Chealist ExalUation--
. ye

A comprehenstye procedure by which the staff of a local .,-
. education agency, or school, examines thgiNprograms by

means of a rating scale type of checklist furnished by a- `-
higher authorit. The checklist gathers data on the

('quality aspects of the program, as perceived by local .

stiff.

11. On-site-Miing Team--A panel of experienced educators
who visit and evaluate a local adult program. The group
could have drawn from one, or mores of the following
`types of 'professionals: state staff, teacher - educators,
advisory council members, business and industry volunteers/
and knowledgeable citizens.

s.-

12. _Contextual EViluations--Re'search'that will aid planning
decisions 6y identifying unmet needs, unused opportunities,
unsolved problems, which affect various-segments of the
population. The resolts are used as the basis for
curriculum and program deVelopment.

I
,

13. Product Evaluations--Research that assesses the quality
of-the performance of the graduates of adult programs..

21
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14. Cost-benefit Evaluations-A marginal ford of economic
analysistin which the benefits to the community are
compared with the dollars'spent for adult education

(costs}. In theory, as long as the dollar value of

the benefits exceeds'the expenditure, society should

assume those costs. A;

Rese roil Design and Field Work

A\condeptual framewor

This study. s organized into three phases.

I. Phase 0 e= -8ased on a review of the, literature, evaluative

critiera, i.e.,)stan a rocess,evaluation, were developed.

These'evaluatiOn compoAents e (see Table 1):

(a) Instructional materials

(b) Non /instructional services

(c),Curriculum

(d) Facilities

(e) School Reorganization

a.

existing courses, and DeCrow and Loagne s '{1967) taxonomy, .

r
the foil wing standardized categories of program areas were Oveloped:"

4

(al AdUit basic education

4
.6) Lileracy and seconqry *cation

(c) PsychollOr indtuda relations

(d) Vocational /.technical training

(e) Management andsupervisory training

(f) Family health and home management

z

(g) Recreation and leisure time activities **

(h) The. fine arts



\

.

,

TABLE 1

A Conceptual Model,of the Research Design
ase 1)

1

Area of St y Population/Sample
. ,

Data Requirements Data Collection

A. Evaldative
Criteria

,

B. Taxonomy
of Program
Areas

, ,.

.

.

, Y .

'N/A

.

N/A.,

,

.

,' il

.

,

. 1., Behavibral Ob-

'.jectives.

.

2. Standards

1.. Existing class.

offerings

.

b

1.
/
Literature
review-

2. Panel of
expertsexpe

.

1. Literature
review

2. Panel of

experts.,

i

.eZ

23
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2. Phase Two--In this phase,.comprehensive
self-evaluations w

conducted by mail. The primary-purpose of this research was to determ ne

-the status of adult edUcation in Jefferson County. It was conducted,in

three primary areas (see Table 2):

(a) A Self- study- -A random sample of 100 adult education

teachers from various schools and programs were asked,

to complete a self-rating process evluatiob form. It'

was based on the components identifiein Phase One.

The. respondents were. also asked, to give a contextual

evaluation of the relative importance of the various

adult program areas. (See Appendix A) About 70t of

t

,the teachers participated in the evaluation.

(b)' Student EvalLon--Three hundred adult students were

randomly selectedlfraffi the rosters bf the fall and spring

classes of the 1973-74 iefiool year: They were Contacted

by mail and asked to participate.' Information was

obtained onitheirierceptions of the'qbality of adult

education programs, classes, and teachers.\ Additional

'information Wes'obtairied on the students' interests,

needs,and priorities concerning adult education.

Students were also.asked to voldntger information con=

cerning their motives for enrolling in an .adult prograin

About 53%. of the sampiereturned the forms. A copy of

this evaluation instrument Is included as Appendix a.:

. 24
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3. Phase Three--Contextua1,6alaons were con"ted by mail

with four target groups: teachers and students (s'ee Appendices A and

B), the general community` (see Appendix D4, and employers .see Appendix
'

E). Certain elements of the forms were the same for all groups and this

made it possible to compare the' perceptions of several researcH popu-,
o

-lations (see Table 3).

4

(a) The teacher and student evaluations -have already,been

discussed in an .earlier section; the contextual elements

r"

were merely separate sections of the same foems.,4,

(b) General 'community SurVey--Three hundred families were'

randomly selected from the Greater Louisville Street

Directory. tAboUt 48% orthe respondents returned the

forms. They were asked to identify vocational, training

priorities, rankathe eight adult program areas according

.

toctheir importance, and make suggestions',for new courses.

(c) Employers Survey--Three hundred employers were selected

from the &inn and-Bradstreet pmmercial listingS, which

included all types of business fi-etail, service, mane

Al
facturing, Only 20% returned the forms.-'"

(d) Secondary Data Search--In additionito the surveys a com-

prehensive review of the published data in the community

was summarized by means of Appendix F.t This. information .

included data on educational levels, unemploYment,

employment, and other pertinent community data.

26
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4 ,
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4.

2

t

Instrumentation

Teacher and Student Self-Evaluatioh Forms
'11b7,

These sections of the forms, consisted of 'a series of ratings

based on these five essential components of an educational program:

I. Instructional materials

2. Non - instructional services

3. Curriculum

4. Facilities

-\ 5. School re-organization

.' Each of these forms were designed to be simple and easyNto use.

It was intended that they be brief enough for practical use.

During the development of the instruments it was assumed that self-
,

evaluations were influenced by the attitudes and opinions of the rater.

This led to.theconclusion that the instrument should be developed in a

way consistent with most oth' attitude measuring devices. .The tech-

nique employed was .simi-Iar to tpeone proposed by Likert (193A. The

scoring and interpretation of these forms is given in-Tables A. and 5.

Likert advocated'the use of questions word4d both positively and
, .

. 4,,-
.

.

negatively with respect to the phenomena being rated. Respondents.were

I

asked to complete such a Oestionnaire.' Favorable questions were scored
% I

as fc1ToWs:- y.
,

Strongly agree = 4, if

Agree = 3

Disagree = 2

Strongly disagree = 1

20
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1/4

This type of scoring allows people having the most favorable

attitudes to obtain the highest total score. ,A summary of fhe scoring

and interpretation 'of these forms is presented in Tables 4 and S.

The reliability of the forms was determined by,means of a sPlit-
.

halves test, which was adjusted by means of the Spearman -Brown "Prophecy

Formula" (Spearman, 19101. The coefficients of reliability were .73

. for the teachers' instrument and .80 for the students' form.

A Student, Teacher and Class Evaluation Form

This section also featured a fourol!ft Likert scale, much like

the one described in the above paragraphs. Scoring and interpreta-

tion of this section is.summarized in Fable 6. The'-adjusted split-

halves reaiallility coefficient was .94.
,

Adult Education Program Preferences

This section WAS used in all of the forms. It consisted of

simple ranking of the importance of each of the eight adult program

areas. The respondents' answers were assigned a numerical value,

which would emphasize programs that were considered not important.
. .

Thus, the nearer'a.response

the perceived importance of

Student Motivation Index

is to four, the maximum weight, the *lower

that prograrr4area to the rater.

This section of the form was designed to dqtermine what factors

influenced people'to enroll in adult classes. The adjusted split-
. "

havlePreliability of this, section was .94..

Contl6ding Remarks

- The other parts of the forms are self explanatory, and were

44

included-to supplement and expand the primary suctions. They included'

29
21



s

such hingS as respondent demographics, vocational preferences,.
4

. a suggestions for ,new 'adult classes.

4

4

30
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JARLE 4

.

.

Adult Education.'"Teacher Evalmation Spring Sheet'

Question No. Component Scoring

Instructional Material 1-4
2 4 -1

3 Non-instrudifonal Services 4-1
4 a

4-1
5 Curriculum 4-1
.6

7
tt

114
4-1

8 . 1-4
9'
10 tl

4-1
4-1

11 Facilities 1-4,
12

13
a 8

1-4

1-4,
14 1 -4

15 1-4
16

0
1-4

17 School Reorganization 4-1
18 1-4
19 Instructional Materials 1-4
20 . 4-1 .

21', Curriculum 1-4
22 Facilities 4-1
23 School Reorganization - .11"

24
25

26 fl
4-1
i-4

27 1-4
28 4-1
29 1-4

V

31
23 .

o Jo. .



TABLE'S

ADULT EDUCATION STUDENT PROGRAM EVALUATION SCORING SHEET*

Question Number Component Scoring

, 1. Iqstructional Material 1 - 4

2.
H H

4 - 1

'3. Non-instructional Services 4 1

4. 4 - 1

5.

6.

7.

8..

9.

12.

CuPoiculum

Facilities

4 - 1

1 - 4

4 1

,1 4

4 1

4 - 1

1 4

1 4

13. 1 - 4
I

15. 11

1 - 4

16. t , 4

17. School Reorganization 4 - 1

18.
1 - 4

A

*These questions are the same as the first 18 on the form used by

teachers.

32
24' .
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TABLE 6

cADULT EDUCATION .TEACHER AND CLASS SCORING SHEET
. .

Question Number Component Scoring

1. .

' 2.

3.

.4.

5. .

6.

7.

8.

,

9. .

1D.

11.

12.

13.

14.

1)

16.

Cl ass

Teacher

Teacher

n

J.

1

4

1

4

- 4

- '1

- 4

- 1

II
1 '` 4

n
4 -, 1

n
. 1 - 4

I, 4 -* 1

n
1 - 4

n
.1 -. 4

Class 4 - 1

41 3
1° "' 4

n
4 - 1

n
1 - 4

.1

4 - 1

1 - 4

33 . .
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CHAPTER III: A REVIEW OF THE EVALUATION LITERATURE

Introduction

This review is divided into the two major sections listed below,

And for the convenience of the'reader a summary,,of each is presented.

Evaluative Criteria

Evaluation is not,possible without*presetstandards, or norms.

Criteria are'based 'on goals and objectives., One frequently mentioned

gbal is quality.

Types and Methods of Evaluation

There are a number of types in current *age, but the most

'`commonly used is the process evaluation. Thi -type of research is a

necessary part of a total evaluation prbgrimput other important-

elements 'are:. product evaluations, cost-benOt e.-14-144ti-ons,, and

community needs evaluations (contextual). EA01 'of these cam properly

beclassified as'different forms of program 0:31uation.-

Process evaluations are useful for stimulating action to improve

programs, and to maintain minimum siandards. ,But, they are not very useful

for measuring the atount and effeCtiveness ofthe material learned

(product evaluation). Nor, can they help to.justify the costs of

educating students. Furthermore, they usually do not provide the

information necessary to determine if the community's needs are being

met.
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L., Process evaluattns analyze the total educational system. in terms

of pre- selected quality standards. The normal procedure involves a

self-siudy, which is followed by an on-site visit by a committee of

experts. However. many authors believe that a self-evaluation is

sufficient. These writers feel'that self-ratings are particularly

useful for on-going types of evaluations designed to improve programs,

and thatsite visits are "costly and time consuming

Very few process evaluations include an analysis of community needs,

their prime concern being the quality of existing *grams, but several

authors have advocated a contextual (needs) dimension for program eval-

uations.

Students, teachers, advisory committees, ttOministrators and the

general public were all found to figure prominently in both contextual

11
o

and process evaluations.

Conclusions
Vf`;''.

The review of the literature revealafthat the proposed model

consistent with the prevatling thought in the field. It'also

demonstrated that there were at least four separate Aimensions to

program evaluation:

1. Process Evaluations--self-ratings, with, or withoUtean
on-site visit.

2. Product Evaluations--test scores, job success, emotional
stability and personal satisfaction measurements.

3. Cost-Benefit EvalUations--marginal analyses of, the benefits
obtained from'each additional dollar spent. \

4. Contextual Evalmations--perceived needs. in the community
(surveys of advisory committees, the general public, students,
teachers, and e ployers). .
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The searcK also indicated that there *appears to bi a scarcity

of empirical data in the literature dealing with postsecondary pro-

gram evaluations. What little data that is available treats the

. ,

process evaluation of two-year community colleges, and only Baker

(1973) mentions adult programs in his postsecondary evaluation model.

Obviously, there is a need for further research in the area of adult

1 program evaluation.

Evaluative Criteria .

Evaluative criteria, have been defined as "measures against which

something is judged (rules, standards, norms, objectives; or conditions)"

(Steele and Moss, 1970). It has been generally conceded that evaluation

is not possiblevithout these diteria., In fact, Croft Educitionaj s

Services, an evaluation consulting business, in a recent brochure,

stated:

The term criteria has_ long been equated with
precise measurements in the field of evaluation.
One formulates goals, analyzes them into perfor....-

mance objectives, and thdn establishes levels
of performance or standards, which are called
criteria. . . Criteria are the bases on which
choices are made (p.

The key concept.in establqhing evaluative criteria is the

establishment'of.goals and objectives. One goal that warns to be

mentioned more than any other is quality OVA, 1971; Ro, 1973).

The approach proposed by Ray and the AVA calls for the develop-

ment of a list of characteristics of quality programs, and quality

outcomes: Educational programs are_thtn evaluated in light of these

characteristics.

36
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Squires 6969) proposed that an evaluation should examine the

quality characteristics of these program components:

1.

1. Instructional staff

2. Curriculum

3. Supervision and administration

4. Facilities

5. nt and supplies

6. -Methods of instruction

7. Guidance and counseling

8. Instructor training

9. Program development .

Researchers at the University of Kentucky deVeloped self-evaluation

forms for parents and teachers, and they identified the following quality

criteria:

1. Instructional materials needs

2. Non-instructional services

3. School reorganization

4._ Curriculum

'5. lllysical facilities

6. Community involvement

a

Stutz studied seven two-year postsecondary institutions in New

York to determine the conditions under which programs succeed.

based his criteria on these elements:

1. Administrative and fiscal support

1

4

2. Curriculum

3. .Staffing patterns

3:7
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4. Counseling

5. Instruction and placement

6. Regional relations

.7. Attitudes toward the program

Blai (1970) conducted self-eialuations in two-year postsecondary

vocational, academic and adult programs. He examined:

1, Admissions procedures

2. Counseling

3. Student personnel services

4. Placement

5. Program planning and evaluation as

Summary

In each of these studies, organizational factors, curriculum, :

facilities, non - instructional services, and instructional materials

were identified most frequently as evaluative criteria components.

Program'Evaluation: Types, Methods, and Procedures'

Rationale for Program Evaluation

Harris (1967). has identified the purposes of state'agency program

. .

evaluation:

1. To stimulate action (Wain local educational agencies)
about evaluation.

2. To.maintain an atmosphere conducive to. the improvement of
instruction throughout the schools of the commonwealt1T.,

3. Provide a means of promoting improvement in the operation
of school pro4I-ams. .

4. Focus attention upodifie pOpils, their needs, the '

offerings and iAstructional- programs, and teaching
effectiveness (p.' 3)(

t.
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A similar view is advanced by Barraclough 44973), who stated

that program evaluation enables administratos:

. . . to determine the merits of existing
programs, and the need for'new ones. It
can lead to additions, revisions:deletions,
or the inception of new programis (p.

However, Brown (1970 cautions:

Elluation. of the total program is . satis-,
fa ory for external (summative) administpattve

evaluation, where the administrator only needs
to decide whether orc'not he should keep'on
funding this, or similar programs'(p. 1).

McCracken 1972) reminded us that program evaluation should be

continuous and ongoing if it is to be of- value. Finch r (1973), after

an extensive examination of the current approaches to p gram eval-

uation in postsecondary. education, agreed.' He felt that program

evaluation was a management imperative, and its purposes were "to

measure the effects of a program against the goals it sets out to

accomplish" (p. 10).
. .

The same authoi- also established guidelines for future 'evaluations:

1.. An increased emphasis on tests, and'(other similar)
measurementg.

2. An 'i, ncrease attention to apPied, practical, prOlem

. ,

"solving rese rch, as opposed to theory based, research.

3. .A decreased emphasis on experimental research, but
.

increased attention to actionsresearch (p. 11). .

It appears that the rationale for program evaluation rests on
,

1

te need for administrators to have objective ilformation on the degree' ,.

tO\rhich an educational program meets the needs of those it serves. .It
,. ,

is also clear that an

\

y evaluation,procedure thailaids this goal, and
N

'

the are several as we shall'see in the net section, could prope,ly

be ca led program evaluation.' . 1
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However, as Starr (1970) and Barraclough (1973) indicate, most

program evaluations would be classified as process evaluations (a

:self-evaluatiOn,"which, is followed by anon -site visit).'.
4e
0, I"

Furthermore, Starr (1970) and Kiss (1968) also pointed out that

the process evaluatiohs conducted to, date have been of questionable

usefulness, because they were not quantifiable. Though the work of

Starr, Moss, and ,Ray (1973, 1974) success has been made in developing

a quantitative approach to process evaluation.

e.
Types of 'Evaluation

"Educational ev aluatibn has grown up within the general field of

educational.research, and it is only recently that efforts haile been

Made-to distinguish between the two" (Eisner',-1972, p. 585). These

efforts have been stimulated by Idgislative"actions, such aS.

I Vocational Education Acts of 1968 and 70.

_However, as the National Association -of .Secondary School Principals

(1972j indicates:

In the realm of public education, evaluation
is in the Most archaic state imaginable.
Program, prOqess, and personnel evaluatio
are nearly noll-existant (pp. 17 -19)..

That as sociation suggested a Planning Programhing-Budgeting
It

System (PPBS), with data inputs for plannin operatiOns, evaluation,

and accountability uilt The primary goal of such a system would

be program improveme t by means of the followi g procedures:

1. Description of content (program skill )

-2. Development of measurable programobjectivei. )

3. Statement of performance critefia.

14
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4. The use of "achievement tests as a part ofithe
evaluation process.

5. The loihering of cost data, and development of....
,

cost -benefi htios ,:Op. 14-15).

6betson (1969) also proposed a systems analysis epproach. -

$1
"

Kaufman (1969) suggested a,bost-effectiveness systems model that is

very promising. Unfortunately, there are few of these systems models

in current,operation. Despite thedifficultiespf impelementing a

syktems moel, Brown (1969) suggest that most educationaragencies

111
4411 could undertake the following type program evaluition:

1. Accreditation visits.
.

2. . Follow-up of graduates--the success of the program wou
bedetermined by the employment record of the graduates.

3, .Standardiz4d tests of cognitive and conative Skills.

k
4. Licensing examination success rates for Various occupations.

. t 5. Unemployment rates, and discharge rates of graduatev .

It should be noted that Brown's model features only one element .

ic
of process evaluation--the accredikion visit; the other items refer,

to product,evaluations.

Another author (Denton, 1973) also recognized that there are-
many forms of program evaluation, bst'he suggested asOmprehensive

appro4ch which featured:

1. The use of.demographic vriabies for ptudents and teachers.

i002. Achievement tests.

3. Criterion referenced tests.

4. Survey questionnaires.

u. Direct and unobtrusive obieNations

6.- Follow-up studies.
.

. ..,

. 7. Cost-effectiveness data:

. \
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Bruhns (1968) believed that the field Of educational e;ialuation

had two diMensioris: qualitative, and quantitative. He also identi-.-'

fled the following consensus evaluatiorydevices:

1. Testing -- either teacher made, or standardized.

2. Interviews with graduates before they leave school to
develop data on their pe tiont of the program.

3. Career follow-up of graduates to monitor their occupatiOnal

. . SUCCESS.

4% Achievement testing.

5. State and national liiensing examinations.

6: Visits and/or reports made by an advisory council.

7. Systems approach (PPBS mentioned earlier is an example).

8.' Accreditation visits.

9. Self-initiated evaluations.

10. Meisures oT personality change (pp. 1-17):

Bilihns maintained that there were at least three seearate sets.

of evaluative criteria that couid'be employed in an evaluation. He

ridentified them as:
.

1. Structural--an evaluation of the quality of thelphysical.
facilities, plant, and equipment used to carry out the
program.

2. Process--an evaluation of the quality of the entire educational
process, including facilities, faculty, content, method, etc.

3. Product--an evaluation of the-quality of the performance of
, the graduates/of a program (1968, pp. 1-17).

. In contrast, Squires (1969) recognized only two key'areas:

1. Accountability requirementsenrallment, student data,
and follow: up.

2. Program evaluation

i !
4.

,
,
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Moss (1971) indicated that the scope and methods employed in

evaluations varied widely, and he felt that a.more rational

fication would be based op the reason for the pr9cedure. He 'proposed

three types:

1. Those required to obtain quantitative information
for reports to bureaus, United States Office of
Education, advisory councils, etc. 'In these eval-
uations the only data usually reqdired is the
number and type of students.

2. Those necessary to, develop new curriculum and measure
its success (sometimes called formative evaluations).

3. Those necessary to make decisions about the quality
of the curriculum (sometimes called summative) (p. 3).

The preceding paragraphs should have demonstrated to the reader.

that the types of evaluation to be investigated in this report are oniy

part of a total evaluation system. The other procedures ide ntified

by_Irgwn_zzlBruhns are equally important, and each could supply

valuable information for improving the qualityof adult education

program's. .

-amtever, Stevenson and Ward (1971) suggested that a'total eval-

'uation system may* too expensive to be practical. They based this

view on a review o over 350 evaluation, related reports, and they
.

,

proposed tpese criteria for. evaluating evaluation systems:

1,...06w-accurately does the data collected by the
'fl. System reflect,the true situation?

i

Z. *at are the effects, or impact, of the infor-
imation generated by ,the system on the local
.program? "

. s.

3. the system too' expensive?

Perhaptfthecause of its simplicity, and ease of oganizing, the

process evaluation is used most often. As Starr (1170) has noted:
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The eval6ation methodology which has been used
most 13Y states . . . is process evaluation,
in .which organizational structures, educational'

L processes, equipment, and facilities are judged
against preset standards (p. 4).

Using Bf'uhns taionomy of evaluatibn methods (structure, process,

pioduct) wefind the most commonly used procedure is the process

evaluation. On the other hand, the.least used is the product 4ssess-

ment.

What seems to be needed Is a comprehensive evaluation system,

encompassing mot* of the dimensions of both product and process. One

promising approach, is described'by Stufflebeam (1974) as the CRP Model.

This Model was composed of four types of evaluations:.

1. Context evaluation--it serves planntog decisions
by identifying omet needs, unused oppqrtynities

and underlying problems, which prevent the meeting
of needs, or the dse of opportunities.

2. Input evaluation--it serves to structure'decisions"
by-projecting and analyzing alternative procedures.,
and designs.

4 '3. Process evaluation--it serves the implementation
of decisions by monitoring project operittdns;

4. Productsevaluation--it serves decision making bi-
.determining the degree to WW1 objectives have

. been achieved, and by determining the cause of
the obtaineTresults (p. 268).

Another comprehensive vogram evaluation system has been developed

in Massachusetts. SpieSs (199) identified the major components as:,

1. A process-product baluation

2. A cost- benefit evaluation

J. 3. An impact study of the effects of vocational -

technical education on the community.

ti
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Yoelkner (101) advocates a somewhat different approach. His

model is almost'gntirely devoted to an analysis of the educational
.

product. *Is approach was described as follows:

Y. The development of behavioral objectives, these
objectlyes are oriented to the students' tuccess
and are specific and measureable. .

2.' Experimental studies, especially for the evaluation
of new approachesio teaching the subject matter.

3. 'Follow-up studiet, covering such factors as:

,

-.. (a) The time. elapsed between graduation, and the
first job.

(b) 'Employment security, as measured by the amount
, and frequency of time out of work betave.of

lay-offs or dismissals.

-*(c) The length of time spent on.the first job
after graduation.

(d).Earnings,
41.
and earnings progression.

(e) Rate'of advancement on the job.

4. Explanatory,data, which is used to explain the differing
affects of the various programs on their students.

Process Evaluation--Method and Procedure

TheAmerican Vocational Association (L971) recommended that a

complete. evaluation consisCof a self-evaluation spread over a one,
, .

year period, followed by an on-site visit (p. 13): The sequence

'indicated was:

1. An in-depth self-evaluation (subjective).

2. An in-depth audit by a team of qualfirled people
outs* the Institution.

3. -A review by ark independent third group, who-examined '

both the self- evaluation, and the team report, and
made iecomendations. ,

45T
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Pennsylvania has developed a Peer Evaluation Program ( EP), which'

features an objective self-evaluation, followed by an on -si visit

fellow educators (peers) (Grotsky, 1973).

A Program Analysis Questionnaire is employedl in *Rhode I land.

T is form is completed by administrators and staff, an on-si e eva3:-

tion team, and by representatives of industry (Rhode Isla State

Depaitment of Education, undated). Their model complies with the one

suggested by the American Vocational Association. The Rhode Island

evaluation form is divided into the following sections:

I. Administration and Guidance- -this section is complet
by local schobl personnel,. the evaluation team guidance
specialist, and an area school coordinator from a

different district.

2. Curriculuillthis section is completed by local schooi
personnel, the evaluation team academic and curriculum
specialists, and industry representatives.

3. Physical Facilities--this section is completed by local
school personnel, the evaluation team facilities
specialist, and indpstry representatives.

4. Instruction--this section is completed by local. Cepol
personnel, the evaluation team academic specialist,
and a visiting area school coordinator.

Edsall (1973) suggested that process evaluations should follow a

ten step procedure:

1. Contact by the state department of education.'

2. Decide how much will be evaluated.

3. Select the evaluationteam.

4. Decide what to evaluate.

5. Orient the evaluating team.

6. Provide materiels for the evaluation team.'
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7. Collect and record the data.

8. Report the results.

9. Use the results.
.

10. Write a follow-up report to the *evaluation. team.

The state of Georgia has established an evaluation system that

solicits information from teachers, employeri; students, and parents

(Annual Evaluation Report, 1971).

'In California, the Community College Occupational Program Evaluation

System (COPES) has been developed (California Community Colleges, 1973).

This system calls for the following sequence:-

1. A decision is made to request an evaluation by an
individual commudIty college.

2. Preliminary arrangements and scheduling are arranged.

3. Selection of the visiting team is made (5:7 members
are/Oecommended).

'4. An orientation' visit is made to the college to explain
the.purpose of the study, and to distribute instruments.

5. The instruments are completed by the local staff.

6. The data isprocessed by computer.

7. The evaluation team makes an on-site visi ft has

as its purpose the validatipn of the self valuation

(the visit lasts three days).
to.

8. A written report is prepared.

The COPES system employs A College'Self-Apprai al, which is

developed and signed by the president; .A Perceptions of Occupational

Education form, which is completed by teachers, department heads,!

and divisional chairmen; and a slightly different variation of thk

Perceptions of Occupational Education form is completed by Deans,

counselors, and administratoLtr-

4?
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According to Norton (1970) tge institution .that initiates the

evaluation is a key element in determining the procedures which will

_be followed. He identified four.possibilities:

1. State directed evaluation of s atewide programs.
.

i

2. State directed evaluation of lOcal programs.

3. State assisted evaluation of local programs:

4. locally directed evaluations of local, programs.

Byram (1970) favored local evaluation, and believed they should

Ibe conduced by those closest to the program: However, he did concede

that the deoplewho operate the program may be too close to sense needed

changes. ,He favored these three strategies':

I. State initiated and /or state led.

2. State led.

3. Independent local evaluation.

The American vocational Association (1971) recommended the following

criteria for selecting a visiting team:
1

1. Include an expert in each field in which programs are offered.

2. =include a school administrator.

3. If the team member is to observe instructors; obtain
individuals who are practioners in the field that they

ar
will bq ev eating (p. 20).

The RhRde Island Program Analysis evaluations, calls for an
,/

onsite committee consisting of a:

1. Vocational guidance specialist.

4:reszeoPc-

2. Vocational curriculum specialist.

.3. VocationalFacilities s ecialist.

(14.. One area school coordinat r frOm a different district.

5. One academic education spec Qist.ce. 1).
rf .
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Tipe responsibility for completing the evaluation forms varies
1

.

from model to model. However, the Rhode Island Program AnItysis y
Questionnaire approach appears quite logical. It was mentioned

earlier that the form had four parts: administration and guidance,

curriculum, physical facilities, ind instruction. The responsibilities
1 .

o the local - school personnel areas follows:

11 1. The principal, area coordinator, and guiclan4e.counselor
fill out all parts of the program analysts form for the
total program. Teachers rate their own prOgrams, but
they, omit the section on administration..

The evaluation team hsponsibilittes vary. The overall
program of adminOtration is rated by the team leader,
the vocational guidance specialist, and the visiting
area coordinator. Individual programs are rated by the
curriculum specialist, facilities specialist; and the
visiting area coordinator. The overall curriculum is
rated by the team leader, the academic specialist;
and the' visiting area coordinator:. The overall physical
facilities are rated by the team leader, and the facilfi
ties specialist. The overall program of instruction is, i

rated by the team leader, the visiting area.coordinator, ,

and the academic specialist.

3. The industry representatives,evaluate the facilities and
curriculum for each individual program. There are
usually two specialistg for each program.

a

Harris (1967) identified the duaes of the on-site visiting staff as:

1. To review materials submitted'.

2. To hold a preliminary conference with the personnel involved.

3. To visit.the program, and observe, estion, etc.

.4. To prepare and submit a written report.-

Self- Evaluation -- Method and Procedure

S rr,(1970 .4and Wallace (1973, p. 22), after extensive

reviews sf th iterature;,concluded that throughout the published

sources it was genera agreed that on-site visits were "a costly

49



1

and time-consuming process." Because Of, this limitation, the aboye

writers proposed a process evaluation baked on a quantifiable self-

eValultion.
. .

Bruhns (1908)1a1so agreed with the abov.e position :1r . s,

. I
. .

The.self-evaluation of the accrediting proceaurel ;// .

should not be discounted. .Withcut thi procedyre
educatorsare.frequently kepit so busy minding
the Store" therdo notivol ntari take time
to eXamine it in detail (p.13).

Another author after reviewing the literature, cites, research

that indicated
r

a cootinuous self-evaluation by educators is necessary

for prOgram improvement (Barraclough, 1973, p. 2).

Reynolds (1967), irra work on evaluative criteria,.made this.

statement: "The ,St evaluation is carried on by the local/school

dittrict as sel - evaluation" (k-3)., /

The type of self-evaluation employed.is a matter'0 preference,

because a process type of evaluation is'not the.only method. available.

For example, Rosenfeld (1967) proposed a self-evaluation by the, school

- .

staff of an area vocational school, which used quantitative data on .

students as the main source of data. Information was collected on:

actual.vs. potential enrollments, the number of admission applicatiods,

the drop-out rate, and scores on aptitude, interest, and achievement

tests. This self- rating approach is 'uct oriented, and.has an

intuitive appeal becas use of its simplicity. ,-
, .. . .

1 . . .

,

However, most self-evaluations are of the process variety. The
/

most popular approach involves the local staff and administrators n

a joint effort. Byram (1971) advocated this approach,'in fact he stated:
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(So called). outside experts may not have a feel
1 for the con erns of the school staff, and of_the

people of t e community - plus their.advice may
riot be heed (p. p).

However,' Byram
k

sei# -rating fOrms to

. e
coin etion. He also

, .

sug sted that local

coo inators of coope

/./

C

vocated the use of consultants o. introduce the

he 14a1 evaluators, and explai labout their

ailed for an objective rating stile, and it was

taff

ative

of dult education, ane.th

ommittees consisting of: department head

education, director of guidance, director

placement coordinator ibMplete the eyal-

uat on. Byram also suggested -that the participants should have re-

leased time frOM their regular jobs to conduct the evaluation. He
%.

.4alio presented a strategy and methodology for the self- evaluation of

local vocational education programs (BYrim,.1969).

In an earlier workI4Byram (1965) recommended a Self-evaluation by

local leaders in conjunction with state eValuations. ,He further advo-

cated that area vocational schools be involved in self-directed evalu-

ations. Byram recognized the lack of trained evaluators, and called

fob' 'greater efforts in training local leadets in the skill's of evalu-.

ation.

Ray (1974) cautioned that self-evaluation should not be limited

to the Mere collection of data: Acs

The value of a self-evaluation.doesynot lie in
the mean performance score, but rather in the uses
a school program makes of the results. Used with
other data the sell-evaluation checklist Can serve
as a valuable tool for program improvement (p. 31).

4

. The American Vocational Association (1971a) has published an.

extensive set of guidelines covering prodess and product self-evaluations.

Four primary evaluation areas were ;Identified:
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1. Manipulative skills acquired.

2. Technical 'knowledge acquired.

3. Related theory acquired.

4. Auxiliainformation acquired:

Byram (1968) identified the elements necessary for the success

of a self-evaluation by a local school:

1. Administrative endorsement*andsupp rt.

2. A good local leadership team.

.3. A strong program of pre-service and in-service tr
in evaluation procedUres.

4. :A good evaluation program plan.1

5. The development of staff committees with clearly
defined responsibilities.

ning

.

6. On-the-job time, fneksed from other dutiIPes, to work
on the evaluation committees.

J./
Process Evakuation.at the Postsecondary Level

Baker (1973) relorts on the successful use of a self-evaluyion

approach. Hih methods were based on efforts.'of over 500 administrators.

and teachers, who developed a manual for the self - appraisal of adult

supplementary programs, and adult secondaryTand postsecondary occuPa-.

tional and non-occupational prOgrams. This manual aids administrators

in establishing objectives, identifying'evidence of attainment, and

making inferences from :the evidence.

Stutz (1972) reported another instance of the use of a self-

4,
evaluation procedure in his study of two-year postsecondary instituti9ns.

His procedures included a thorough literature search, interviews, re-

quests for written information, and the use of a student questionnaire.

114
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The student evatuati-on Was used to estimate the perceived quality,

and the other d

istrative and p

Blai.(1070

1 in junior colle

He also present

The Califo

i*ocedure based

to was_used to make recommendation concerning admin-

ogram changes.

also reported on the use ot;.a sel - appraisal technique

e academic, vocational, and'ad lt educa on programs.

16 evaluation needs and techniques.
i

is Commu4nity College Systetli has'also developed a

part on a self-appraisall iv local staff and,a

follow -tip visit by a visiting team.
I I

Stiment - Evaluations

I.

The Ohio State Department of Vocational Education developed an

instrument (PRIDE, 1970) to evaluate attitudes towards eiisting,

secondary vocational programs. It was used in a,.stite-wide study

involving 40,000 students and parents.

Ray (1973b', 1974) also used students as a key component in

his secondary program evaluation model.

Webb (1970)/reported the develdPment of an instrument, to evaluate

the needs and expectations.of students in an academic up-grading program.
J

His approach appears to have great promise for the evaluation of the
,

°attitudinal dimensions of adult students. Wong (1973) advocated a

similar approach, but her instrument was developed for use with

Students in area vocational schools.

/

Contextual Evaluations

. .456.

,/
,The impor nce of surveying community needs is frequentry over-

.

Moked as an info tion element in program evaluation
. -thi'losessment

i 5 3
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of Eommunity needs is the crtextual element of acomiirehdnsive.

evaluation (Stufflebeam, 19 4). One outstanding hxample of this

approach wads the PRIDE (197 ) study, which was de eloped b tyre

!MI° State DepTment of Vo ational Education. T is proje t examined,

community attitudes about T(sting educational p4grams, sic! it d

into the adequacy of the:

I

1. Curribulum

.

2. Guidance and Coun'seling
.

1

I3. Finances,.

4. Facilities and Equpment

.5. Instructional Stiff'

,r,

Another study,, reported by bObbs (19651 surveyed the community,

/
to determine what t ey perceived as adult education needs. His stud

.

/
. covered the follow ng general areas:40

1. Personal characteristics of the respondents

2. Aspirations

3., Problems'

4. ,In eres s and Needs

A ewhat -Nue approach was advocated .by Welch (1971), who

,irgued for the development of community profiles. 'These profiles would

establish the values and prilrities of various 1ocaltfes. The Bureau

of School Services (1971) at the/University of Kentucky also suggested

the use of community priority-profiles. In the latter case,_these

profiles served as input into a comprehensive educational planning

and evaluation model.
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Intuitively, business and industry would so' appear to be fruit.-

1'0 sources of cOrpmunity information 'for program valuatian,

curriculum design: However, a review of the literature.uncovered very

few authors that proposed any sort of model for obtaining information

from business and'Industry. Oneauthoi, Shoemaker (1965), proposed two

approaccies:

Li Advisory Committee Survey--It assumes a large and
representative community advisory committee. Un=
fortunate y, this approadh is not feasible in areas .

whdre no such committee exists..

Citizens Survemi-This is a/community survey of
employers, cove?Thg such things as: (a) number of
employees by industry, (bY number of employee in ,

training, (c) employment praCtices by industrA
(d) new jobs Moen, (e) level of skills required,
(f) attitudes towards education(g) attitudes
towards cooperative edupation, (h) rate of employee
turnover.

The Food, Drink, and Tobacft Industry Training Board (1969) gro-

posed,a comprehensive self - evaluation form for businesses. It was

. designed to assess the training needs of an organization.. This

instrument provided an organization with a logical, step-by-step,

guide for forecasting filke manpowerining nee,. Its use

nedessitates an examination of a Company's future
4//"'

'followed by an estimate of the people involved in" 7

OlanS.and problems,

these plans and their

training needs. The instrument provides an opportunity.foY evaluation

by merely answering key questions in'the following areas:

(a) Long arid Short Range,Planning

nip(b) Anticipated Sales

(c) Recruitment and Labor Turnover

(d) De/lotion of Authority.%
/-
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4d) Wlegation of Authority

(e) Performance

(0 Or anizational Struige,

(g Costs d Finances

0) M= ods and Plant

(1) Stocks and Materials

(j) Quality ;nd Hygiene

- (k) Industrial Relations

(1) The Law
. I

(m) Safety

aOr

I C-

"/

This approach forces the evaluator to look at the people involved'

--in eacharea and to attempt to foretast'their training needs. But, it
7

not only forces an organization to examine their training needs, they

must also compare their abilities and preferences about in-house training,

with the supply of suitable training outside of the organization. It

'IS quite comOrehensiye and could have many applications for educators

. wishing to survey employers.

d
Curriculum for Adult Programs'

The

.

literature surveyed seemed to indicate that adylt learners

are not very different from youngero students (Lasson, 1970). In his

research, Lasson identified the followingioharacteristics of the

adult learner:

(e) Intelligence continues relatively unchanged until age 65.

4te/P

'1 \ .-

(b).* ac on time slows, and hearing and eyesight decline
wi age.

(c) Health problems can sit)), down learning.

5b
1;8 4
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( (d) Adults must unlearn some things, and this can be a problem.

(e) If learning is based on past experiences, adults cart learn
faster than younger people.

(f) Adults dislike competitive classrooM'situations, and iscipline.

(g) ufts .irk better in An atmosphere of cooperation, which is
no uatory, and non- competitive..

(h) Many adults initially feel a lot: of insecurity.

(i) These feelingsof insecurity must.be.reduced.

. Awarenps.oflihe characteristics of the adult learner leads one

to adopt this strategy for curriculum development proposed by Mager

(196).

PREPARATION DEVELOPMENT , IMPLEMENTATION

buring the preparatton phase the total community is examined.

One author (Tyler, 1969) proposed the followingiources of

curriculum information:

(a) The Learner

(b) Subject Matter Specialists
,

(c) Local Educators

. (d) The Community

(e) Psychological Fact9rs

a.

When Curriculum is being developed comprehensive Program planning

is needed. At least four steps (Durston, 1969) must be followed in

this planning stage:
.

(a) Determine the needs . . . interests, and problems
of the adults in the community.,

(b) Identify educational objectives.

(c) Structure the 'flaming activities.

(d) Establish an evaluation procedure.
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CHAPTER IV: SENTATION OF FINDINGS

Introduction

The data will be. presented in six *sectio s - each of which will be

preceeded by a narrative summary' of the import t f ndings. The six

. .

sections are:

1.

'2.

3.

4.
'Ka!

5.

6.

The general .communi4f survey,

the atmunity survey of employers

The student survey

The teacher survey

A between. groups comparison of the data -eommorto,ather groups

A secondary data survgy of the community.

V
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RESULTS OF THE GENERAL COMMUNITY SURVEY

Demographic Profile:

The Survey respondents were licit

population. They were older, had a

A

truly representative of the general

higher income, were better educated,

and More than three out of every ten of them were employed in a mana-

gerial or professional occupation.
.1%

Awareness of Adult Education:.

Nine out of ten of the respondents had seen, heard, or read about

adult education. Newspapers, radio and T-V, and adult school catalogs

were the media metioned most often. Surprisingly, "word-of-mouth" com-

munications was mentioned by almost one-third of the sampls.

Forty'percent of..the respondents had enrolled in at least one adult

class in the past.

Adult Program Preferences:

Vocational ining, family health and home miThrgement, the basic

high 1 subjects, and human relations tfaining were the program areas
/

of greatest importance to the 1espondents.

Marital status was negatively related to the program preferences

for the basic high school and fine arts subjects. Due to the coding

system employed this would indicate that more single than married re=

spondents felt these subjects were important, and vice-versa.

There Was a significant posit lationship between income and

preference for vocational educatio analysis of thedata revealed

that as income increases the preceived importance of vocational eau-

cation decreases.
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The number of years, of school completed, and a preference for the

fine arts were also significantly related. it appeared /that thehidher

t the educational level of the person the higher the preference for their

fine arts.

Program Preference and Source of Information Concerning Adult Education:

A n ive relationship was found between hearing about adult edu-

cation on radio or television and a preference for the basic high school

subjects. It appeared that those. who felt the basic skills Were impor-

tant tended to learn abOut adult education by, means of radio and tele-

iision. A positive relationship was found betWeen-finding out About

adult education from the school catalog and a preference for Psychology

and human relations training.

Vocatiral Training Preferences:

No significant relationships were discovered between marital status

and any of the vocational career fields, thus it was concluded'that

these variables are independent of each other.

Significant negative correlations were found between educational

level and a preference for electronics and practical nursing. An analysis.

of the data indicated that the lower the educational level of the indi-

vidual, the more liAely their preference for training'in these two

occupations.

It was'found that a preference for computer programming wag signifi-

%.antly corre)ated with age. The correlatioh was negative, whiCh meant

that the younger the person the more likely it wai'that they would express

a preference for this type of vocational training. -The ig4 of the re-
,

spondent was also found to be significantly related to a preference for

60
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training in plumbing installation and repair. The relationship was posi-

tive, which indicated that the older the person the more likely they were

to prefer training in plumbing installation and repair.

Preference for training in auto body repair, carpentry, and plumbing

installation and repair were all ltrongly related to income level. This

significant positi4 relationship was interpreted to mean that the higher

the person's income the stronger the chance that they Would prefer train-

ing in these three areas.

.
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DEMOGRAPHIC PROFILE

Occupation of Respondents Census' Data Totals*

Professional
, 13.8%

Manager/Self-Employed 7,.43%

Sales Worker 7.81%

Craftsman/FOreman 14.13%.

Vehi6le Operator/Manufacturing
and.Assembly Worker 20.79%,

Service'Worker
j 10.78%

Laborer (Non-Farm) 4.14

Farmer/Farm Manager .15%

Housewife

Clerical te
18.59%

Unemployed/Retired

Faraly.Income Distribution

4

"100%

Percentage

Under $4,000 5i 3.42%

$4;000 to $5,999 , .69%

$6,000 tdc$9,999 *. 14.38%

$10;000 to $14,999 21.23%

$15,000 and over 60.27%

Median Income'= More than
$15,000.

*Census Data: Median Income = $9;814

*Source: 1970 Cghsus of Population and Hdusing,
U..S. Department of Commerce, May, 1972.

62

Community Survey .

23.94%

11.27%

4.93%

11.97%

2.11%

3.52%

2.11%

.70%

32..39%

2.11%

4.93%

100%
(N=142) -



a

Average Age of Respondents'

40.42 yrs.

Educational Level

Standard Deviation

13.22 yrs.

Average Number of Years of School. Standard Deviation
Completed by Respondents --- t-

13.04 2.42'

k

c.

I

---:*Census Data: Median Number of Years of School Completed = 11.6

*Source: 1970 Census of .Population and Housing, U.S. Department of

Commerce, May, 1972
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HAVE YOU EVER ATTENDED AN ADULT EDUCATION CLASS?

Yes

No

Mares ried Single Total

t 4

40.16% 45.15%

'54.85%

40.71%

59.29%

100.00%

127)

100.00%

(N=13)

100.00%

(N=140)

HAVE YOU EVER UADA BROCHURE, SEED AN AD,' OR HEARD ANYONE TALK ABOUT ADULT

EDUCATION?

Married Single Total

Yei .
to 89.31%. 92.31% . 89.58%

No N10.68% 7.69% 10.42%

100-.00% '100.00% 100.00%

(N=131) (N=13i) (N=144)

WHERE DID YOU SEE, READ OR HEAR ABOUT ADULT EDUCATION?

Total

Newspaper 72.60%

-* Radio ,38.36%

School Catalog * 32.19%

1A frienp of mine' 30.82%

Mylmpioyer 15,06%

EMploYMehtSerfice 1.37%
.

(N=146) r)

*Percentage will exceed 100 because many respondents gave more than one

answer. .

6
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ADULT PROGRAM 'PREFERENCES OF THi GENERAL COMMUNITY

otliumber

Mean Res ond Standard DeviationProgram Area

'The Basic Learning Skills 2.30 142

locic High School Subjects 2.07 1,42 .

96

.97

Psychology-Human Relations 2.12 -142 .80

'--

- Vocational Training 1.87 142 .91
...-1,

.,

,
.

Recreation and Leisure
Time Activities 2.24 142 % :85

.

Family Health and Home
Management * 1.94 '142 ..75

Fine Arts 2.51 141 .86

Managbment and Supervisory
Training

. 2.17 142 .87

Score Value Rating

(1) Extremely Important - A very large number of adults should er)111.
,

(2) Important - Many adults should enroll.

(3) Unimportant - Few adults should enroll.

(4) Not Important at all - Almost no adults should enroll.
i

05
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CORRELATION OF THE GENERAL COMMUNITY ADULT PROGRAM PREFERENCES

WITH SELECTED DEMPGRAPHIC VARIABLES.

Program Preference Marital Educational
Ratings Status Leve

. Basic Learning Skills

0
Basic High School Subjects -.16

Psychology and Human Relations -.05

Vocational Training .12

Re6vation-Leisure Time
Activities

Family Health and Home
Management%.

Fine Arts

-.12

.08

-.20*

Management and Supervisory
Training .09

Income 82.1

.08 ..09 .11

; .10 .. .00' : .11

-.04 . -.11 -.01

.00 .23* -.05

.06 -.09 -.03

.00, -.01

-.21* -.04 .07
4.

-.04 .01 .04
t

'*Significant @ the .05 level (rho / 0)

NOTE: OP.rogram preferences were scored from (1) to (4), with (1)

repreSenifng krating ofNery important.)

4

6.4
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CORRELATION OF THE

WITH SOURCES OF

Program Preference
Ratings

Basic Learning
Skills

Basic High School
Subjects

Psychology and Human
Relations

Vocational Training

Recreatjon and Leisure
Time Activities

,

GENERAL COMMUNITY ADULT.PROGRAM PREFERENCES.

INFORMATION On ADULT EDUCATION (N.146)

Family Health and Mme
Management

Fine Arts

Management and Super-
visory Training

0

School News- Em- Employment Radio,
Catalog paper plover Friend Service TfV

r_
. Q8. .12 .01 .06 -.04 -.13

-.03 .06 -.07' -.9*

. 18* .03 -.06 -.05 -. Q2 -.06

. 07 -.12 .04 .03 .02 %.00

-.09 -.07 -.10 -.03 -.Q3

A

. 01 -.11 -.01 *.17. -.09

-.07 .03 -.07 .00 -.44 .08

r4k

-.04 -.06 -.04 / .04 .02

*Significant .@ the .05 level (rho 1( 0)
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.CORRELATION OF THE GENERAL COMMUNITY VO ATIONAL PREFERENCE RATINGS
.11P

WITH SELECTED DEMOGRAP C VARIABLES

)Computer Programs

Operation

Shorthand

Typing

Business Machines

.05

.04.

.00

.08

Office P'rocedure .02

Real Estate .09

Business Management -.05

Advertising .03

Salesmanship .03

Business Research .03

Human Relation .13

Auto Body Repair .06

CqrpehtrY -.09

Vocational Preferences Marital Status**

Accounting-Bookkeeping -.04

Electronics .14

Bricklaying and Concrete
Work -.05

Residential Electrical.
Wiring -.O&

Welding, -.05 .02

Appliance Repair .03

Heattng and Air-Conditioning -.01'

Floristry and Nur'sery Work -.07 '

Plumbing Installation _,) "/
and Repair' -.04

Machine Shop -.05

Level Intome**

-.05 li -.14 -.10

,11

. 04

.01

-.07

-.10

.06

0,03

. ?1* -.02 -.

-.13 :08'

-.07 408

-.03 -.04

-.04

. 02 -.06

-.10 -.11

. 06 -.11

.04 -.10 -.02

-.02 .06 =211--

' .04 ` 05 , -.03 \

-.13 .t6 .30*

. 01 .03 .17*

-.16*

.02

-.11

.01

\

-.06

.00

-N.,...

.06

.00

1-t

.O .14

-.06 .06

-.01 . .10

-.05 .06

..........
.07 ..14

.05 .00

-.06 -.01
.

A .

.15* .18*
1/4_

-.02 -.07

60
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4

4

41

ihr

"Medical Secretary

Dental ASsistadt

-P-ractical Nurse..

4

*Significant @ the .05 level (rho'. 0)

**Dumy, Variabltilcodecte0,1)
.

L, 8

':.04 -.07 .01

-.07 ' -.10 .08

-".18* .07 .02

,,
s1. .. .

0

4

1

e 4

'
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RESULTS OF THE COMMUNITY SURVEY OF EMPLOYERS 1.

Company Profile: 49

0 .
The return rate was'very disappointing, iQf:ct only one out of

every five companies selected actually returned the completed forms.

However,.of those participating 75% of the respondents companies had
I

total sales of over $100,000.

Almost 30% of the respondents were employedty a company who operated
. .

e retail business. About 20% of the respondents worked for manufacturers.
*

Awareness of Adult Education:.

Virtually all (96%) of the respondents had seen, or heard about adult

education. Eight out of teh of the 'respondents otbain4d their information

from the newspa 4thool catalogs and radio-TV we0^Eitedras sources by

44% and 42% of he 'respondents respectively.

Adult Pro ram P eferences:

Management aid supervisory training, along with psychology and human

were clearly the areas, in which, most respondents felt'relations traini

FN
- adult education c uld best serve their em

skills, family health and hole managemen

also f=ated as important

Vocational Training Preferences:

loyees' needs{ The basic learning

and vocational education were
,

4

Management, Sales, and Accounting were each listed by about 30% of'

the respondents.

) Employers Most Critical Need for Employees:

An analysis of the responses indicated that the most critical employee .

need of the survey participants was foi* skpled labor,* They wanted
. r

employees with a high school diploma and'related job training. Very little,

if any, practical work experience wasoreguirea by these types of, employers.

:
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WHAT WAS THE4MOUNT-OF YOUR COMPANY'S TOTAL SALES

IN CALENDAR YEAR 1973?

Percentage

Less than 50,000 18.92%

50,000 to 9,999 5.41%

100,000 to 499,999 32.43%

500,000 or more 43.24%

100.00%
(N.37)

IN WHAT'TYPE OF BUSINESS DOES YOUR COMPANY ENGAGE?/
Percentage,

Manufacturing 19.15%
A

Retailing 27.66%

Wholesalirig 8.51%

Warehousing 2.13%

Banks, Trust Companies, S 'avings and Loan 4.26%

Office Businesses and Professions
, (selling a service) 17.02%

Hotels and Restaurants 4.25%

Natural Resource Industry

Transportation and Communication 4.25%
-

Construction and Building 12.77%

/ 100.00%
4 a

(N=47)
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HAVE YOU EVER BEAD A BROCHURE, SEEN AN AD, OR HEARD ANYONE TALK

ABOUT ADULT EDUCATION CLASSES?

Percentage,

Yes 96.00% .1,

No 4.00%

100.00%

(N=50)
JD-

WHERE DID YOU READ, SEE, OR HEAR ABOUT AN ADULT EDUCATION CLASS?

Percentage

Newspaper 84.00%

School Catalog 44.00%

Radio,'TV 42.00%

Friend 28.00%

Employer .4,, 22.00%

Employment Service 14.00%

*
..

(N=50)

*Percentages will not total 100% because many respondents gave more than

- one answer,.
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EMPLOYER ADULT PROGRAM PREFERENCES

Program Area

The Basic Learning Skills

BasicHigh School Sdbjects

Psychology-Human Relations

Vocational Training

Recreation and Leisure
Time Activitiet

Family Health and Home
Managemerit

Fine Arts

Managementand Supervisory
Training'

Score Value

(1)

2)

(.3)

14,

C

Numbr,of . Standard
Mean Respondents . Deviation

2.80 46 1.24

2.96 45 1:26.

Ni- 2.42 '48 1..18 "

2.85 41 1.24

3.14 '43

2.84' 43

3.19 42%

2.09 43

Rating

Extremely IsOortant

Important-

Unimportant

Not Important at all

73
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EMPLOYERS VOCATIONAL TRAINING PREFERENCES

(N =50)

Percentage

Business Management 44.A)01

Salesmanship 34.00%

Office ProCedure
7

.32.00%

Human Relations in Business -30.00%

Accounting &,Bookkeeping- 28.00%

Advertising 20.00%

Typing 16.00%

Computer Programming & Operation,
. 10.00%

.

Business Machines

Real Estate Agent

Business Research

10.00%'

8.00%

8.00%

:

Electronics 6.00%

Residential Electrical Wiring 6.60%

Carpentry. 4.00%
e -

Brick Laying & Concrete Finishing 4.00%

Heating & Air Coliditioning .4.00%

Floristry & Nursery Work ' 4.00%

Plumbing Installation & Repair 4:0Q%

Shorthand 4.00%

Practical Nurse 2.00%-

Machine Shop 2.00%

Auto Body Repair 2.60%

Appliance Repair (including radio & TV) CID 111

,.-
Medical Secretary 41111M

Dental. Assistant

Welding .

*Percentages will not total 100% because many respon\dents gave more than
one answer.
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WHAT ARE YOUR THREE MOST CRITICAL EMPLOYEE NEEDS?

/

Percentage who Percen;a9e,who feel Percentage who feel
feel this is their this.is their 2nd this is their 3rd
Most Critical Need Most Critical Need Most Critical Need

Training Need

Sales

Science, Mathematics,
or Engineering

Skilled Labor

Service

Unskilled Laborers

Foreman or

Supervisors

Cashier or Clerical

-Managers

Technicians and
Creative

No Anii4er

10.00% '2.04% OD 4.0

6.00% 2.04% IND OP AO

24.00% a 8.16% 2.00%

4.00% 2.04% WM IMO

10:00% 6.12% 4.00%

4.00% 2.04% 2.00%

8.00% 12.25% 10.00%

- 2.04% 2.00%

8.00%

22.00% 63.27% 78.00%

100.00% 100.00% 100.06%

(N=50) (N=49) (N=50)

5
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0.

;'CollegAegree

Some College

igh--S-chUbland

Related Job
raining

School (no
,Training)

ppreniiceship

ther Vocational
Training

No Answer

AO'

AMOUNT OF TRAINING REQUIRED

Need

Amount Required
forthe 3rd

Most Critical Need

Amount Required

fottthe
Most Critical Need

.Amount ReqUired

for the 2nd
Most Critical

7.14% 7.69%

9.52% 15.39% 5.26%

40.48% >30.77% 21.05%

11.91% , 7.69% 10.53%

11.91% 3.85%

7.14% 3.85% 15..78%

11.91% 30.27% 47:37%

100.00% 100100i 100,00%

(N=42) (N =26) (N=19)

NUMBER OF YEARS 04 RELATED WORK EXPERIENCE

Number OT-Years
Required for t e-

Number of Years
Required for Od

Number of Years Most Critical ed Most Critica' Need

None 29.27% 33.33%

One 19.51% 26.67%

Two to three 26.83% t 33.33%

Four to five 7.32% 6.67%

Six or re 4.88%

No ans er 12.19rk IIMIMM

100.00%

(N=41)

ipo.00i

(N= 5)

Nuqber1 of Years

Requi d 'for 3rd

Most grit .1 Need

36.84%

10.53%

10.0%

6%

36.844

100.00%

(N*19)
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RESULTS OF THE ADULT EDUCATION STUDENT EVALUATIONS

Demographic Profile:

Adult students were generally more affluent and better educated than

the average Jefferson County resident (Note: basic adult students were

not included in this survey).

Students traveled an average of 5.41 miles (one way m age). to

attend their adult class. The average age of the students was 33 112

years.

Adult Program Preferences:

These students fel.t-$hat vocational education,the basic high school'

\ .

subjects, family health and\home Management, and the basic learning skills

were the most important areas of adult programs.

4

___
.

Ana,lysis of t44data revealed a number of significant relationsh0
:.

1 ..%,between student demographicyartables and adult program preferences. ,
. ,

Females seemed to prefer the adult programs of: (a) family health and

home management; (b) the fine arts:

No significant relationships were found bbtween marital status and

adult program preferences.

However significant relationships were found'between the respondents.

edpcational level and preferences for the basic learning skills; the
4.

basic high school subjects, recreation andleisUre time activities, and N

the fie arts. -It seems that as the educational level rises the prefer:.

ence,for the basic skills and for high school courses decreases, but-the

',preferences for the fine arts and recreational and'laisure time activities

increases.

77 -4;
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Vocational' Preferences:

Analysis, of the data revea4ed a number of significant relationships

between sex and vocational preferences. However, the correlations were

not Surprising because the' relationships tended to followtraditional

nce for carpentry And womensex stereotypes (e,g.'men'had:a Strong p

a strong,prefer'enCeVor typing). '

A signifi'can' orrelation.was 'foUnd between marital status and a pre-
0 e :

ference for vocational training in computer'prograMming. Single people

seemed 'to haVe4,stronger.preference than married individuals.
, v.

t- Wien-the educational le I "of the individual was used as ttOt independ-

ent'variable,several stgnifitant tive relationships were found. An

f

.

" -analysis of_ the data indicated th tas one's educational level increased

the "spreference,for training-in s orthand, typing practical nursing,

and dental issiStingAdgcreased.

-

Student Self- Rating pragram Evaluations:

.._ D u e to the rating. yst used, a score ok. three or more indicated a.

-favorable rgsponse, .tlyt of two or less was unfavorable. A mean
,

,,, -
v.'u score betWeen yr() and.throe w neither cl 1 ble or unfav6 le.

"Using-these stanlis-bnly two o aluative criteria were c early
,

.

:, .

rated-high by the students. They were: 'counseling services (question
. _

3 - non-instructional services) and the cleaning and m tenance of the

buildings used for adult education (questicS *14 - 11 ies).9 )

.

. .

'None of the'averages'of the'five component scores exceeded three.

School reorganisation, curriculum and the school facilities received, the
.

_best rating's.

Significant positiVe relationships were found between: (a) teachers and

counselors availabgityafor counseling (question93) and the sex of the

4%" 78
' 70
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student (b)"tlie level of noise in the building (question 15) and marital.

status. An analysis of the above relationships revealed that single ,

individuals and males tended to rate these two criteria higher than.fe-

males. and married individuals.

Educational level and the one-way mileage from home to the adlt

program were negatively related to the criteria concerning theNadmIni-

stration of personality, aptitude', achievement and occupational interest

tests (question 4). Inspection of the data indicated that the higher'the

educational level of the respondent "and/or the greater the distance from

his home to the adult program the lower his rating of this. criteria.

Student Evaluations of their Teacher and Class:

The 'rating system used in blOs portion of the report was similar to

the\oneemployed in the preceding section. The 'teacher and class ratings

were consistently higher than the program evaluations and virtually all of

them we rated favorably'.

Seve 1 significant negative relationships were found when student

demographic v riables were correlated with ratings of teachers. Of

particular importance were the relationships between: the rating of

teacher effectiveness.(questfon 2) and (a) the educational leyel of the-'--

respondent ; (b) the distance from home to school. In both cases teacher .

)effectiven ss ratings appeared to decrease as educational level and one-

mileage increased. -

Single students seemed to feel that their teachers did not give th

enough chances to take,part in classroom discussions (question 3).

4iales and students with igher levels of education were more likeli

to rate their teacher as confu g.and hard to understand (question 5).

79
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IA
These two variables were also negatively related to the rating

of the students' interest level (,question 11). Apparently, males and

itudenii Wfth .higher,evels -of education were also more likely to find

classes Uninteresting {question 11).

Those students who'had to commute long distances, and thcite who were

-males tended to rate-their classes as toodifficult for most of the

stidents (questionl2). These ratings were negatively related to both com-r

muting distance and sex.

- I
Analysis of the data also revealed thgt the further the students one-.

way commuting distance the more likely th re to believe that theirrwe

class was not what they expected when t enrolled.

A

80
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Motivation Index of Students In Adult Program

Students listed the following factors as very important influences

in their decision to enroll in addl classes:

1. I wanted to learn something neW.

2. I enrolled' to developall bby pr leisure time activity.

3. I wanted exposure to ne people and 'activities.

4. I wanted a change of rout ne.

5. I wanted to do my present job better..

6. I wanted 0 becche a bettex citizen.

The desire to learrisomeihing new was found to have a significantly

4 positi've correlation with sex and educatiJ level. An examination of

the data revealed that females and individuals with little formal qui-

cation rated this desire to learn as beidg very important to.them when

s.

they enrolled: . ,

. A,
,

I.
. ,

.. ,

1
A desire to develop a. hobby or leisure activity was negatively related"

...

to the educational .level of the respondent. It seems that, the higher the
4 .,

A

educational level of the person othe greater the importance of this faCtor.
'

,

, .. ,
i

Feiales seemedto place more,emphisis on being exposed to new pepple

and ativities,than males. The responses of females respondents were .

'alsb directfy related to a.percefved'importaoce f6r a.change of routine.0
e

The educational level of the respondents and heir desire to do theirs

present job more efficientTy were,significantly related. If appears that
. .

the lower the level of educatiOn the greater the importance of "factor.

A relationship similar to the one found in the above paragrap was'

also revealed between the persbn's educational level mid the,following

factors: (1)Na desire to .be i better citizen and (2) a higher lexeTN0f
I

perceived importance for trainin§.to obtain a different job.

A. des-hie to (1)
f
operate a home more economically and (2) to.beCome a

81
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better parent; was .associated directly with the responses of females and

married individuals. $
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. STUDENT DEMOGRAPHIC Pi0FILI
.

Census Data
Occu /tion ondents Percentages*

'Professional . 1:3.38%

hinagetN -Employed 7%43%

Sales krker 7.81%

`CraftsmdniFor

NehilA; operator/Manufacturing
and Astembly Worker

4

Serviee Worker,

taborer r

Housewife
.

.

ttlempjoyed/Retcred

s. .

) . N '
Farmug4o.rm_Mafteler--Z.

, 1

. . . ,

. \ . '0.
7

*'\ 4 Family, Incomg 'Distribution d.
s

%1
/

. ,

.4 Under $4,006
,

l'2'..

,.

$4,006 to. $5,299 .-
:

r'. ,
. -

$6,000 to 56,999. °
4 t .

V o .

:.. ' : to A x V
0 tit a006 to $14y999

% Na ' 'ai. .

t
115,600 and over

... ;
.

, or,
. 4., ..

...
..

.
.... 't

6 . '.. ,, ;,.
, A a ..4 , ,

... SurweY Median Incomel= $13,641 a

, sa
,

/D. 79%

10.78%

4.83%

4

-18.59%

..15%

.

'
/

Y'CdnsueiData *Median InCome = t9,81474 1

\
. k

197Q Census. of' Popul atipn .and .Hou%ing:

V' . %

,U.S: Department of ,commerce, May,..1972. ..

e
V1§3.

, , .

....c.

Adul t' Sitieletit Survey

q 32.03%

,27%

92%

543%

-3.27%

#12.61%

1 34.64

V

PercentageN

6:54%

9.15%.

12.42%

36.07%*

41.8%

4100.00%

I t
(N=153)

41
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. .

Age:

Average Age of Adult Students

33.57 years

.1/
Educational Level:

Average Number of Years of School Standa Deviation
Completed bytAdult Education Students

13.11 years
) 6

I

(=l53)

2,72

Census Data* Median Num6er of Years of School Completed = 11.6

Average Dtstance traveled (One -Way Mileage) Standard Deviation
to Attend Adult Education Classes

5.4 miles

.(N=150).

*Source:( 1970 Census of Population andHousing,

U. S. DeparAnt p5 Commerce, Mai, 1972.

, .

7

e

5.98
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1.

_ADULT PROGRAM PREFERENCES

C 2-
Program'Area

The basic learning skills ,!

`The basic higk!choOT subjects

Psychology-Human Relaqons

Vocational Training

Recreation and leisure time

J r

I

Mean
Number of
reTFEridiiits;

Standard

Deviation

1.83

1.68

2.,94

1.53

. 155 -

157

158

- 158

.94

.76

.84

.66

2.00 158 ,66

158 .81

2.24

2.11

157

151

.8i

.82
ff

Rating

Fanilly Health andHome
Management 1.81

The Fine Arts

Management and Supervisory
Training

Score Value

_ 2.

3.

4.

S

txtramely lihportant

"Th

Important

Unimportant

Not Important at all

83 .
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CORRELATION OF STUDENT PROGRAM PREFERENCE
WITH SELECTED DEMOGRAPHIC'VAROBLES

(N=158)

Program Preferenceef SeZ

Marital Education
ptatus Level

Basic learning skills -.11 -.10 .15*

Basic high school subjects -.0
tr

3 .03 .16::

Psychalogy and ,Human

Relations -.04 ' .03 -.04

Vocational training -,-.04 .12 :07
$ `,._

Recreation-Leisure Time
Activities .08 .07 -.22*

Family'Health and Home
Management .27* '-.03 .01

Fine Arts .16* .00 -.23*

Magagemen't and Supervisory
Training .10 -.01 -.02

N.

*Significant @ the .05 ;evef (rho 00).

4e

One-Way Mileage
from Home to
Adult Program

.18*

.13

-.01

. -.07

.06

.07

......03

-.05'

NOTE: Program Preferences were scored (1) 'to {4), with (1) representing

a rating of very important.

8'b
A
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-NCORRELATION OF THE ADULT EDUCATION STUDENT'S VOCATIONAL

PREFERENCE RATINGS WITH SELECTEE DEMOGRAPHIC VARIABLES

(N=158)

.
One-Way Mileage

Marital Ed. from Home to

"Status Level Adult Progranr
Vocational Preference Sex

Accounting & Bookk, emPhg -.08

on

uter:nrogremm ng &

ti -.15,

Shorthand -.26*

Typing -.23*

Business Machines -.22*

Office Procedure -.013

Real Estate Agent -.04

Business'Management .20*

Advertising .08

Salesmanship .24*

Business-Research .11

-.01 -.05 .00

.20*,

-.01

....

-.06

-.09

.10,

.02 .

-.12

-.15*

-.27*

-.14

-.14

-.04

-.09 .09'.

.10 -='.-00

-.09 .13

.00 .02

'
Human Relations in Business .05 .12 .07 .

Auto Body Repair .11 2.07 -All

CarAntry .20*) .01 -.04

-.10
Electronics .24 .09

Brick Laying & Concrete -

Fin4shing ,.17* .00 : .00 -.09

Residential Electrical

Wiring .24*, 144403 -.13 '-.06

Welding .11 -.07, . -.11 .09

Appliance Repair(includ- .

ing radio and TV) .16t -.02 -.05 -'.09

Heatiag & Air anditioning .15 -.08 -.09 -.06

.04

-.20*

-.16*

-.15

-.10

-.06'

.02

-.01

-.03

L.05

-.04

.09

.06 .

R7 ..

\ ,
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Vocational Preference

%

Sex

Marital. Ed.

rivel

I

1

One-Way Mileage
from Home to

Adult Program

Floristry & Nursery Work

ing Installation
an4 'Repair

Mach ne ShopI
Practice) ti-se
-c

,

.

Medical Secretary

Dental Assistant

-.11

.15

.10

,

-.20*

-.22*

, -.19*

-.05

.05

'.00

.10

.05A.

.07°

-.02

.00'

-.04

-.19*

-.13

-.16*

'

,

.03

-.06

.18*

-.10

-.10

-.10
. .\

*Significant @ the .05 level (rho # 0)

I

-88
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*o.

STUDENT (SELF-RATING).PROGRAM E4AULATIoNS

Question Number of
Evaluative Criteria Number. 'Respondents

Instrctional Materials*
(Library and ref rence materials)

InsteUctional Materials
(Audio-visual equi ent)

Non-instructional Servic

(Counseling by teachers and t
4 Counetors)

Non- instructional Services

(Administration of personali4,
aptitud achievement, and
occup onal interest tests)

Curriculum

(Students learn at own pace)

Curriculum

(length of adult classes)

Curriculum*

(Size of adult classes)

.Curriculum*

(Teacher and student input
into course development)

Curriculum

(Community advisory committee
input into course development)

Curriculum
(Input of for
communi

develop t)

research on

o course

Facilities*

(Vending.Machiries and, smoking
facilities) ',.

Facilities*
Nv

(Adequacy of security for
students and teachers;

89

1.

2

/"

147

139

3 150

4 157

5 154

6 154

7 154

145

9 149

10 152

11
,----

155

N,

12 . 153

Mean
Standard

Deviation'

.2.59 1.13

2.50 1.13

3.07 ' .97

2.26 1.08

2.88 .89

2.33. .93

2.91 .77

2.59' .86

- 2.51. .95

2.80 .97

2.72' .93

2.60 .85



titi

90
.62

157 2.00 .77

. Scale

(4).

(3)

(2):'

. (T).,

'14 155 - 3.15 % ',71 ..

Facilities*
(Level of noise in b6ildings
,Jused.for adult eduationY 15 157 2.90 .71

.

Facilities*. k
(climate "control in buildings
used for adult eaucation) 16 157 .2.88 .76 ,

. ,

School reorganization

. (Student evaluations of teachers) T7. 153 \2..90 .75

6 I., .
\

' School reorganization* . .

' . (Teacher effectiveness) 18 151
0

Z.76 :85

*Unfavorable Question

Scale

(1).

-Aft

(2)

(3)
:'

(4)
.

,.Rating-

S.trongly:A9ree

Agree

Disagree
$

Strongly Diiagree

Rating

Strongly
4

Agree.

Disagree

StrOngly-Disagree

,.Rating-

S.trongly:A9ree

Agree

Disagree
$

Strongly Diiagree

90
.62

Rating

Strongly
4

Agree.

Disagree

StrOngly-Disagree

157 2.00 .77

1.

N.
fro

1.

N.

Ae

.

.

.

.

.

1..1..

44
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CORRELATION OF STUDENT SELF,- RATING OGRAM EVALUATIONS

WITH SELECTED. DEMOGRAPHIC VARI ES .,

(N=158)

uestiont
Evaluative-Criteria um er Sex

Instructional materials
(Library & reference
materials) 1 ", .04

Instructional materials
(Audio-visual

equipment) 2. -.05

Non - instructional' Services'

(Counseling, by teachers
and counselors) ." ,

,

3

1

,.18*

\Non-instructtpn ai Services
(Administratton of person -

ality, aptitude, achi6e-
Ment, and occupational
interest tests) 4 .01

.

,

Curriculum .

(Students learn at
-own pace) ' 5 -.07.

.

Curriculum

(Length of adult^

classes) 6' -.06
. 6

.. Curriculum*
(Size of Adult classes)

,
7 -.12

Curriculum
(Teacher & student-
input into course
development) 8 i,:.06.

One-Way Mileage
Marital Educition from Home to
31allIss LeveM- Adult Program

,01 -.09 .05

,

.06 .01 .01

.

.15 .91 .03

.04 -.14* -.18*
.

.02' .00 - -.02

.00 -.12

0

.08 -.03 -.07

.05' -.10 -.09

.?Curriculum

t (Comm ty advisory .:

dbrnmitotet input into

course .41eve)opment) .9 .01 -.15 .08

Curriculum
(Input of formal r arch

. on community needs into
course developmer.4) 10 ' -.06' .06 .06 -.10

91

cts
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*, .1L

. .

One-Way Mileage
. Marital Edtcation from Home to

Evaluative ,Criteria um er Sex Status Leve Adult 15rogrdni,

Facilities* .
,,..----.

,

(Vending,machines.&

smoking facilities) 11 :03 -..01 -.io a .11

,. Facilities*

(Adequacy of security
for students and

` teachers) .12 _Al .05 '-.05

Facilities*
. (Parking spaces).

o.

Facilities**.

(General houiekeepirig

& maintenance of
building) 14 .13 .05 -.01 -.09

.07

.13 -.13 -.02 .09 -.09

"Faciifties*

f(Le41 of noise in
' - . -buildings used for , r

adult education) - -.05, .18* -.06 .-07 :.

Facilities .
/. ,

(Climate control in
... .

buildings used for'-°.; . ',

adult education) 1-' ,16'.,. Al -.02 . -.03 .11
.

. '. . **,,..
. -. -

School reorganization . '' ''

(Student evalUatiott'

of teasher04F: .02 -.03 .05 -.08 '..

School rewganfzation* = . _

(Teaches effectiveness) 18 -.05- -.02

ILIPII
-.13.

,

S

t

1

9,2
Y.

4
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MEAN PRIMARY COMPONENT SCORES.FOR'THESTUDENT

.SELF-RATING PROGRAM ;EVALUATION
*.

.

Evaluation Component{

Instructional Materiali

Non:instructional.services

Curriculum

Facilities

reorganization

41.4 , 4

4
/

.Component Average.

2.55

2.67
f.

2'.67

2.56

2.83

414

/ \STUDENT EVALUATIONS OF THEIR' ADULT TEACHER AND CLA S:

Question Number.of ,Standard
. -

Eliption Criteria Number Respondentt -Deviationt an

/
IntrOaction 'of the
Course of study**

Teacher effectivves's 2

Teacher's conduct of
discussions*

Teachers methods of
instructions 4

.
Clarity of presentation* 5

Teacher's appearance 6

Teacher's knowledge of
the course content 7

Teacher's willingness
to help students 8

Teacher's-
in arriving to. class* .9

Teacher's punctuality .

in dismissing class 10

Interest in the class 11'

Difficulty of the class* 1 2
, / 4, .

,

153 2e38 .99

155 3.3 .87 *-

155 3:36. .74'

157 3.28 .81

157' 3%08 '.97

157 3.3 .80

157 . 3.34 .87

. 154 ; 3.15 '.90

Yr
k,

157 3.36 .86.

. 1.

lb, .'

a

1.57. 3.17- .86
. ,

..,,

157 3.25 ,86
.eS.

"157 3.2a .84

;

4

...

r r

- .1
' 9 :

.

.-
. a



..

1'

e 4

e ti on Number o '-

Mean
Standard
DemotionEvaluation Criteria Nu er Res

Amount :learned in class 13 156 3.22 .89

Organization of the
class* 14

--,

156 x3:07 .97

Size of the cl ass -157 '- 2.97 .87

Satisfaction of perceived

expectations 16 157 3.08-

Scale Value
,

*Unfavorable

Scale Val ue

(1),

.(2)

(3)

(4)

. ;

.

Rating

Strongly

Agree

Disagree

Strongly

agree

Disagree

.01

Question - It was scored as follows;

Rating

Strongly' Agree

Agree

Disagree .

Strongly Disagree

I .a
t

.1

9 4.
.,

4.

..,

a, ,



CORRELATION OF STUBENT,EVALUATIONS OF THEIR'AULT TEACHER.

AND CLASS 4 TH ,SELEdEb:DEMOGRAPHIC VARIABLES att

* .

.v:(NM 11)

. One-Way' Mile*.

Question . Marital Ed. - from Home to
Evaluation. Criteria Number ex STaii-is Tivel, AQUI t Program

.

rntroOuction of the-
course of study 1.

T%acher effectiveness.. 2';,--7'

< Teache'r's conduct of

3

...

,
, .

Teachees punctual i ti

--.

Teacher's' methods Of
Instructions - :- 4

grity of presentation*, 5

Teacher's 'appitance
, 6

..
t

.. ,.6 , ,Teacher

' s knowl edge, of

-the course content- 7
-

i

.

TeacherL.S tAllifigness r

-.11

.04.

.07

-.18*

,

.00

-.15*

.05

V.

-.04

-.20*

-.13

,

.

.06 -.04 -.02 -.11

-.17 *. -.05; -.15* -%11

--..b8 -.07' .02 -.08
- ,

11.

-.04 *-.157 .]4 -.07

; .00 .,00

, ,00 =.04 ,.,1); -.05

!

f 0'

-.06 -.p5 .07 1.02

-.15* '7/07 -- .15* -.11 ,

-.23*
1

-.10
)1

-.04 -.19*

.. ". 01 -.04 ,T. 08 -.06

-.10. -.O1
.

.,.12.:
..

-.13,

s. . .04.. ..02 .05 . .K
.08 -.01 -.0? 7,16*

.

to 'help ,'.S,,t4dgt§ -A07
..

,TOeher' s pdriett ali ty

-111farrivi,nglto clan" 9

' : iti dismissing. class* .:10. 1.

,,. ,, .

Interest in tlie class 11
.

- ,,

Difficulty' of the clas5* 12

Amount learned in, class 1,3

-,
. , ''. 14

Organization'of the class* .

'Size. of the' grass : 15
,

s,
., 'Satitfa4tion;,of perceived1B ,$0

'expectatigillr---;T-- 1, a" /
* , '

I . - i'* .
e tSe i gni f i caret @ the .05 level (rho r-Y 0)

4,-

95
, . .

. r of



MOTIVATION INDEX. 9F STUDENTS IN ADULT PROGRAMS

Mot Factor

'L omething new

Bec met. a better citizen

o my present job better

velop a hobby or leisure
activity

Get along better with my
-fellow employees

Train for a different job

Prepare for a second and/
or part-time job

.

Learn to be a better parent

Learn to operate my home
more.econotitally

Prepare for future

Question N er of Standard

Number Mean Kii06ndents Deviation

1

3

4

5

6

7

8

\9
cation 10'

Obtain a pAmotion from my
employer

.

Exposure to new people and
activities.

'A change of-routine

Becbme a culured person

Betfemnderstandmyself
and other people'

Ihcrease my yearly,incoMe

LScale Value

(l),

(2)

(3)

r (4)

12;

'213

.14

15

16

. Rating

1.49 158

2.21 157

2.10. . t 156

1.77 158

2.48 157

2.72 -156

3.19 - 156

2.55, 1 55

2.34 158 1.

2.33 ..157

2.77 .

`1.94 158

1.87 157

2.53 1571.

2:40 156

.2.50 156

41t

VeryNimportant to.me.when I:enrolled

Important .to me when I enrolled

.3

.97

1.07

.99

.90

1.12

08.

1.07

86'

.92

.98

.95

1.17

Unimportant to m when I enrolled

Not important at all to me 'when IeWirolled

'

I

, .

6
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CORRELATION OF THE MOTIVATION INDEX OFSTUDENTS IN

ADULT PROGRAMS WITH SELECTED DEMOGRAPHIC VARIABLES

(N=1,584.-,

Motivating F

Learn something -1
-e

.Become a better citizen 2

Do my present job more
efficiently- . 3

..,,e

Develop a hobby Or
leisure activity 4

Get along better with
fellow employees

Train for a different job

5

Prepare for a second and/or
'a part-time job 7

Lam to be asbetter parent 8

1Sarn to operate my home
more economically 9

Prepare for future
education 10

Obtain a promotion from
my employer

Exposure to new people
and activi fes

tio

.11

12

A change of uti4
4

Become a more cultured
person

One-Way Mileage.
*Ma.rital red. from Home to.

Sex Status Level Adult Program

.18* .04. . .16* -.02

.07 -.02 :22* -.02

.12' .09 .23* -.13

.10 .14 -.34* IN

.1102. - .0102 j- .342;4 -.°508

.12 -.08 01. .11' .

.20* .21* JO .09

.21* .23* ..05 .03

.09 -.11 .36* -.06

'.00 -.07 .18,

.17* /-.01 -.01 .05

.27* .08 -.07 14

14 .09 -.10 -.12

.07 -.04 .07

.G1 -.06 .211

To better understand my- '

self andother people 15

Increase my yearly income 16

*Significant @ the .Q5 level (rho # 0)
1

89

97

.07

.09

-.05

3



RESULTS OF THE Mat EDUCATION TEACHER EVALUATIONS

'Demographic'Profile:

Virtually all of the respondents Were female, part-time instructors.

14te subjects taught by the respondents covered the entire spectrum:of

subject matter, however, almo one-half of them were involved in classes

in the basic learning and high School skills.

The average teacher had most four years of adult edtcation. experi-

xence And slightly more than eight years of total aching experience.

The typical instructor had little forma) education above the bachelors

degree.

,Adu)t Program Preferences:

Vocational training, and family health and home management were

ranked as most important. The basit learning skills and the basic high

school subjects also received high rankings, but many of the respondents

were teachers in those areas so the results were prObabl biased in that

directioh.

Significant correlations were found between thetotal number of years

of adult/ eduCation teaching experience and pilferences for: (a) psychology

and human relations, (b) vocational training, and (c) family health and

home management. An inspection of.thedata indicated that the longer a

teacher had taught adult education the lower their preference for the

above three typq of programs.

A relationship similar to the one in the above paragraph was also

discovered between the total number of years of teaching experience,and
is

program preferences for (a) vocational training and (4) management and

Supervisory training.

1
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The total number of years of formal education was found to be

associated-with a Preference, for the fine arts. In other words, as the

number of years of education increases a preference for the fine arts
, 4

increases.
) to

"Teacher Self-Rating Rrogram Evaluations

Due to the rating system used, a score.of three clic more indicated

a favorable response, and one of two or' less was Unfavorable.- A mean. .

-score between two and three was neither clearly.favorable or unfavorable:

Using these standards only three of the evaluative criteria were

cl4r1prated favorably by the teachers-. They were: .(a) adequacy of park:

ing spaces (question.13 z Facilities); (b) general housekeeping and mainte-

nance (question 14 - Facilities), and (c) a\ need for paid preparation

time fo 'teachers (question 28 - School reorganization). Teachers rated

only one criteria as clearly inadequate; it dealt with the amount of pay

received by adult teachers.
.

None of the average rankis of the five component scores exceeded

three. Facilities, curriculo4 and non-instructional services received

the best ratings. ,

Tharewere *significan4 correlations bttween the total number of years.

of adult education teaching experience and the ratings of these elements:

(a) counseling by teachers and counselors, .(b) allowing students to work

-at their,own pace,6(c) the adequacy of consumable supplies, (d)fadequacy

of programmed earni g aids, (e) supervision of materials.and methods by

adult tupervisors,, f),the amount of teacher feedback on operational

matters, and {g).,the effectiveness of student-evaluations of teachers.

With the exception of itrn (g) above, the relationships between aduA

teachi-ng, experience tnd teacher ratings wai'-a direct one. This meant,

9 9
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that as the number of years of experience increased, so did the teachers

self-evaluation rating of these components. The exact opposite type of

relationship was found between exprience and the teachers ratings of

,the effectiveness of student evaluations. In this case, the longqr.the

teacher had taught the lower their ratings of.this item.

The total number of years of teaching experience was directly related

to the teachers 'ratings of: (a)'counseling by teacher and Counselors, 4
., ,

(ID; allowing students to work*.at their own pace, and (c) adequacy of

vending and smoking facilities for breaks, d) adequacy of funding far

adult 'programs, (e),adequaty of consumable s plies, and (f) er'vision,
.

teaching materiffs an,d methods Py adult supervisors. the of ctive-
.... , ., . . . A.

ness of student evaluations of teachers Was.n gatively re atecrio total

teaching experience, just a$ it ws to the total number or ars of adult

teaching.

he number of years of fora! education completed by the teacher was

correlated with the ratings of these elements: (a) community advisory

committee; (6) input into course development; and (c) the adequacy of

teachers' salaries. But, in the latter case the relationship was nega-

tive,\i.e., the more-years of education the teacher had completed the

lest adequate they felt their salary to be.

Adult Education Program Priorities,

responSes of the teachers, indicated that additional instructional

I

materials and a more appropriate or adequate curricula were their top.

priorities. Better bul,ldings and equipment was ranked atithg bottoh of

most lists of program priorities.

aft
10'0ti
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TEACHER,DEAOGRAPUICVARI

Teachin Status"

It

reenta e

_Par

1

Full-ti

Sex

Female.

Male

Subjects Taught

The basic learning skills

asic high school subjects
(diploma or GED)

Baslic psychology and human relations

Voc nal training

Recr tion and/or.leisure time attivities
._

Family health and home management

The-Fine A'rts (art, 'music, drama)
i

Genet-11 business and/or management training

Marital Status'

Married

Single

a

1) 1'. 56%.

400.00iA
L r

(N .'64)

Perc nta

.442

1.56%

100.00%

Ili (N = 64)

Percentage

25.00%

_23.44%

0.00%

20,31%

15.63%

9.38%.

1.56%

.4.69%

100.00% -

(N = 64)'

Percentage

.100.00%

00.00%

100.00%

.', . (N 64)

IP

kot

3



9.

r

Average Number of Years of Adult Num-1;4.0=1-r
Educatiorr Teaching Experience Ttes_ri ants -Standard Deviation

3:65 .63.

Average Number of Total Years Number of
df Teaching Experience . Respondents Standard Deviation

. 8.41 644 8,31

Average Number of Years of,,

\

Number of
Formal Education

. , t. Respondents Standard Deviation

1. :

16.01 61
,

I

'1.65

b >

:

102

1

e

,

k

1,



ADULT)7ROGRAM PREFERENCES

Program Area

The basic learning.,:skil1s f

` The basic high school
" subjects

PsyChology-human relations

Vocationsl traininv
.

.R creation and leisure time

F:niTy health ang home,
management

The Fi ne 'Arts ,

_Management and 'S'Uprvisory
Training

Scale Vaip

'44ean

1.48

NUMber .of Standard,
Respondents 'Deviation

r.
63

41.44

2.00.

2.00

R

Ex reniely,imPortant

4m ortant

.

U+mportrt
'Ik

Wit iniportant at a111

.63

62

63 -

v ,78
Or

.71

.72

.59

.56 '

.77

.84

.4

1
. .

95

4

*5

11S

v.

4.,,'

1



CORRELATION OF TEACHERPROORAM PREFERENCES

WITH SELECTED DEMOGRAPHIC VARIABLES

(N*91)

I

Yrs. Ault Ed Yrs. Total\

leachin Yrs. Formal.
nce EducationProgram Preference

g

Basic learriing skills 2 -.04 c.14
.

\
Basic high school

subjects v- -.03 .07 -,435

\Psychology-human relations- .6* 1 .17 1 -.10

\
. .

Vocational training ..---.22*-- ___,29*-----,7'-------+--.-07

....--

--------

4

recreation dnd leisure

time.activities-.

mily and home
'management ' P

health

F Qa\Arts
1

I

M nagementA supervisory
training. .

, ..

4 4
n'

.06,

,

.

. 2,4* .20

.10 _.19

.:

,' .08 ` ',35*

*Signifidcant @ the .05 level (rho # 0) ,

.1.

.'4

.04

NOTE: Program preferences were.scored 'from (1) te---(4-h-w-rtlil)

.representing a rating of very important.' .

1/4

4)



..,

1-

w

i.

/

,

1 MEAN, PRIMARY COMPONENT SCORES FOR THE TEACHER

Evaluation Co

SELF- RATING PROGRAM EVALUATION

11.

Avera2g

-,

onent Complohent

Instructi nal

Non-inst ctional

Curriculum

Facilities

School reorganization

Materfali ...,

services

. .

i

2%59 -.
A

2.63

2.66

2.82

ye

0

tr

4

1

.

%.

41. +

. _ .
A

1105 .

,..

1\'
'(1'

'971 i

r A

.

-1,

/

...

c.



\

TEACHER ELF-RATING PROGRAM EVAULATIONS

I

f Standard

Evaluative Criteria
..1

question Number o

Number Respondents Mean Deviation

,Instructional materials*
(Library & (reference

materials) . 1 61 2:69 .89

, I

Instructional materials , 4
(Audio-ifisuaI equip-

ment) , 2

1

Instructional.mate ials*
',7- (Adequacy of un s) , 19

Instructional' m ter als -

I(Adequacy

of ons mable
supplies) 20:

11°

n-instruction 1 se vices

(Counseling -b tea hers

I and .counselo s) 3 59 2.63 .87

-

58 2.52 1.014.

60
4

2

'2,60. .81

2.56 .76

on-instruction 1 se vices

(A0ministrati n of person-

ality', apti, de, 4 hieve-.

Merit, and q cupati nal.

interest to ts) 4 60 2.63 1.,04

urriculum
(Students s-leap) atl

their own'pace) . 63 , :.84 .81

Curriculum*
-(Lenge of adult cfasses) 6 64 2..8

. Curriculum
(Size pf adult classes) 7 64 2.9 .83

. r

Curriculum*
(Teacher & student input
into course development)* 8

Curriculum

(Community Advisory Com-
mittee input into course
development) 9

.

.:CurriculUm
(Input of formal research

on community needs into
course development)

58 2.62

46.

60 2.72 .80
.

10 61 2.93 .89'

1 06,

98
11,



.1r

Evaluative Criteri
ubstion Number of Standard
um er Res onden tier Deviation

.Curriculumt

(Adequacy of pro rammed
learning aids) , 21

Facilities*
RAdequacy of vending
' machines & smoking

facilities) 11

Facilities

(,Adequacy of security
for students) 12 62 2.68 ..7ii.

Facilities .

.
. 17 \ °(Adequacy of parking

* .

spaces) 13 . 64 1 '31 * .80
...-

.89

Facilities*

(General housekeeping
and mairrtenance) 14

'lities

(Level of noise in build-
...ings used for adult edu-
cation) 15

(Climate control in
buildings used for adult
education) 16

Facilities

(Space for the preparation
of teaching materials) 22

r.

Schobl Reorgariization

(The effectiveness of stu-
dent:evaluations of
teachers) 17

School Reorganization*

(Teacher effectiveness) 18

School Reorganization*
(Supervision of teaching ,

/materials and methods by
adult supervisors) . 23

107

99

63

k

3.03

2.78 .

2.73

62 2.65

63 2.81 '

60 2.67

4
'I

59 2.49

.84.

.81

.89

.73

.76

.88

.90

I



t
I 4--y

17 . 4

,

4.
*

1 I

1

Question Number cif' . Standard
Evaluative Criteria Number Respondents Mean Pevietion

e

'SthbOl Reorganization

(Availabiity of written
policies b procelures) 24.

Sctlool Reorganization
0 (Need for fbrmaloorientation

program for new teachers) 25

Scjiool Reorganization*

(Availability of,clerical
duplicitingoervices) 26

School Reorganization*
(Adequacy .of teacher

salaries)

.

School Reorganization. \

(A need for paid pre-

t/ paration time for
cteachers)

27'

28 .

.44,

SChool 'Reollanhation*
- (Administrators solicit

teacher feedback on'

ik operational matters) , 29

Scale Value Rating

62

63

2.47

2.84-

61 12.54.

62 1'.81

63 3.06

6.3 2.59

'.72

:90

.89

;..87

.88

(4) . Stronsly Agree ,
.

.

(3) tit, Agree

(2) 'Disagree
.

.

..

(1) Strongly disagree

*Unfavorable Question

Scale Value 'Rating

(l) Strongly'Agree

(2) Agree

(3) Disagree

(4) Strohgly diiagree

1 08

100

:b. I
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AD

CORRELATION OF TEACHER SELF - RATING PROGRAM EVALUATION5

WITH SELECTED DEMOGRAPHIC ARIABLES

Evaluative Criteria

(N=158)

Yrs of Adult Yrs of*Total Yrs of
Question Teaching Teaching For1-na
Number Experience Experience 161ion

Instructional m erials*
(Library & renc#
material()

Instructional materialS
(Audio-visual equip-.
ment) I

car

Instructional maleels*
(Adequacy of s)

Instructional materials
.(Adequacy of cort um-

able supplies) 1

Non-instruction ial services

(Counseling by teachers
sti counsel ors)

1

.2

19

20

3

-.06

:14.

.22

.28*

-.04

,08

.32*

.25*

Non-instructional services'

(Adminjstration of person-
. alit)!, aptitude, achieve-
Anent, a

i

and qccupational
nterest tests)

C rriculum

(StudOnts learn at
own pace)

.--.._._

Curriculum*
.

(Length (If adult

claeses)

Currleulum

(Size of adult classes)

Curriculum*

4

6

(Teacher & student input,

into Course development) 8

Curriculum

(Community Advisory Com-
mittee input into course

'. development)

.01

.01

.23

.11

-.21

-.14

'.13

.25* , .39* -039

.15 : .23. . . .20

-.02 .16

.01 -.08'. ..11

9 .04 .11 :26*

109
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1

. Yrs of Adult Yrs of Total Yrs of
Question Teachin Teaching Fofiffir

Evaluilltive Crite la 'Number' Experience gx0rience YETERTion

Curriculum
(Input of form l'

.

' research on c mmunity
,

needs into course
development) 10 .03

Curriculum*
(Adequacy of pro -`

grammed leorning aids) 21 .25*

Facilities*

(Adequacy of vending
machines & smpking
facilities) . 11 .18

Facilities*
(Adequacy of security
for students & teachers)12 .0t-

Facilities

(Adequacy of parking
spaces)

Facilities*
(G eral housekeeping
& aintenance)

Facilities

\(Level of noise in
buildings used for

*adult education) . 15 .

13

Facilities*

(Climate control in"
buildings used for'

.molt education)' 16

facilities
(Space for thg pre-
paration of teaching

- materials) : 22
.

School ReorganiiAtion

(The effectiveness of
student evaluations
of teacherS)

.r

.11

.02

.

-.06 .23

.

..14 -.03

.25*f' :(17

, 1

.19 -.07

.18' .22

:12 .08

.01 .16

.144k .18' -.08

4

).) .12

0
17 -.31* -.38* .14

1 1 0

102



1

Yrs of Adult Yrs of Tptal
Question Teaching Teaching, ormal

Evaluative Criteria Number Experience

School Reorganization*
(Teacher effectiveness) .la .14

School Reor§anizatton.*,

(Superyision of teaching
materials & methods by
adult supervisors) 23 .40*

School Reorganization

(Availability of written 4 a'

policies & procedures) 24 :.16

School Reorganization

(Need for formal orien-
tation program for 25

new teachers)
-.23

School Reorganization*

(Availability of clerical

. & duplicating services) 26 .19

School.Reorganization*
,('Adequacy of teacher

\. salaries) 27

School Reorganization
(A reed for paid pre-

paration time'for
teachers) 1. 28 .05

School Reorganitatiqn
(Administrators solicit
teacher feedback on
operational matters) 29 .27*

*Significant @ the .05 level (rho 0)
4

r,

ap

163

.4.*44

Experiende Education

.11 .02

. .31* -.10

.12 .14

-.06 .18

1
.17' -.18

29

Per

-.08 r-

.09 -P?*



TEACHERS' PERCEPTIONS OF LT ED CATION'PROGRAM PRIORITIES

Number of,/ 'Average , Standard
. .

Area Needing,Improvement Res ondeds Rank Deviation

1 Additional Instructional
Materials

Better Buildings and
Equipment

More Appropriate or l

Adequate Curricula

C.

Administrative' Reorga ization

More Student Services

a

-,,' . 59 2.56 . . 1.32

60 3.47 1.51'

59 2.76 1.39

59 2.98 : 1.49

60 2.98 : 1.57

112
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RESULTS,OF A,COMPARISON OF SiL5CTED DEMOGRAPHI VARIABLES

BETMEEY'ADULT STUDENTS AN 'THE.GENERAL PU IC

Occupation

No significant overall differences were foubd between the jobs held

1

by the general community respondents and adult students. However, in,,

\I

tome occupations the two groups diffire Considerably. For example, more

adult students clas,sified themselves as professionals and service worker's.'.
. . .

Dnthe other hand, more of the respondents from the general community

survey were classified as:! (a) managers and self-employed individuals

and (b) craftsmen and foremen.

Income

A significant differen e,was found between the ihcomelevels of-idul-t

A

students and those of the eneral community respondents. Sixty percent of

\

the adult students had fami y incomes of less than $15,000'a year, while

,

sixty percent of the general communitkrespondents liaefamily incomes of

mare than $15,000.

Education 'A

No significant difference was foUnd between the educltional levels of
i

adult students and the respondents to the community survey.'.

The mean age of the adult students"was significantly lower than the

average of the general community'survey.

113
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A COMPARISON OF THE OCCUPATIONS OF RESPONDENTS IN THE i

GENERAL COMMUNITY SURVEY WITH THOSE OF ADULT STUDENTS

t

General Adult

'-1117.717ty* Students ' Total

' . Professional . 23.29% 30.81% 27.21%!

Manager/Self-tmployed
,

10.96% . 3.14% 6.89%

Sales Worker 4.79% 3.77% 4.26%

Craftsmen/FordMan 11.64%. 5e03% 8.20%

Vehicle Operator/
manufacturing. and

assembly worker

Service Worker

Laborer .

Farmer/Farm Manager .

Housewife

Clerical

Unemployed/Retired

loo Answer

Total

Chi Square = 19.08

d.f. = 11

f.

O

2.05%

3.42%

-2.05%

.68%

31.51%

2.05%

41,79%

3.14% '2.62%

9.43%' 6.56%

2.52% 2.30%

0,00% .33%

'33.33% 32.46%

1.26% 1.64%

3.77% 4.26%

3.77% 3.28%

10% 100% 100%

.(N =146) (N=159) (N=305)

Not significant @ the .05 level.

)
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/ N
A COMPARISONF THE INCOME LEVELS OF RESPONDENTS IN THE

GNERAL COMMUNITY SURVEY WITH THOSE OF ADULT STUDENTS

//
Family Income Level

General

.

Adult
.

Community St tints

Under $4,000 3.42% 6.29%

$4,000 to $5,999 .68% 8.80%

$6,000 to $9,999 14.38% 11.95%

$10,000 to'$14,999 21.23% 28.93%

$15,000 or over 60.27% 40.25%

No Answer '0.00% 3.77%

Total 100% 100%

(N=146) (N=159)

Chi Square = 25.24

d.f. = 5

Significant @ the .05 le el

115

107

Total

4.92%

4.92%

13.11%

25.25%

49.84%

1.97% ''

100%

(N=305).
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A COMPARISON OF SELECTED DE GRAPHIC VARIABLES OF RESPONDENTS

IN THE GENERAZCOMMUN. SURVEY WITH'THOSE OF ADULT STUDENTS

Source D F

Regression 1

or 296

To al '297

I
EDUCATION

Sum of Squares Mean Square

.01832563 .01832563 .00254*

2135.04610390 7.21502062

2135/.66442953

Student Mean =.13.03

CommOnity Mean 13.04

*Not significant Q the,.05,16 1

Reg

irror.

Total

1

D F

AGE

can Square
.

Sum of Squares

1 3502.11407215 502:11407215

297. 42943.05649642' / 144.58941581

298.,- 46445.17M6856

Student Mean = 33.57 ,

'Community Mean = 40.42

*Significant @ the .05 level

1

S

116

108

I

F

24.22110*

4
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RESULTS OF A COMPARATIVE ANALYSTS OF THE CHANNEL OF

COMMUNICATZON USED TO TRANSMIT KNOWLEDGE-OF ADULT EDUCATION

/ I 0

School Catalog

No significant differences were found between the number of indi-1'

viduals learning about adult education from the school catalog in either

the general commrity,employer, or adult student surveys.

Newspaper

.

Oignificantlylfewer adult students learned about adult education from

the newspaper.

Employer

St ificantly more respondents from the gene community ind employer

surveys learned about adult'education from their ployer.

A Friend Told tie

No si nificant differences were found between t erumber of tnd viduals

,.I 1

Teaming
1

about adult education from a friend in eit er the general. com-
..

I

munity, employer, or adult student surveys. I

:-.

_Employment Services

' A significantly higher 'number of respondents learned'about adult

education from an employment serxiice.

Radio - T.V.

Significantly fewer adult education students learned about the program~

from radio and television Advertising.
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A COMPARATIVE ANALYSIS OF THE CHANNELS OFNCOMMUNICATION

USED TO TRANSMIT INFORMATION ABOUT ADULT EDUCATION

SCHOOL CATALOGUE

lgn.421
Community Employers

Learned about
Adult Education
from the school
Cata'1og 32.19% 42.86%

Was n t exposed
in thi way 67.84 57:14%

Total
. 100% 100%

(N=146) (N= 49)

Chi Square= 1.879

d. f.

.Not significant @ the .05 ley

NEWSPAPER

Adult

Students Total

33.96% '3014i

..,

65.54%
.

,
.

100%100%

6%1=159) N=354)

Learned about
Adult Education
from the ftws-
paper

Was not exposed
in this way

72.60%

27.40%

1 -83.67%

\ 16.33%

47.17%

52.83%

62.43%

37.57%
------f

100%/

(N =354 ..,

TOtal

,

Chi Square . 33.523

.

100%

(N=146)

\100%

(N. 49)

100%

(N = 159)

d.f. = 2

m ,SignifiCant @ the .05 leyil
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. General

Community

Learned about
Adult Education

from my employer

Was not exposed
in this way

Total

ti

EMPLOYER

Employer

15.07% . 22.45%

84.93%

100%

)I=146)

Chi Squart = 15.693

d.f. = 2

Significant @ the .05 level

77.55%

ion

(N= 49)

Adult
TotalStudents

4.40%

95.60%

11.30%

88:70%

100%

(N=159)

100%

(N=354)

Learned about
Adult Education
from a friend

A FRIEND TOLD ME
I

of.mine 30.82% 26.53% 31.45%,

Was not exposed '

in this way, 69.18% 73.47% 68.55% 69.49%

Total.' 100% 100% 100% 100%
,

(N=146) (N=49) (N=159) (N=354)

.
Chi Square ='.4385

d.f. = 2,

Not significant @ the .65 le1 vel
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Learned about
Adult Edudation
from an employ-
ment service

Was not exposed.
.in this way 98.63% -, 85.71%

.

'100.00% 97:46%'
. .

Total 100% '100% 100% 100%

. '-- t IN;.<146) (N=40 (N =159) (N=354)

-Chi Square x'32.23

EMPLOYMENT SERVICE

-General Adult
57Fmnunity Employer Student Total

1.37% 14.29% 0.00% 2.54%

d.f. = 2

Signiftcant@ the .05 level,

'jr *RADIO.- T.V.
3,

Learne0 abokit

Adult Education -...'
from the radio , -

or T.V. 4:36i

Was not exposed ;.

in this way' - 61.64%

Total
.

100%

0=146)
%.

-Chi Square = 57.3958

= 2

Significant @ the .05 level

Ito

"

42.86%

. 57.14%

5.03%

94.97

k

,

.75.99%

-

24.01%

100% ,

(N
.

=49)
.

.

100%

(N15)
1

.

100%

(N=54)
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..RESULTSOF'A COMPARISON OF THE ADULT PROG PREFERENCES OF THE RESPON-

DENTS FROM THE GENERAL COMMUNITY, EMPLOYER, TUDENT AND TEACHER SURVEYS

Introduction

One-way analysis otIvariance was used to est for differences in the
( .

mean preference ratings between the four groups.

Significant differences between the groupS were'found in seven of

the eight adult program areas. Only on their ratings of management and

supervisory training were the responses of the four groups homogenous.

A similar pattern was observed when the mean Nferen tings were

rank - ordered from most to least fav,rable:

ing,of management and supervisory itr ning,

thisQsequence: ,
,

) Highest ranking - teachers

(b) Second highest ranking - students .

(c) Third highest railking - general community respondents

(d) Fourth highest ranking - employers

Baic:Learnin' kills +

Adult stud

In all cases, except the rat-

I ,

the rank-ordering folloWed

nt and teacher ratings of this component,viere more-favor-
,

ableAhan'those of employers and respondents from,the general community.

Preference for 'he Basic'High School_Subjects

Adult \tudent and teacher ratings were significantly higher than

those orthe emp oyers. In fact, the average employer felt.that this type,

, 'of training wat unimportant.

Preference for Psychology and Human Relations. Training

The-Ted4her's r ings were higher than anyother group, but the

responses of students and,he general. community were much clpSer to the

teacher ratings t an to the employers-.
.
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Vocational Training
('

Employers ratings of vocational education were significantly lower

than those of any other group, preferences'of teachers, students and the

general community respondents were higher and more.nearly homogenous.

Recreation andkeisure Time Activities
.

Employers ratings were far lower than those of teachers, students,

and/ge\rieral comMenity respondents. However, the latter three groups had

preference ratings that Were relatively. similar.

F4ily Health and Home Management

The employers ratings othis program area were:ag4in Substantially

loWer than the ratings of the other three groups.

Fine Arts

The overall ratings of all fo r groups were lower, but the employers.

rating was'by far the *rest.

Management and.Su ervisor Trafnin

This %vat the only rating of a program area in which the employers -

(

mean score could be consideredfavorable. In fact, the mean scores of

1.

employers and teachers were identical and the scores'from the other groups_

A0
were also very similar.
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1

8

'A COMPARISON OF THE ADULT PROGRAM PREFERENCES OF RESPONDENTS

Preference for the Basic-kearning Skills

Source F Sum -of Squares Mean Square

Regression 3 55.34875505 18.44958502

Error 387 355.07579738 .91750852

:total 390 410.42455243

Mean score for

Mean score, for

Mean score for

Mean score for

General Community Survey

the Employers Survey

the Student Survey

the Teachers Survey

*Significant @ the .Q5 level

2.29

2.83

1.85

1.48

ti

\

20.10835*

it*



t

A COMPARISON 0FTHE ADULT PROGRAM PREFERENCES OF RESPONDENTS

Preference for the Basic High School Subjects

0

Source 0 F, Sum ,of Squares Mean Square

27.36151*Regressibn

Error

Total

3

387

390

66.47247181
.

313.39453586

379.86700767

22(15749060
4

.80980600

Mean score for General Community Survey 2.06

Mean score for the Employers Survey 3.03,

Me'an score for the Stti4ent Survey' 1.69.'

'or Mean score for the Teachers Survey 1.47
.

*Significant @ the .05 level

A COMPARISON OF THE ADULT PROGRAM PREFERENCES OF P1ESONDENTS

Preference for Psychology.and Human Relation's Training

Source D F Sum of, Squares Mean. Square

4.39125*Regression

Error

Total.

3

387

390

9.18612989

59.85734838

279.04347826

1.06204330

0.69730581

Meaa;core for Geaeral.Community Survey 2.12

Meaniscore for the Employers Su'vey 2.49

Mean score for the Student Survey 2.06

Mean score, for the Teachers Survey ' 1.86

*Signifianti the .05 level

12

117
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A COMPARISON OF THE ADULT PROGRAM PREFERENCES OF RESPONDENTS

Preference for Vocational Training

Source D F Sum of Squares Mean. Square F

Regression 3 60.14357369 20.04785790 30.63052*

Error 387 253.29376647 .65450586

Total, 390 31'3.43734015
V

Mean score

Mean score

Mean. score

Mean scof'e

for

for

for

fOr

General Community Survey

the Employers Survey

the Student Survey

the Teachers Survey

*Significant @ the .05 level

1:87

2.86

1.52

1.42
A

A COMPARISON OF THE ADULT PROGRAM PREFERENCES OF RESPONDENTS

Preference for Recreation and Leisure-Time .Activities

Source D F Sum of Squares

0

Mean Square

Regression 3 48.7 'hb!:50 .16.2410J283 22.5485*

Error 387 278.74493219 .72027114

Total 390 327.46803069

Mtoen score for

Mean score for

Mean score for

General Community Sdrvey

the EmplOyers Survey

the Student SurVey

Mean.score for the Teachers Survey

@ the .05 level

N

116

2.24

3.22

1.97
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A COMPARISON OF THE ADULT PROGRAM PREFERENCES OF RESPONDENTS

Preference for_Family Health and Home Management
. .

/

Source 0 F Sum of Squares Mean Square F

Regression 3, 56.90184688 18.96728229 30.81481*

Error 387 238.20812754 .61552488

total 390 295.10997442

Mean score for General Community' Survey 1.94

(14ean score for the Employers Survey 3.00

.Mean score for the Student Survey 1.79

Mean score for the Teachers,Survey 1.45

*Significant @ the .05 level

A COMPARISON OF THE ADULT PROGRAM PREFERENCES OF RESPONDENTS

Source D F

r

Preference for the Fine Arts

F

21.36711*

Sum of Squares Mean Square

Regression
.

Error

Total

3

387

390

. 43.86407785

264.82134414

308.68542199

., 14.62135928

..68479288

Mean score for General Community Survey. 2.51

Mean score for the Employers Survey 3.29
J.

Mean score for the Student Survey 2.22

Mean score for the Teachers Survey 2.00
.

...

*Significantl the .05 level

127
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4

A COMPARISON OF THE ADULT PROGRAWPREFERENCES OF RESPONDENTS

Preference for Management and Supervisory Training

Source D F Sum of Squares Mean Square F

Regression 3 2.32624736. .77541579 1.07350*

Error 387. 279.54076031 .72232755

Total

Mean score

Mean score

Mean score

Mean score

390 281.86700767

for ijneral Community Survey

for the Employers Survey

for the Student Survey

fay the Teachers SulAvey

*Not significant @ the .,p5 level

A
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2.09
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. A COMPARISON OF THE RESPONDENT'S VOCATIONAL TRAINING PREFERENCES

ACCOUNTING AND BOOKKEEPING

General Community Employer Adult Student Total

l'Interested in 10.27% 26.53% 27.04% 20.05%

Not interested 89.73% 73.47% 72 96% 79.94%

Total 106.00%
00=146)

100.00% 100.00% 100.00%
(N= 49) . (N=159) (N=354)

4
A

rf

Chi.Square = 14.84 %

D.F. = 2

Significant the .05 level

TYPING

General Community Employer Adult Student. Total

.

synterested in 6.85%

-

16,33% 22.01% 14.97%

No in

Total

si

100.00%
(1i=146)

.

100.00% 100.00 %.

(N= 49) (N=159)

.

100.00%
(N.954)

Chi Square * 13.83

D.F. = 2

Significant @ the .05 level
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A A COMPARISON OF THE RESPONDENT'S VOCATIONAL TRAINING PREFERENCES

COMPUTER PROGRAMMING

General Community Employer Adult Student Total

Interested in .8.9o% 10.20% 23.90% 15.82%

to

Not interested 91.09% 89.80% 76.10% 84.18%

Total 100.00% 100.00% 100.00% 100.00%
(N =146) (N= 49) (N=159) JN=354)

Chi Square = 14.20

D.F. = 2

SignificanC@ the .05 level

General Comm

SHORTHAND

ni ty Employer Adult 'Student Total

Interested in 4.11% 4:1)8% 17.61% 1o.17%*

No interested 95.89% 95.92% 82.39% 89:83%

Total 100.0(4- 100.00% 100.00% 100.00%
(N=146Y (N= 49) (101159Y (N-354) 4

Chi Square =

D.F. = 2

Significant @ the level



.

A COMPARISON OF THE RESPONDENVS VOCATIONAL TRAINING PREFERENCES

Interested in

EJSINESS MACHINES

S
General Community Employer Adult Student . Total

5.48% 10.24 21.38% 13:28%

Not interested 94.52% 89.60% 78.62% 86.72%

Total

PN, .

100.00% . 100.00%, 100.00%
(N=146) t (N= 49)c_ (N=159) (N=354)

Chi Square = 17.19

D.F. = 2

Significant n the .05 level ,

OFFICE PROCEDURE

. . general Community Employer Adult Student

r .

-"
.

Interested in 5.48% 30.61% . 18.87%

4
Total

14.97%

0

'.Not interested 94.0% 69.39% 81.13% 8

Total

Chi Square = 21.65'.

100.00
(N0146f

. 100.00% 100.00% loo.

(N-49) (N -159) (,N= 4)

s

DiF. 61.2
\

'. i

Significant @ the .05 le;ral 6
I ''.

. (S' 1
* 4

4
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A COMPARISON OF THE RESPONDENT'S VOCATIONAL TRAINING PREFERENCES

Interelted in

REAL ESTATE

General Community Employer Adult Student Total

6.85% 6.12% 13.21% 9.60%

Not interested 93.15% 9388f 86.79% 0.40%

Total

Chi Square.= 4.34

D.F. = 2

100. 100.00% 'Q 100:00% 100.00%
(N=146 (N= 49) (N=159) (N=354)

Not significant @.the .65 leVel

BUSINESS MANAGEMENT

General Community Employer Adult Student Total

tnterestei. in 10..96% 42.86% 121.38% 20.06%

. -

Not interested 89.04% 57.14% 78.62% 79.94%

A,

Total 100.00% 100.00%'' 100.00% 100.00 %, .

(14-146) (N- 49) (m-159) (N-354)

Chi Square = 23.60
. .

D.P. =2

Significaht,A the .05 level

I:32
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11.

A COMPARISON OF TRE.RESPONDENT'S VOCATIONAL TRAINING PREFERENCES

General Community

ADVERTISING

Employer

Interested in 4.79% 18.37%

No4 interested 95.21%

7

81.63%

Total.

Chi Square = 8.62

D.F. = 2

10(1.00% 100.00,

Significant, c? the .05 level

SALESMANSHIP

General COmmunity 'Employer

Interested in 4.7.9%

Adult Studpnt Total :

9.43% 8.76%

90:57%.

L

100.00% 190.00%

'V

"Adult Stude t

-7,-5%

TotaX

9.89%

.

Not interested 95,21%. 67.35% g2-145%. 90.11%

:Total 1.00.00% 100.00%,. 100.00% ,

\,(N=146) 4 N=12 (N=159) (N=354,/. ,

. ,

Chi Square 3r73

D.F. =,2

Significant the ,05 level
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A COMPARISON OF THE RESPONDENT'S VOCATIONAL. TRAINING PREFERENCES

BUSINESS RESEARCH

CeneralCOmMunity Employer Adult Student

4

\

Interested in 1.79% 6.12% . 11.94%

Total \

8.19%

Not interested 95.21% 93.88% 88.05% 91.81%

Total

Chi Square =.5.50

D.F: s 2

100.00%
(0.146) '

100 00%.

(Ni. 49)

.

100.00%
(N-159)

I;

100 00%

(N:954)
f

f

I

Not significant '1 the .5 level

HUMAN RELATIONS IN USIMESS

General Community Emp'

Interested in 8 . 90% 28

Not interested 912E6%

over Adult Student' Total

57% 17.61%-

---
15.54%.

71. 82.39% 84.46%

," Total .100 00% 7 1 . 100.00 100.00%
(N-146) (N- (Nmi159) (N-354)

Chi Square As. 11.76 1.

D.P

Significant @ the .05 level

134. .
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A COMPARISON OF THE RESPONDENT'S VOCATIONAL, TRAINING PREFERENCES..r
.AUTO.EODY REPAIR

General Connunity Employer Adult Student Total.

.*Interested 3.42% 0.00% 4.24%

tot interested

Total

96.58% 100 .00% 93.71% , , 95.76%

100.00% 100.00%
(11=146) (N= 49)

Chi Square = 4.06

D.F: = 2

Not significant ? the ,05 level

100.00% 100.00%
(N=159) (N354)

General

CARPENTRY

Adult Student otalCommunity E. loyer

Interested in 6.16% L 2.04% , 8.81% 6.78%

Not interested 1'93.84% 91.19% 22%

Total

Chi Square = 2.86

D.F,.= 2

100.00% :

(N -146
.00%

49)

100.00%
(N=159)'

1 00%
N= 54')

Not significant @ the '.05 level

.135
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A COMPARISON OF THE RESPONDENT'S VOCATIONAL TRAINING PREFERENCES

ELECTRONICS

'Geheral Community Employer Adult. Student "D5tal

Interested in .4.79% 4.12% ' 6.9g% 5.933, .

NOt interested 95.21% 93.88% '93.08% 94.07%

Total 100 00%
:(N -146)

eObi Square = .Q2

O.F. 61.2

Not significant 'P the .,05

ioot00% 100.00% 100.00%

(N= 49) (N°459) (N=354)

General

BRICK LAVING AND CONCRETE FINISHING

Total.Community Employer Addlt Student'

Interested in .2 . 2.05% 4.A8% 5.66% 3.95% .

. t.

Not interested ,97.94% 95 92% P94.34% 96.05%

Total: 100.00%
(N=146)

100.00%

(Nss 49)

100.00%
(N=159)

100 00%',

(N=354)
",

Chi Square = 2.61

D.P. = 2

Not significant @ the .05 level

136'
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A COMP ON OF THE RESPONDENT'S VOCATIONAL INING PREFERENCES
a

RESIDENT1IAL ELECTRICAL WIRING-

General Co iity Employer

72nterested in 6.12%

Not interested 96.58% 93.

..

Total . ,

4
loo.00%
(N1446)

1oo.00%

-(N= 49)

Chi Squae = 1.89
.. .

D.F = 2

Adult Student Total

6.92% . 5.37%

93.08% 94-63%

.

ioo.00 loo:doi %

_Ois157 qN=354) .....-

I

;., Not significant @ the .05 level-
.

+7

I,

9e0etal Community

WELDING .

C

er.E7plo

Interested in 2.05%, 0.00,

4.

Not interested° 97.95% 00%

Total

Chi Squarer= 5.02

100.00%
(N=146)

100 00

(N= 49)

Not-significant 2 the .05 level

137
129

6

Adult Student Total

5.66%7, 3.39% t.

94.34 96.61%

+

loo.00%
. (N=159) (N=354)

$.



A COPARISON-OF THE RESPONDENT'S VOCATIONAL TRAINING PREFERENCES

APPLIANCE REPAIR

General Community

Interested in

lint interested 95.21%

Total 1 .00%
4146)

Chi -Square = 4.56

D.P. = 2

Not significant @ the .05 level

t.

Employer Adult Student Total.

2.014 9.43% 6.5D%

97.96% 90.57% '93.50%

100.00%

(N= 49)

100.00%
(N=159)

106.00%

0354) v

. HEATING AND AIR CONDITIONING

0

General Community Employer Adult Student Total

Interested in 7.53% 4.08% 6.29%

.

6.50%.

Not interested

sr.

92.47% 95.92% 93.71% . §3.50%

100.00% 100.00% 100,00% 100 00

. (N=146) (N= 49) (N=159) (N=354)

Chi Squire = .74

D,F. = 2 ..

Not significant @ the .05 level

138
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A COMPAISON.OF THE RESPONDENT'S VOCATIONAL TRAINING PREFERENCES

FLORISTRY AND NURSERY WORK

General Community Employer Adult Student - Total.

Interested in 4:10% 4.08% 17.61% 10.17%

Not interested 95.90% 95.92% , 82.39;6 89.83%

Total loo.00% . 100.00% 100.00% 100.00%
(N=146) (N= 49) (Nr159) (N=354)

Chi Squire

D.F. =.2

Significant the .05:level
7

. PLUMBING INSTALLATION AND REPAIR

J

General Community Employer Adult'Student Total

Interested in 2.05%
t
6.29% 4.24%

Not interested .97.95% 95.92%. 93.71% . 95.76%

/
/ \

Total ' 100.00% 100.00% 100.00% 100.00%
(N-146)/ (N= 49) (N=157) ' (N=354)

.
.

.
,

\...

Chi Square = 3.37

D.E.= 2

tint significant @ the .05 level.

.139
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A COMPARISON OP THE RESPOND
'S VOCATIONAL TRAINING

. MACHINE SHOP'

General Communit Io er Adult Student Total.

. Interested in 2.05% 2.04%' 5.03% 3.39%

Not interest ed 97.95% 97.96% , '94.97% ' 96.61%

A

Total

40,

loo.00% . 100.00% 100.00% b00.00% -

(N=146) -(N- 49) (N=159) (N=354)

Chi Square = 2.87

D.F. = 2

Not significant @.the.05. level ,

General

FRACTICAI, MS 216

Adult Student TotalCommunity Employer

Interested- in 6.16% 2.04%
..) 11

'11.32% 7.01%

Not interested 93.84% 97.96% .88.66% 92.09%

Total r 100.00
(N-146)

100.00

(N- 49)

loom%
(M-159)

ioo.00%
'(N-354)'

Chi Square = 5.47

D.P. = 2

Not significant @ the .05 level

140
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A CCMPARISON OF THE RESPONDENT'S VOCATIONAL TRAINING PREFERENCES,

MEDICAL SECRETARY

General Community Employer" Adult Student Total

Interested im'

'14ot interested

3.42% 0.00% , 13.84%

4

763%.

100.00,

Total,. 100.

Chi Square =46.41'

= 2'

Significant ' the .05' level

'.;

1.

Interested id

46.

100.00,.
.

, "

DENTAL ASSISTANT

Generals Community

86.16% 1 92.37%

100.00, 100 co%

. .

Employer Adult Student ;Cal_

'0.00% 10.06%

. .1

Aot interested 97 26% 100.00%. 89.94% - 94,35 4.

Total

1
*

4 . .
loo.00%, :.' loo .00% .loo.00% . . icp.do%
CR-146). .. (14i- 49) ,(11-159) -'' : (N=359

*Chi Square .r 11.06,

D.F.,= 2

Significant @ the .05 'eye/
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RESULYS OF AN ANALYSIS OF SELECTED DEMOGRAPHICS'

AS COMPILED FROM SECONDARY SOURCES OF DATA

(Also see Appendix F)

was found that the population and work force in Jefferson County
. i

was givwinisat a rate above the national average. Employment had

increased the fastest in the non-manufacturing areas of ervices, whole-

sale and retail trade, finance, and construction.,

opartunities were forecast in the following areas:

st ntial employment

TO Home Economics (c) Marketing anddistribution

(b) occupation's (d) Business and office occupations

The non -white population had increased by 23.6% during the 1960-1970
I

period- Most of this growth was concentrated in the inner city. This

increase caused a mass exodus by whites froM the cities core to the subtrbs.

The fastest growing segment of the population was the 16-21 year old age

group.

Analysis of census data revealed that areas which were predominately

black tended to have lower income and educational levels.

A classification of census tracts (see.attacheimap) into groups

. based on the median educational and income levels, and the number of -hied'

residents 'resulted in the identification of target groups for basic adult

,and high school education, as well as,for vocational training. Census

tracts 'falling into one of the following groups are key areas for, the

expansion of adult services.

Group l',- Eight,years of education or less and an income

level below that of the black community as e whole

(Census tracts 29,154 58)
w

142
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Group 3 - Eight years to less than eleven years of education

and an income level-below that of the black com-

munity as a whole (38 tracts - See-t4bles in this ..-

-section)

Group 5 - Eleven years to less than twelve years of education

and an income level_below that of the black community

a whole (six tracts, see tables in this section)

Groups 4 and 6 "should be considered secondiy targets.

do:

a
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EMPLOYMENT OUTLOOK
by

MAJOR OCCUPLATIONAL CATEGORIES

Occupation DOT Occupational. Needs % Change % Change % of
CI assi fi cation T973 1975 1977 1973-75 1973-7Y 'Total -

`-. 0cc. Needs -

in 1977 _

I

Business Office
Occupa ns

\
Marketing sand

Distributive
Occupations

Health Ctociirrations

Home Economics
Occupations

. Technical
Ogcupati ons

Trade. and
Industrial
Occupations

Total

4681

2543

958

121823.23,10D;

r
3.

7,639 12,73 .300%

2g894 #4,833

273%

302% .

-

1,137 5,726 302%

157 1,649 2,565 218%

6,715 1.9,088 31,505k 284%

r

16,791 40,653 80,482 242%

Source: Report on Vocational Resources, 1973,

Vocational Re.source Committee, Spring 1973,

493%

501%

5q4%.

504%

338%

469%

479% t.

(See Jim Hawkins, Jefferson Community College, Louisville, Ky.

for further information)

14'6
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A OOKBARISON,OF INCOME AND EDUCATIONAL LEVELS BY THE

IN EJCH CENSUS TRACT

Educational Level

-Y.

ER OF BLACKS .RESIDING,

4

'41

'Number
. of Blac
Residers it
Census aci

Median !'or Census

tract was less_
than 8 sears

Median fur
tract was

8-t0 10.9 yrs.

Median'for -Median

trait was

11. to 1L.9 yrs.,or

for
tract. was e12,

morkyis.'
Less
than

Median
Income

Median
Income

,or Mor

.Legs

than /
Median
income

.

Median
Income

or More

Leas
that

Median ,Income
Income

'v

Median

or More

Less
than

Media p

Incomb

Redyn
Income

of More
1

Group; 0 1 - 1

3 4 5 . 6 7.
..

8
.

Less than
1,000

.

100.0% 65.0% 82.5%
/ .

66.7% 94.4% --:--, 98.

.
.

i' '

1 ,000 to

1,999

.

.,

7.5%

/
,e-

16;7%

. i

.

1.2%
.

A

.

.

12.5%

12.5'

.

.
. .

.
-

.

. . .

,

.2,000 to

.2,999

.

,

.

'3,000 or

More

10 10.0%

. .

16.7%
.

5.5%

.
a

0%-

Total 100.0%

(N...3>

0.0%
(N.0)

.'

100.0% 100.0%

(N. 40)(N .40)

r

100.0Y,

(Na 6)I(N.18
100.0

.

f 0.P%'

I.(N.0)

-. .

-100,.-0%

(N.80)

1

138

es
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ADULT EDUCATION NEEDS BY CENSUS TRACT 4

' I
Tract Hpving

.,
Less than .

i 4 : . .

1,006 Black Residents Educational Level Income 'Level

p.

Croup) 1 '

29
57
58

Grou

2 '

21

22
23
28
.31

32

37
43
48
50
51

Less than 8 yrs.
11

11

L

8 to 10.9 yrs.

,(

e

/77'7
ty ty

S

less than
thle-median,

t.
Less than
the median

9

Group i

e-

55
.61
63',

65
66
67
72

73
80
81

1
36
38

39
40
14
112

45

11

11

11

11

11

11

If

11

te

le

11

11
7

1

11
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Less than

1.000 Black-ReSidenti Educational Level
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a

Income Level
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Ttatts Having,
Between 1,000 and

1,999 Black Residents

Group 1 & 2

Group 3

Educational Level Income Level

None Less than 8 yrs.

25
30
33
35
60

Less than
8 to 10.9 yrs. the median

11

11

11

Group 4

8
12

Group 5 13

Group 6_ _ 8
11 to 11.9 yrs.

NoneA

Tracts Having
Between 2,000 and

2,999 Black Residents Educational Level
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More than
the median

Less than
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Group 1 &

None
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6
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24

26
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7--\\_./ 12
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St
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Tractliaving-
3,000 or

More Black Residents Educational Level Income Level

Group 1 & 2

None Less than 8 yrs.

Group 3

10

15

18
20

Group 4

7

9
16

17

Group 5

14

Group 6 11

Group 7 - 8

to 10.9 yrs.
Less than
the median

11 11 ,

11 11

-

11 More than
the median

I

S. 11

None 12 yrs. or more

153
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Less than
the median

More than the median



RESULTS OF THE EDUCATIONAL CENSUS

A census of local educational institutions revealed that only the.

Louisville and Jefferson County Adult Programs were delivering training \\

in adult basic and secondary education.

Virtually all institutions offered vocational training in all or

some of the following areas (For a detailed breakdown of vocational courses

by institution see Report on Vocational Resources: 1973 available from Mr.

Jim Hawkins, Jefferson Community College, Louisville, Ky., pp 69-135):

(a) Agriculture

(b) Business and Office education

(c) Marketing and distribution

(d) Vocational home economics

e) `Trade and industry

(f) Medical engineering, or computer, technician

Psychology and human relations raining, as well as management and

supervisory training were offered as a part of many vocational training

courses. Separate programs in management and supervisory training existed

at most colleges and universities and a few proprietary schools.

Only the Jefferson County and Louisville systems offered programs

in family health and home management for adults.

The continuing education programs of most local colleges and

'uni'versities offered classes in recreational and leisure time activities;

and the fine arts.

154 .
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CHAPTER V: SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

Introduction

This research project was conducted during the summer and fall of

1974. Its primary purpose was to develop a comprehensive evaluation

model that could be used to revise and improve adult programs. A model

containing three primary components, was develciped. The model contained

a contextual (community needs) component, a curriculum development com-

ponent, and a program evaluation component (see Figure'l).

"The model required program evaluation and contextual'evaluation data,

which were used as inputs into the curriculum development process.

The following types of data were collected:

(1) Contextual_Evaluation Component

(a) Demographic data'from students, teachers, respondents

4

selected at random from the general community, and employers.

(b) The awareness levels of citizens concerning adult education.

(c) The adult program preference ratings for each of the eight

areas developed in this study were obtained from the general

community respondents, employers, adult edudation students

and teachers.

(d) The vocational training preferences of adult'students,

employers, and respondents f'rom.theteneral community.

(e) Adult education program priorities were collected directly

from teachers, and indirectly from secondary data, and the

responses to other questions.

(2). Program Evaulation Component

(a) Te'acher and student self-ratings of adult programs (this

15
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, research was limitedby funding constraints to the process

elements only).

(b) Student evaluations of their teacher and class.

(c) Data on student motivations for enrolling in adult education

,programs:

Significance levels foAkall statistical tests was at alpha :05.

The null hypothesis was used in all significance gists.

CONTEXUAL COMPONENT

Demographic Data

1. The profile of both the respondents in the general community survey

and adult education students indicated that they both were older, better.

educated, and more affluent than the median levels for the community as a

whole (NOTE: adult basic educatip students were not included in this

research).

2. No significant overall differences were found between the occupa-

tions held by the community respondents and adult students.

3. Significant differences were found between the income levels of

the community respondents and adult students. Sixty percent of the adult

students had family incomes.of less than $15,000 a year, while an almost

equal percentage of the general community respondents had income in excess

of that amount.

4. No significant differences were found between the educational

leels of adult stu ents and those of the respondent to the community survey.

5. The mean a e of the adult students was significantly lower than the

average of thd general community survey respondents.

6. The average adult student drove between 4 1/2 and 6 1/2 miles (one-

way) to reach the school where their adult class was taught.'
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7. The typical adult 'teacher was female, with four years of adult

teaching experience, eight years of total teaching experience, about 16

years of formal education, .and taught a class in basic adult education

or the high school

-

8. About one-half of the companies participating in the survey were

engaged in either retaili g or manufacturing.

.te-WWareness and Communication of Information About Adult Education

1. Employers and-relpondents"to the general, community survey were

both highly aware of adult education. More -than nine out Of ten individuals

in each group indicated that they had seen, heard, or read about adult

education.

2. Eighty percent of the employers and seventy-two percent of the'

general community respondents indicated that they obtained information about

adult education from the newspaper. On the other hand, only 47% of the

adult students reported that they had learned about adult education in this
. /-

manner.

3. Among the adult students, the' respondents from the general com-

munity, and employers no significant differences were found between the

number of individuals in each of these three grdups who got their information

about adult programs from:

(a) the newspaper

(b) a friend

ti

4. More than 30% of the three groups of respondents mentioned in #3

above obtained information about adult education either from friend or the

school catalog.

5. Significant differences were found between the number of adult

stu nts, general community respondents, and employers who obtained infor-

(7
ma ion about adult programs from:
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(a) the newspaper

(b) their employer

(c) radio Or television

6. In each of the above cases adult students were found to be? less

likely to obtain information from these three media.

Adult.Education Program Preferences'

1. The mean preference ratings indicated that the following program

areas we're important, or very important to all four groups:

(a) the basic learning skills

(b) vocational training

(c) family health and home management

(d) management and supervisory training

(e) psychology and human relations training

2. Effiployers were the only group of respondents who rated aprogram

area unimportant, and they judged.both the fine arts and recreation and

leisure time activities in this manner.

3. The ratings of students, teachers, and community respondents tend-

ed.to be favorable and very similar, but the responses of the employers

were unfavorable and quite divergent from the other three groups*.

4. All four groups participating in 61s research felt thatnanage-

ment and supervisory training was a very important part of adult education.

5. In all cases, except the rating of management and supervisory

training, the rank ordering 9f the mean scores followed this sequence:

(a) Highest ranking-teachers

(b) Second highest ranking-students

(c) Third highest ranking-general community respondents

(d) Fourth highest ranking-employers.
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6. Significant differences between.employer, student, teacher and

4 general community program preference ratings were found in seven o\f the

eight program areas. The ratings of management and supervisory training

was the only area in which significant differences were not found between

the ratings of the four groups.

7. Vocational training was rated as an important part of adult edu-

cation by students, teachers, and respondents from the general community.

8. The basic learning skills an the high school subjects were rated

highly by students, teachqrs, and the respondents from the general community.,

9. A number of significant relationships were discovered which gave

insight into the correlation of program preferences with selected demo-

graphic variables. These relationships have been stated in the form of

behavioral'14principles, and are listed below:

(a) Educational level:

(1)" The higher the educational level of the adult education

students, the lower their .preference for the basic learn-

ing skills and the high school subjects.

(2) The higher the educational level of adult edutatiN

students, the higher their preferences for:

(a) the fine arts

(b). recreational and 'eisure time activities

(3) The higher the educational level of the general com-

munity respondents, the higher their preference ratings

of the fine arts program area. ")

(b) Marital Status:,

(1) The preference ratings of married residents of the com-

murOty for the basic skill subjects were lower than

those of single individuals.
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(2) The preference ratings'of single residents of the com-

munity forthe fine arts area were higher than those of

married individuals.

(c) Income level:

(1) Among the respOndents in the general community survey,

the higher their income, the lower their preference rat-

ings for vocational education.

(d) The Number of Years of Adult Education Teaching Experience:

(1) In the following program areas, the loner a teacher had

taught adult education, the higher their preferences for:

(a) Vocational training

(b) psychology and human relations tr ing.

c) family health and home management.

(e) the Total Number of Years of Teaching Experience:

(1) In the following program areas, the longer a teacher

had taught; the higher their preferenes for:

(a) vocational education

(b) management and supervisory training

(f) The Total Number bf Years of Formal Education: ,Jr
(1) The more years of formal education completed by an adult

education teacher, the higher their preference for pro-

grams dealing with the fine arts.

Vocational Training Preferences

. 1. A number of significant relationships between the vocational train-
.

ing preferences of respondents from the general community and seltcted demo-

graphic variables were discovered. They are listed below in the form of

behavioral principles:
161
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(a). Educational level: ,

The lower a persons eddtational level, the more likely they

were to prefer training in electronics and practical nursing.

(b) Age:

(1) More younger people preferred training in computer pro-

. gramming.

(2)7 Older people preferred training in plumbing instal

lation and repair.

(c) Income level:

(1) The higher the respondents income, the more likely it

was that they would express a preference for training in:

(a) auto body repair

(b) carpentry
.

(c) plumbing installation and repair.

2. Analysis of the data revealed a number of significant relationships

between the sex of adult students and their program preferences. Howevel,

the correlations tended to follow traditional sex role stereotypes (i.e.

men expressed preferences for carpentry, and women for typing).

3. An inverse relationship was found between, stulent educational

levels and their preferences for training in:

(1) shorthand

1

(2) Typing

(3) practical nursing

(4) dental assisting.

4. Employers expressed prefeiences for adult vocational training

classeg in management and supervision, sales, and accounting.
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Adult Education Program Priorities

1. A rank ordering of the priorities of adult education teachers

revealed that a need for additional instructional materials, and a more

appropriate or adequate curriculum were their top concerns.

2. Employers indicated a need for more occupational and r/ocational

training. Many of them indicated a critical need for skilled laborers

with only a high school diploma, related job training, and little or no

practical experience. .A strong preference-was also expressed for manage-

ment and supervisory training.

3. An educational census revealed that the Louisville and Jefferson

County School Systems were the only institutions in the area providing

adult.basic and secondary education, and faMfly health and home manage-
.

ment services to the community.

4. An analysis of census data (see the Survey of Secondary flat:, re-

vealed a number of areas in the county where median income and education

levels were far below those,found in the rest of the community. The major='

ity of these areas had a larger proportion of black residents The median

income of blacks wasopre than $2,000 less than the median fo all residents

of the county ($7,611 vs $9,814).] Using an index based on education, in-

come (median income for blacks), and the number of black residents, three

primary target pooulations,were identified. They were:

,Group 1 -Census tracts with a median level of.education of less than eight

years and an income level below tha of the black community as

a whole (Tracts number 29,57, and 58).

Group 3- Census tracts with a median level of educ tion between eight and

10.9 years and an income level below that cf he black community

as a whole (38 tracts).

163
154



Group 5- Census tract] w th a median educopponal level between eleven and

11.9 years and an income level below that of the black community

as a whole (6 tracts).

5. Census tracts in these categoVes were considered prime targets

for adult basic and high school, courses, and vocational training.

6'. A survey ofosecondary.data sources revealed that substantial

employment opportunities were predicted in the following areas:

(a ) Home economics

(0, Health occupations

(c) Marketing and distribution

(d) Business and office occupations

(e) Trade and industrial occupations

7. The fastest growing segment of our population was fourid to be the

16-21 4earN1 age group.

Program Evaluation Component

Teacher and Student Self-Rating Program Evaluatidns

A

1. None of the mean scores for the, five Major evaluation componets

(instructional materials, non-instructionaAervices, curriculum, facilities,

and school reorganization) reported by teachers and students were high

enough to be clearly favorable. A favorable mean score was considered to

be three or more,,a mean score of less than two,was considered unfavorable,

and a milp score between two and three was considered acceptable.

2. Students rated only two of the'18 evaluation elements favorably

(components are made up of a number Reelements). These were elements
.

relating tab the availability of Student-counseling services and the general

"housekeeping and maintenance

164
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3. All of the student ratings were acceptable or better, but the .*

teachers gave unfavorable ratidg,totheir present pay scales and they

expressed &strong preference for paid preparatiai time. All other evaTua7

tions by teachers were favorable. -

4: The facilities employed for aduTt education recetve0 higher
14

ratings-from adult teachers than any of the other four-components.

5. A number of significant correlations were discovered between the

teacher ratings of their programs and seleCted demographic variables.

Theses relationships are listed below in the form of behavioral principles.

(a) The number of years of adult elwation teaching experience:
.

(f) The longer a teacher had taught adult educatibn, the"'

'higherhigher their Fatings of the adequacy of these elements

of their programs:

(a) The counseling of students by.teachers and counselors

4
(b) Allowing students to work at their own fice

(c) The amount of consumeable supplies available

('d) The availability of programMed learning aids

(e) Supervision of materials and methods by adult.super-
.

-visors.

(f) Feedback on operation matters by adult supervisors

to teachers

(2) The greater the iumbee of years of duit teaching exper-

ience', the lower the ratings.oftheteffectiveness of stu

dent evaluations in improving adult programs.
.

(b) The number of years of total teaching experience:

0 (l) The longer the respondent's tokiel teaching career the

higher their4ratings of the adequacy of these elements

of their progran:
1 6 J
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I

(a) Counseling of students by teachers and counselors

(b) Allowing students to work at their own pace

(c) Availability of vending and smoking facilities

for break

(d) The amount of funding for adult programs

(e) The amount of consumeable supplies

(f) ipervision of materials and methods by adult super-

"Nsors

Al I

(2) The greater the number of.years of total teaching exper-

iehce, the lower the ratings,of the effectiveness of

student evaluations in improving adult programs.

(c) The number of .4amsof forml education:

(1) The higher the number of years of formal education, the less

adequate teachers felt their salaries to be,

(2) The higher the number of years of formal education, the

higher teacher rAti-ngs of the adequacy of these elements

of their programs:

(a) Teacher input into course development

m. (b) The need for a.community advisory council.

Student Evaluations of Their Teacher and Class

1. The students, teacher and class ratings' were consistently higher

than the program evaluation ratings.

2. A number of significant correlations were discovered between the

student ratings of their teacher and class, and selected student demo-

graphic.Oariables: These relltionships 'are listed below in the form of

behavioral einciples: 4

4166
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4

(a) One-way driving mileage:

(1) As the one-way driving dislance increased, the student

ratings of teacher effectiveness decreased.

(2) The longer the one-way driving distance Of the student,

the higher their ratings of the level. Of difficulty

in the class.

(3) The longer the one-way driving distance the more

likely students were to believe thattheir class was

7--
not whet they expected when they enrolled.

(b) Educational Level of the Student:

(1) The more years of formal education completed by the

student prior to enrolling in an adult class, the lower

their ratings of teacher effectiveness.'

(2) The higher the educational level ofthe students% the

more likely they were to rate their teachers as con-

fusing and hard to folic*.

(3) The more years of formal education completed by the

-t, student, the lower their ratings of their interest levels

in the class.

(c) Sex:

(1) Males were more apt than females to rate their teachers

as confusing and hard to follow

(2) Males were more likely than females to rate'their adult
.4

a

class as being too.difficult for most of the students.

(3) Males rated their interest levels h adult cakes lower

than females.

1 6 i
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Student Motivation Index

1. The following motivating factors received the highest student

ratfgs as elements in their-decision to enroll in adult courses.

(a) Learn something new

(b) Develop a hobby or leisure time actfyity

(c) Exposure to new people and activities

(d) A change of routine.

(e) Do my present/idol) better

(f) Become a better citizen

4

2. A number of significant correlations were discovered between the

students ratings of motivating factors, and selected student demographic

variables. These relationships are listed below in the form of behavioral

principles:

(a) Sex:

(1) Female studentgave'higher ratings to a, "desire to

learn something new" than did male students.

(2) Female students placed more emphasis on being "ex-

posed to new people and activities" than males.

(3) Females, more so than males, rated a desire for "a

\li

change in routine" s being an important reason for

enrolling in adult edtcation'.

(b) Educational level of the students:

(1) The fewer years of formal education completed by the
. \

students, the higher their ratings of "a desire to learn

something new" as a factor in their decision to enroll

in adult education.
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(2) The higher the educational level of the'students, the

higher their ratings of the importance of."developing

a hobby or leisure time activity" as a factor in their

'-decision to enroll in adult education.
.

(3) The lower the level of education, the greater the

importance of "learning something from my adult edu-

cation class that would.help me to do my present Sob

better".

(4) The lower the educational level of the student, the

greater the importance of "a desire to tie a better

citizen" as a reason for enrolling in an adult class. c$

(5) The lower the educational level 'of the student', )

'the greater was the rated importance of "tratnin[

help me obtain a different jar". .

CONCLUSIONS

Demograhpids

1. The respondents from the. general: community

were older, better educated and more affluent than

and adult students
t, .

the general public.

2. Adult students'worked at essentially the same types of jobs, but

they were: younger, earned less money; had about the same amount of

education as the respondents from the g neral Community survey.

3. Adult students drove an average of 4-1/2 mi

(one-way) to attend classes.

6-1/2 miles

4. The average adult education teacher did not have a masters degree,

but they did have'a considerable amount of practical experience.

Awareness

1. Both employers and respondents to the general community survey

had very high awareness levels. 1 (iO
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2. The newspaper-was found to be the. most important method of

communication, with employers, the general public, and students.

3. Other media, such as radio and television and word of mouth

Were also important in facilitating communications about adult education.

Adult Education Program Preferences

1. The following program areas were important to all sectors of the

community:

(a) The basic learning skills

(b) Vocational'training

(c) Family health and home management

(d) Management and supervisory training

(e) Ps'ychology and human relations training

2. The fine arts, and recreation and leisure time activities were

ranked as important by all of the respondents except the employers.

3. Management and supervisory training were found to be very im-

portant to all sectors of the community.

4. The closer people were to adult education thelhigher their

preferences for-all of the program areas. For example, the mean

rating scores of teachers and students were higher than those of the

general public and the employers.

5. The ratings of employers reflected their desires for adult

programs that would benefit them directly (i.e., classes in management and

'supervisory training, and psychology and human relations).

6. Employers did not perceive adult vocational training as an

important program area, even though they had listed a shortage Of skilled

laborers %.1th related job training as one of their most critical employe4'

needs.
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7. The number Of years of formal education was significantly

correlated with the preferences of adult students and the general

public for the fine arts. These preferences increased directly with

the number of years of education, completed by the respondent.

8. Adult students with higher educational leyels were more apt, 'to

prefer classes 4n recreational *and leisure time activities , and to be

. indifferent to classes dealing with the basic learning skills.

9. The more affluent member of the community had lower preferences

for vocational training than did people wi4C lower incomes.

a
10. Experienced teachers had higher preferences for vocational training,

psychology and human relations training, and family health and home manage-
,

ment.

Vocational Training Preferences

1. For those respondents from the.generalcommunity who expressed a

preference for vocational training, several important relationshipswere

observed:

(a) Electronics training and practical rsing was popular with

people who had little formal educa on.

(b) Computer programming was most popular among the young, and

L. plumbing installation and repair was ,found to be most popular

with older respondents.

(c) Training jn.a craft such as carpentry, plumbing, or auto body:

repair wAs most popular with people in the higher income levels.

2. The vocational, preference ratings revealed no evidence of changes

in the occupational role stereotypes of adult students. The correlations

between sex and training areas were consistent with current occupational

role expectations. 1.



3. Adult students'with little formal education had'breater preferences

' for training in shorthand, typing, practical nursing and dental assisting

4. Emgoyers expressed preferences for adult vocational training of

employees in the areas of.management and supervisory activities, sales,

and accounting.

Adult Education Program Priorities

1. Teachers felt that a more appropriate or adequate curriculum was

needed.

2. Teachers wanted more instructional materials.

3. Teachers wanted higher salaries and/or paid preparation time.

4. Many adult teachers did not have their masters degree (Mean

16.03 years of formal education.)

5. Employers indicated a need for skilled laborers who had received

their high school diplomas and had some related job training.

6. .Employers wanted training for their employees in'the areas 'of

management'and supen/isory amities, psychology and human relations, sales,

and accounting.

7. The city and county adult education programs were the only agencies

in the community providing adult basit and secondary edueatio% and family

health and home management training.

8. Over forty census tracts in Jefferson County were identified as

target areas for adult basic and secondary education, andocational training.

9. Manpower forecasts indicated.that substantial Occupational oppor-

tunities would be available in the areas of:

(a) Home economics f

(b) Health occupations

(c) Marketing and distribution
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(d) Business and office occupations

(e) Trade and industrial occupations

10. The need for adult education services is diverse and four types

of potential students were identified:

ja) The reasonably affluent and well educated person who wants

to learn a hobby, or improve his mind through study of onp

of the fine arts.

(b) The working, or lower middle class individual who is seeking

courses that will help him progress on the job and to become

a better person.

(c) Individuals who see adult courses as a social activity,' which

allows them to meet,new people, to try something a little.

different, and to merely "get out of the house for awhile".

Peciple in this category are more likely to be female than mare.

(d) The educationally and occupationally disadvantaged. People

pop

in this group are mo'e likely to black than white.

Teacher'and Student Evaluations of their Adult Programs, Teachers, and

Classes

1. The evelu;tions indicated thatstudents.and teachers rated their

adult programi as adequate, However, none of mean tcores for the five

evaluation nponents was high enough to be classified as clearly favorable.

The teacher and class evaluations tended to be higher than the program

evaluations.-

2. The rating system employed in these self-evaluati.ons should be

revised. All questions should be stated in either a positive or negative

fashion, and scored accordingly,

3. The rating scales using strongly agree, agree, disagree, and

strongly disagree should be .revised; perhaps to include very good,
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adequate, unsatisfactory, and very poor. A very good response would

be assigned a scale value of four, adequate a three, and.so dn.

\4. Experienced teachers seem to rate their programs higher than .

"fr

did those who were inexpereinced. Teacher ratings Were directly related

errI)

to the number of years of adult eaching experience, and generally

speaking the longer the teach ad taughtIthe highar the ratings of the

adequacy of their programs. The exception being the teachers ratings

.oftbe.effectiveness of student evaluations of teachers in improving

adult programs.

A 4

5. The more years of formal education completed by the teacher, the
.

less adequate they Xieved their salaries.to be. Of .

6. Adult students whi4sdrove long distances were more inclined to be

unhappy with their adult teacher and class and rate them poorly, than were

those who lived nearer the school.

7. Adult students with a significant amount of prior, fdmal)ehuca-:

tion were more likely to rate their teacher and class poorly, than were

those who had little formal education.

8. Male students tended to rate their teacher and class lower, than

- *did fethales.

Student Motivation Index

1. The most important motivating factors can be grouped into three -)i
categories:

(a) Social Motives (new people an ctivities, a change of routine)

These motives were most important to females.

(b) Entertainment Motives (develop a hobby or leisure activity)

These individuals were well-educated.

A

ct
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(c) Self-Actualization Motives (do my present job better,

become a better citizen, learn something new). These

individuals tended to have relatively low educational levels.

Recommendations

1. Expand the operating components of the model-to include procedures

for cost-benefit and product evaluations.

2. Revise the self-evaluation checklists used in the student and

teacher evaluations of adult programs, teachers, and classes. The

questions 'should be stated in a consistently positive fashion, and the

ratings modified. The ratings should be very good, adequate, unsatisfac-

tdry, and very poor.

The efforts extended to_develop prograins for basic adult and

secondary education shoulebe expanded in accordance with the census

tracts (Groups 1, 3 and 5) identified in the secondary data search.

/4. Teachers pay scales, the idea of paid preparation tiem, and the

n tru onal materials budget should be reviewed to insure that adult

prog s,continue to attract quality teachers with advanced degrees.

'5. The general cotmunity was highly aware of adult education, but

most indicated that they first learned about it from the newspaper. Many

potential adult students do not read newspapers, therefore other media

mi

must lso be used in conjunction with the newspaper. The power of word

of uth communication should not-be un_ d erestimated.

6. The eight program areas listed below, were acceptable an!) recog-

nizable to all*of the survey groups. and their use for planning; budgeting,

C

and programming purposes is recommended.

(a) The Basic, 'gh school subjects

(b) The Basic lea ing skills
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(c) Family 'health and home management'

('d) Recreation and leisure Mime activities

(e) Basic psychology and human relations

(f) The fine arts

(g) Management and supervisory training .

7. The management and supervisory training component of the adult .

program ihould be expanded to meet the expressed needs of the community.

' The adult vocational training programs in the skilled labor87

clas ifications should be expanded in accordance with local manpower

forecasts (See item 7, Appendix F).

9. The image of adult vocational training needs to be improved in

such a way that employers wi

trained employees.

10. Adult vocational training for t1 disadvantaged should be ex.

rceive these programs as a viable source of

panded.

11. Teachers /should be encouraged to participate in the revision of the

adult curriculum.

12. Individuals charged with planning for adult education programs

should recognize that, the eight program areas serve different audiences.

This research suggested these four:

(a) The reasonably affluent and well educated puson who is

Yr
,interested in learning a hobby or studying the fine arts.

(b) The working or lower middle class person who is seeking courses

that will help him be a better citizen, or advance on his job.

(c) Individuals who see adult courses as a social activity., which

. allows them to meet new people, to try something different,

or to simply "get out.of'the 'house".
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(d) The truly disadvantaged

13. The relationship between teaching experience and the self-
.

evaluation ratings of teachers should be investigated further. If

experienced teachers are biased Pi their rating, this would limit

the usefulness of this procedure.

14. Students whd commutelong distances and those with significant

amounts of fdrmal education were found to be very demanding of their

adult teacher and class. Special efforts should be made to insure that*

teachers are aware of this phenomena and encouraged to try and make their

classes interesting for all of the students.

15. Further research is needed in the area of the motivation of

? students attending adult classes. This study indicated at least three A

classes of motives:

- (a) Sociil motives

Entertainment motives.

(c) Self-actualization motives

4
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Appendix A

Adult Education Teacher Survey

The information requested on this form is for research purposes only.
Tabulation of the information wi nsure that no pen will be identified.
Please respond to each item by ecking (I) the apptopriate items, or by
filling in, the roper blanks.

1. Are you a fu 1 or part- me adult teacher?

Full time Part-time

f7.41.

2,_ HOW many years have you taught adult education (including the 1973/74
school-year) ?

A. How many total years of teaching experience will you have at the end of
this year?

3.

4.

5.

119w 'many years of formal education have you completed? (Example. Master's
Degree - 17 years)

Check () the descriptlion(s) listed below that most nearly describe
the kind of 'adult education class(es) that you teach (check all that
apply 'to you).

a; The basic learning skills e. Recreation and/or leisure
b. Basic high school subjects time activities

(diploma or GED) f. Family health and home
c. Basic Ohychology and human manageme'nt

relations g. The fine arts (art,music, drama)
d. Vocational training h. General business and/or

management training

Male Female

6. s Married
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Adult Educatiod Program Priorities

Listed below are five items that are importanl for improving adult
education.. Choose the one that you feel is needed the most in the program
in which you teach, and mark a (1) beside of it. Choose the next most im-
portant and mark a (') besideof it. Continue until you have ranked the
items from (1-5).

Additional instructional materials (library books, firms,
audio - visual aids, etc.)

. Better school buildings or equipment in which to conduct
adult classes

. More appropriate or adequate curricula (revision of curriculum,
new courses, etc.)

. Administrative .reorganization to improve teacher-administration
relations, working conditions, salary, etc.

. Mote student services (personal counseling, health services.
vocational counseling, testing, etc.)

Teacher Self-Rating Program Evaluation

The purpose of this section is to determine your overall attitude towards
the adult program in which you teach. Use the scale below to decide how much
you agree or disagree with the statement, then Circle the correct number for
each question.

1. Strongly Agree
2.. Agree
3. Disagree
4. Strongly Disagree

1. Library and reference materials (books, magazines, etc.) were not available
when needed for classroom use

1 2 3 4

Audio-visual equipment was available, when needed, for classroom use

1. 2 ' 3 4

3 Teachers, and/or counselors, were available to adult students to give
counseling when needed.

1 2 3 4

4. Personality, aptitude, achieve nt gdd occupational interests tests
should be given to adult students when they enroll.

1 2 3 4

5. Adult classes are set up so that tha students can learn at their own
pace.

1 2 3 4
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6., Adult classes are not long enough for the tea er to properly cover
-\--the material.

1 2 3- 4

7. Adult classes are small enough to allow for individualizdd attention
to the learners' needs.

1 2 3 4

8. New adult courses are not developed from suggestions made by Students
and teachers.

1 s 2 3 4

9. New adult education courses should be developed at the suggestion of
a community advisory committee.

c

1 2 3 N,

10. New adult education courses should be developed as .a result of formal,
research, into community needs.

1 2 3 4

11. Buildings used for adult education do not have enough vending machines
and/or smoking facilities for students to use during_break time.

7
40

1 3 4
/-7

12. School buildings used for adult education do not have enough police
protection to insure the safety of teachers and students.

1 .2 3 4
.

13. Buildings used for adult education have enough parking spaces for
teachers and students.

S..

1 2 3 4

14 Buildings used for adult education Clas4ses Zre not adequately cleaned
and maintained

er.

2 3 4

15. /Buildings used for adult education classes are relatively free of outside
noises (especially those loud enough to interfere wkth the rearnin&process;.

1 2 3 4.

18 ;*
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16. Buildings used for adult education are not properly heated/cooled,
and this minimizes the student and teacher comfort.

1 2 3 /

rc17. Student evaluations of teachers are effective in improving the quality'
of adult programs'.

Ig

1 2 3 4

- 18. Many adult teachers are not very good et.their jobs.

1 2 3 4

\`
19. Adequate funds are not available to purchase needed instructional materials.

$ 1. 2 3 4

.-1410. Adequate amounts of consumable supplies are available to teachers for
. use in preparing class materials.

1 2 3 4

21. Adubt students do not have enough good programmed leatning materials to use
in class.

1 4

22. Facilities used for adult programs have enough room for the preparation
of ffsching materials, and teacher study.

fre 1 2 3 4

, 23. Teaching materials and teaching methods are not reviewed often enough by
adult supervisors.

1 2 3 4

24. Written policies' and procedures are usually available to guidlethe
`actions of teachers.

1 2 3 4

25. A formal orientation prograM is needed for new adult teachers.

1 2 3 4

Questions 1-18 were also answered by students
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26ML Adequate clerical and duplicating services are not available to adult
teachers.

r-

. s

I 2 . -3 4 _.,/

27. Salary schedules for adult teachers are, not high enough to holegood people
in the program Year,after year.

/
28. Teachers shout have paid preparation time.

1

,-

2 3 4 I

29: Administrators of adult programs do not encourage teacher feedbadt on
operational matters (i.e, textbook adoption, budget, suppplies, etc.)

1

f

2 3 4

Adult Education Program Preferences

Here is a list of the kinds of classes that could be taug!t in an adult
education center. Use this scale and circle the number that shows how important
you feel each one is to the.adults in your community.

1--Extremely Important-A very large number of adult should enroll

Important-Many adults should enroll

3Unimportant-Few adults should enroll

4,... 4Not ImpOrtant at all-Almost no adults Should enroll

A. The basic learning skills '(reading, writing, atithmegke)

1 2- 3 4
.

\b. The basic high school subjects (classes to obtain a diploma, or t Pass
a high school equivalency test)

1 2 3 4

. -,-..

1

c. Psychology - human relations (classes in meeting and dealing with other.`
people and yourself)

1 2 3 4 .
- t

d. Vocational training (classes to help you geta.better job)
.

0 1"
. .

. , 1 2 3 4 , r.

..1,8g4,
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e. Recreation and leisure time (classes in any of the activities that people
could engage in for fun, if they had the proper training=-Dutdoor sports,
hobbies, gAmes, etc.)

1 2 3 4

s

-6-

f. Family health and home management (classes to help adultS become better
homemakers, shoppers, parents, and money managers- -for example, cooking,
sewing, upholstering, firstaid and personal health),

. 1 2 3 4

rthe- fine arts (classes in art, music, creative writidg, etc.)

h`;

l 2 3 . 4

Management and supervisorry training (classes in accounting, 'marketing,
nagement, business rch)

1 2 3 4

d

.1 9 Q
..,et

r 1 9

b
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Appendix B

Adult Education Student Survey

information requested on this form is for,research purposes only.
I will sure that no person will be identified.

Are y

1. Male- Female

e. Single Married

3. What is your present full-time job (please_check 6 the correct block)?

- )
ProfessiOnal Service worker
Manager/Self-employed Laborer

.

Sales work8r Farmer/Farm manager
Craftsman/Foreman 1 Housewife ,.

Vehicle operator/Manu-
factoring & assembly
worker

Unemployed/Retired
.

.

ti

.
.4

Vocational'Freferences

i
4. Here is a list,of job training classes that could help people get a pro-

motion, or.a better job How many do yogi think would help you?
Mark your answers with a check () in the correct column. Do not check
an ;item unless you think you would be willing,to pay the fee ($10-$20)

. * .and campl.ete the class. .

.

Accounting& Bookeeping

.

Human Relations in
Business

Computer Programming & ORtration Auto Body Repair
.

Shorthand . Carpentry
.

,

Typing

.

Elec0 tronics

Business Machines Brick Laying & Concrete Finishing

Office Procedure
Residential Electrical
Wiring

.

Real Estate Agent
.._

.

.

15,

Weiding

Business Management .

.

N,.

Appliance Repair (radio & TV, etc

AdiThFEISing Wtabing & Air Conditioning 4

1 9 7

(over)
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,

Salesmanship y
.

....... .

Florfstry & Nursery Work

Business Research A--z Plumbing Installation 9t RepairI

Machine Shop 14,

Mini Assistant
,

Practical Nurse
N.

.',,,,,

Other (specify)
.

.

Medical Secretary

.
.

None of these, because
-

5. How many years ofschool have you comple,ted? (Example: Person One completed
8th grade, Person'Two completed junior year of high school: One 8
Two 11.

How far did,you travel to'atEend yopr last class (one-way mileage)?

'7. What was the name of the adult c ass.you were in last?

8. How did you learn that the adult class you signed up for was
,(Check all that apply)

School catalogue Friend
.

Newspaper
. , Employment Service

1.mployer 'Radio, TV
.

9. How old are you? q

being taught?

10. Check (l the bloCkthat shows how much mbney your family earned last
,year. (t ,you are married -include both huiband and wife's' earnings --if
Fingle include only' your own.income.)

Under 4,000- 15 ,000- 10,000- Over
4,000 L 5,999* 9,999 14,999 15,000

192
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Adult Education Program Preferences

11. Here is a list of the kinds of classes that could be taught in an adult
education center. Use this scale and circle the number that shows how
important you feel each one would be tolhe adults tn.your community

1--Extremely Important-A very large number of adults should enroll

2--Import9 -Mary adults should enroll

3--Unimporta -Few adults should enroll

4--Not Important at all-Almost no adults should enroll

Example: Classes in the basic learning skills (Pers,on One feels they are
important, Person Two feels they are unimpoFtant.)

a.

ne

4 I ?
No

The basic learning skills ,.reading, writing, arithmetic)

1 2 3 4

b. The basic high school subjects, (classes to obtain a diploma,.or to
pass a high school equivalency test)

1 2 3 4

c. FrfChglogy - human relations ;y lasses in meeting and ae'alingyith other
peop and yourseLf;

1 2 , 3 4

d. Vocational training (classes to.hilp you set a better job)

1 2 3 4

e. Recreation and leisure time (classes in any of the activities that people
engage in for fun--outdoor sports hobbies, games, etc.

1 2 3 4

Family health and_home management (classes to help.adults beCome better
homemakers, shoppers, parents, and m ey manager.s-Tfot example, cooking,
sewing, upholstering, first aid and pe sonal health)

1 2 3 4

g. The Xiaarts (classes'in art,.music, creative writing, etc'.)

1 2 3 4

1 9 3
184
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h. Mane ement ah4 su rvisor trainin (classes in accounting, marketing,
management, builoess research

1 2 3 4

Student, Self-Rating Program 'Evaluation

The purpose of this section is to determine yobt attitude towards the
adult program in which you were a student. Use the scale below to decide how
much you agree or disagree with each statement, then cirlce the correct number
for that question.

I. Strongly Agree
2. Agree
3. Disagree
4. Strongly Disagree

1. Library and reference material (books, magazines, etc) were not available
when needed for classroom use.

1 2 3 4

2 Audio-visual equipment was available, when needed, .for classroom use.
\

1 2 3 4

/,'3. Teachers, and/or counselors , were available to adult students o give
2

counseling when needed.

1 2 3 4
4

$ ..
. ,

4. Persopality, aptitude, achievement and occupatiofial interests tests
should be given to adult students when they enroll.

/

1 2 3 4

5. Adult classes are set up so that ilhe Students can learn at their own pace

1 2 3 4

6. Adult classes are not long enough for the teacher to pro rly cover the
material.

1 2 3 4- . t.

7. Adult c asses are small enough to allow for individualized att ntion to ,
the lea ners' needs.

1 2 3 4

194
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8. New adult courses are not developed from stiggestits made by students and

teachers.

1 2 3 4
r .

9. New adult education courser should be developed at the suggestion .of a

community advisory committee.

I 2 3 4

'10 New adult education courses should be developed s a result of formal

Fesearth into lommunity needs.

I 2 3 4

11. Buildifgs used for addIt education do not hA e enough vending machines
and/orlsmoking facilities for students (to use during break time.

T
_

1 2 3 4

12. School buildings used for adult 40ucation'do not have enough police

,
protection to insure the fpty o teachers and students.

\ k
).

-sr

\
1 2 3 \

13.' Buildings used for adult education have enough-parking spaces for

teachers and students.

11+. BUildings used for adult, education classes a e not adequately cleaned

and maintained. 04' d
,

.

.

15. Buildings used for adult education c asses are relatively free of o tside'

noises (especially those loud enough to interfere'with the learning `process.)

1 a 3 4

16. Buildings used for adult education are not properly heated/cooled, and
''this minimizes the student and teacher cpmfort.

1' 2 3 IC

17.' Student evaluations of teachers are effective in improving the quality

of adult programs.

1 2 3 4

195
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18. Many adult teachers are not very good at their jobs.

1 2 3 4

Teacher and Class Evaluation

purpose of this section is to find out what you think about your last
adult ucation teacher and class. Answer these questions by circling one of
the fo r choices: %

I. Strongly Agree with this statement
2. Agree with this statement
3. Disagree with this statement
4. Strongly Disagree with this statement

I. We were not told; at the beginning of class-what we would s in this course.

1 2 3 4

2. Our teacher did a good job in teaching the subjects we covered.

1 2 3 4

3. Our teacher d'id not give the students enough chances\to take part in
classroom discussion

"4. Our teacher used many different methods (lectures, films, discussions,latc )

to present they material we studied.
0-7)

1 2 3 4.

/bur teacher was confusing 0 4-t was hatd-ttrunderstand
At. W

what he was
:

1taking about. c
-,,

.

. .
6.4. . r

1 2 3 4 f.

6. Our teacher was neatly and correctly dressed when he/she came to class.

1 2 3 4

7. Our teacher did not have enough knowledge of the subject to present it properly.

1 2 3 .4
g.

8. Our teacher was willing to give individual help to qtr enia who needed it.

1'' 2 3 4

196
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9. Our teacher was oftea,lat to class.

1 2 3 4 \\

10 Our teacher-Often kept the class past its scheduled time for dismissal.

1 2 3

11. Our class was very interesting.

1 2 3 4

12. Our class was too difficult for most of the students.

1 2 3 4

,T

13. Our class was very informative, and I learned a lot aboullithe?subject

1 2, 3 4

14. Our-class was not well organized.

1 2 3 4

15. Our class was about the right size (not too small, or too large).

1 2 3 4

16. Our class was not what Lexpected it go be, based on the information

I had when I.digned up. //

>N.

1 2 3 4

Motivation Index lk

.

.

.

,

. .
.

Here are some reasons others fiave given for enrolling'IS adult classes.

Show how important each reason was to you by circling a number from the

scale below:

1. Very Important to al when I enrolled

2. /important to me when I enrolled N

3/ Unimportant to me when I enrolled '

.,...,.........,,,,"'^4.
Not Important at all to me when I entailed

1:- I obtain a sense of satisfaction when I learn something new.

1 2 3 4

2. I want Co learn this that will help me becomi a better citizen.

2l3 4

197
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3. I want to learn things that will help me do my present lob better.
a

1 2 3 4

4. I want to learn thing% that will help me develop a hobby or leisure
time activity,

1 2 3 4

a

I want to learn things that will halr rme get along bette with the people#
%I work with.

1 2 3 4

6 ,I want to train myself for a new or different job. )

1 2 3 4

7. I want to for a second (part7t4e) job.

4st1
2 3 4

i,

8. I want to learn things that will ,help me be a better parent.
t

1 2 3 4

9. t want to learn things that will help me save money in the operation
of my home.

1 2 3/ 4 ,

.
.,. /

10. I waneto prepare for more educatiod in the future.'

1 2 3 4

11. I waney) learn things that will help me earn a promotion on my presen

1 2 3"4,' I

12. 1 like to meetand associate with new people and be Involved in new
- activities.

/-

1 2 3 '4

13. I felt it would be a welcome change from\ my regular routine.

1 2 3 4

job.

14% I want to become a cultured person with a better knowledge of art, music,
6 drama, and creative writing.

1 2 3 4

198
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*

15. I want'to learns things that will help me understand the way I feel abo

myself and other people.

, 1 2 3 4

16. I want to learn things that will increase my yearly income.

1 2 3 4

p

.0 .

..........).

1
r

. v.

S

OP

)

V.
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'Jefferson County
ADULT

(II, PRI SION \HUI 1
11111'11(

Dear Adult Education S dent:

The University of K tucky has been asked to do a study of the
adult education program in :.fferson County and you were selected to take
part in the study. One of the st important parts Qf this study i5 to rind
out what you, the student thin about our program.

I

i
Th oformati obtained m you will be used by the project staff

to prepa a report, which we bell e will aid us in improving our program.
I feel\this study i of great impqtance and ,I strongly urge you to cooperate.
The directpr of project has indica* that your rdsponses will by -held in
strict confide and the final report %.411 to the only use made of them.

6

Pleas hap us to improve our progrdrn,by completing and returning
the enclosed uestionnaire as soon as possible To aid you in returning the
form to the niversity, a self addressed posts e paid envelope is enclosed.
Thank you for our cooperation.

BOUrd of Edneation
'ATION CNTER
I 0111SVII 1 1 k1 NII*3. 4(111r
AI 161 I It.,1

RICHARD VANHOOSE
welyftilile.nt

JAMES I, FARMER
411.50( late Superintendent
of hiittuf Gun

CURTIS W WHITMAN
D.rector of

Continuing Edueation .

Sincerely,

Curtis W. Whitman
Director, Continuing Education

CWW:jf

--.1111v.
-s
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App¢ndix C

Schbol Census

The information requested on this fora is for res arch puhposes
A

only ,
Tabulation of the information will insure that o perhon wit]. be

identified. Please respond to each item by circlingth apprbpriate

items, gr by filling in the proper,blanks.
A

Plefse indicate whether.classes of the type define below are ,

comaignly'.offered at your' school.

1. Classes in the basfc-learningskifls (skills necesia y for learning,
such as»treading, writing, speaking, and, arithmetic)'

Yes No

la. If yes, average enrollment'

2., Classes in the basic high. school subjects necessary.to obtain a
diploma, or to pass a high school equivalency test (adult courses
such as English, history, mathematics, science, etc.),

Yes No

La. *If yes, average enrollment

3. Classes
for

and

4

relations (skill'sin basic psychology and hums cessary

meeting and dealing with people,
fellow Workers)

Yes No

ncluding family, fri dP)

3a. If yes, average enrollment

4. Classes dealing with recreation and leisure time ctivities

(possible subjects in this area would be: huntin , boating,

physical fitness, swimming, all other outdoor and indoor sports/
hobbies, crafts, and other activities people could engage in for

fund if they received the proper training)
. ,

Yes No

4a. If s, aver*ge enrollment
A-

5. Clashes in family health and home manag went (classes, for adults who

are interested in nutrition, first aid, cooking and baking, home health
care, sewing, and other subjects that w uld help adults become better

homgrakers, shoppers, parents and money news)

Yes No

5a. If yes, average enrollment

201
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6. Classes to help us appreciate the fine Ai-LA ( lasses involving
subjectssuchdas art, painting, sculpture,'mu ic, playing
musical instsiuments, creative writing, drama, etc,)

Yes No

6a. If yes, average enrollment

7. Classes in management and supervisory trainin
ith record-keeping, managing people,'marketi
usiness \tesearch, and basic management)

' -

Yes No

7a, ;f yes, average enrollment

(classes dealing -

n , advertising,

Please consider carefully the following'types of job training';
and indicate if they are presently taught at,your.school on a
regular basis, and their average annual enrollment.

Type of
Training

Average
Annual'

Enrollment

Increasing or
Decreasing

Enrollment.

Accounting and Bookkeeping_

Computer Programming & Operation
,

.

Shorthand
. .

.

Typing

.

Business Machines 1

.

Office Procedures
.

Real Estate Agent tclass to
help passthe state realtors
examination)

.

\

Business Management

,

.

Advertis,in:

Salesmanship and CuStomer

4,

Relations

Business Research

Human Relations in Business
,

*202
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I.

, .

Type df
TrAintng f /

4
,

Average

-Annual
Enrollment

Increasing or
Decreasing

. .Enroilment

11

Auto Body Repair

4

,-.
.

'Carpentry

_Electronics
.

.

. ,

Brick Laying and .

...

Concrete Finishing
/

Residential, El trical Wiring\

.

Welding

Applknce Repair (including radio

.

.

.

.

.

.

,

.

4

.

& TV (
1 o

Heating & Air Conditioning

Fl .r-istr and Nurser's/ Work

Machine Shop .

, .

PraCteical Nurse .
.

Medical Secretary , J

Dental Assistant
.

, .

Othery/please Specify

9a. Are the above typeslof Classes included ip a program leading

;Cowards a degee?
,

Yes No

gb. If yes, what is thktitle of the degree (lease write out):

gc. If yes, who is this accrediting agency (please\write out):

.0*
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f.

(Adult

of age, who
to a degree

The in

1

Are,you:

*

Appendix D

Adult Education iOneral Community Survey

< .

education classes are any.clag'ses offered to people over 16 years
are not.;u11-time students. Exceptions are those classes leading
from a college, junior college, or technical school.)

formatiocr requested on this form is for research purposesonly. I
that no person will be.iderttified. 1

1Married

Directions:

Single
1 1

1

If ypu lie married, I would like tcchave id formation about both yo.i and
our husbipd or wife. Each of you check (ye) actanswer by using the seplarate

spaces proVided (H-Husband, W-Wife). If you are single, chk ( ) only_
the column marked single (S).

I. What your present full-time job? (If married, check two)

H W S

Professional
1kMana'geriSelf-employed

Sales worker
''Craftsman/Foreman
Vehicle operftortMan-

ufacturing & Assembl
worker

y

H S

.Service Worker
Laborer.

Farmer/Farm manager

Housewife .

Unemploved/Retired 1

Clerical

(.*

Vocational Preferences

2. Here is a list of JO training classes that could help you get a promotion
' or a better job. If you could pay $10-$20 and enroll in one'oi more of
these classes, how many of these do you think would help you.g

.job? Nark your answers-with a check () in the correct colum
W-Wife, S-Single). Do not check more than one unless you thin
pay far, and complete all,of them. Il

S

t a better

(H-Husband

you would

H

I .

Accounting,& Bookkeeping' Real Estate Agent '

Computer Programming & Operation
. .

Business Management
,

Ehorthaed 'Advertising
ar .

Typing . .
Salesmanship

v

2C4
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H W S H
, .

Business Mach amines Ainess Research ,

Office Procedr-e
Human Relations in

Business

Auto Body Repair
Floristry & Nursery
Work

Carpentry
Plumbing Installs-

tion & Repair

Brick Laying & Concrete Fira.shing. Practical Nurse

-4.

Electronics 4 Machine Shop
Residential Electrical k

Wiring %

.

Medical Secretary

Weldin:

.

Dental Assistant
'

c

Appliance Repair .
(...

Other specify

eating Air Conditioning _ _

None of these, becauset

3: How )1 year s of school hlye mu completed? (Example; Husband completed
8th grade; wife completed /ewe year of high *school: Husband 8 Wife 11)

Husband Wife Single

4. Hays you ever attended an adult education class?

Husband Wife
Yed No Yes. No , X,AtP'

'

...
,,,,,,,-.,

....- . _...

Have you ever read a brochure, seen an ad .ward anyone talk about
adult education, classes? ...__..

No

Husband Wife . Single

-
NoNo Yes Yes No

,a. If yes, check () all the blocks that tell where you read, saw, or heard,
about an adult education class.

Sctool. catalogue Friend s

Newsppper Employment Service
EmplcNer ' i Radio, TV _ \--,_

2 0 5
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6. How old are you?

Husbind Wife. Single

1. Check () the block that shows how much money your family, earned last
year. (If you are married include both husband and wife's earnings-- ifsingle include only your own income.)

4
-

Under

4,000

.14

4,000- 6,000- 10,000- Over
5,999 9,999 14;999 15,000

Adult Education Program Preferences
-

8. Here is a,list of the kinds of classes that.could be taught in an adult
education center. Use this scale and ctrcle the number that shows howimportant you feel each one would be to the adults in your community.

1'- Extremely Important-A very large number of adults
would enroll in this type of class

2--Important-Many adults would enroll in this type of class

3--Unimportant-Few adults would enroll in this type of class

4--Not Important at all-Almost no adults would enroll in
this type of class

Example: Classes in the basic learning
skills (husbandJ,ee is they are

important, wife feels they are unimporta

Husband Wife 'Single134 ,1204 1 2 3 4 44

a. Ihe,basic learning skills (reading, writing, arithmetic)

Husband Wife Single
1 2 3 4 1 2 3 4 f 1 2 4 4

b. "the basic high school subjects (classed to btain a difdoma, or to
pass a high school equivalency test)

Husband Wife Single
1 2 3 4 1 2 3 4 1 2 3 4

\

c. Ps/chology - human relations- (classes in meeting ;TI dealing 4E other
,,peollile end yourself)

Husband
1 2 3 4

Wife Single'
l 2 3 4 1 2 3 4

197
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d. Vocational Training (classes to help you get a better job)

Husband 'Wife . Single'

1 2 3 4 1 2 3 4 1 2 3 4

e Recreation an leisure time (classes in any of the activities that people
could engage in for fun, -if they had the proper trainingoutdoor sports,
hobbitl, games, etc.

Husband Wife Single 1 .

1 2 3 4 1 2 3 4 1 2 3'4 ,.

,,...-

f Family health and home management (classes:to help adults become better
homemakers, shoppers, parents, and money managers- -for example, cooking,
sewing, upholstering, first aid and personal health)

c
1 .

`Husband Wife Single
1 2 3 4 1 2 3 4 1 2 3 4

g.t The fine arts (classes in art, music, "creative writing, etc.)

Husband
1 2 3 4

Wife Single
1 2 3 4 1 2 3 4

h Management and supervisory training (classes in accounting, marketing,
management, bueiness research)

Husband Wife Single
1 2 3 4 1 2 3 4 .1 2 3 4

9. The c and county school systems would like to have your suggestions for
hew adult education'classes that interest you. List as manyas you can in
the spaces provided::

Husband: 1.

2.

Single 1.

2.

3.

Pa
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UNIVERSITY OF KENTUCKY

1,FXINGION KI NTUS'KY 40506

le A I ION
o ...IA. 1,, , ty

a

.dune 17, 1974

Dear Resident:

The University of Kentucky has been asked to do a study of the adult
education needs of Jefferson County, and your name was selecteclas A
participant. One important part of this study is to find out what
you, the taxpayer, think about adult education. I am:talking about
all classes taken by adults who are not fall-time students, with the
exception of classes leading to a degree from a college, junior
college, or technical school.

Most adult classes of this type are made available to the community
by the city and county school systems. Both the city and county want
to improve their programs, and they need your help. By completing and
returning this questionnaire you will be'helping these officials spend
your tax. Edney in ways that reflect what the community wants. It
doesn't mSttpr whether you have tak,9n an adult education course Or not
What is Important is your opinion, and everyone has an opinion.

Please help us improve your adult programs by completing and returning
the enclosed questionnaire"as soon as possible. For your convenience
a self-addressed, postage paid envslope.is enclosed to aid you in
returning the form. Thank you for your cooperation, and I will look
forward to hearing from yoti.

Yours truly,

ILI;16/144-rti ,

Tom Wilkerson
Project Director

Enclosures

'4

7
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Appendix E

Adult Education Employer Survey
se

4 (Adult education classes are Any classes offered to people over 16 years

of age, who are not full-time students. Exceptions are those classes leading

to a degree from a college, junior .college, or technical school.)

3

Directions:

The infpfmation requested on this form is for research purposes only.

Tabulation ol-the information will insure that no person, or organization, will

be identified, Please respond to each item by checking () the appropriate

items, or by filling in the proper blanks.

I. Have you ever read a brochure, seen an ed, or heard adyone talk about

adult education classes?

la. If yes, check (,) all'the blocks that tell where you read, saw, or heard

about an adult education class.

,

School catplogue Friend

Newspaper . Employment Service

Employer Radio, TV

Vocational Preferences

2. Vocational training is an important part of adult education. Listed below

are some of the training progtams offered in adult centers at a cost of

'$10 to VO. Look at the list and check () in column ',1) any of the

courses in which your company might wish to have all, or some, of'your

employees take part--if you would not want them to take part leave column

(9 blank. For those items that you check in column (1), write in column.

-(2 the number of employees per year that you, would want to enroll.

I
1 2 1 2

s

Accounting 3c Bookkeeping Salesmanship

./

Computer Programming iOperation

. sl.

s

Business Research

Shorthand

.Human Relations in

Business ,

Typing Auto Body Repair

Business Machines

,

Carpentry b.

Office Procedure Electronics *

Rea1,Estate Agent

Brick Laying & Concrete

Finishing

209
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1 _2
Business Management

Residential Electrical
Wiring

.

Advertising Welding
Appliance Repair (includ:

ing radio and TV)

.

:
.

Practical Nurse
:

Floristry & Nursery Work Dental Assistant .

Heating & Air Conditioning
.

_

Medical Secretary
Plumbing Installation &

Repair
. Other (specify)

Machine Shop
.

.

None of these, because

3. What are your three most critical employee needs? BY critical, I mean trained
employees Who posseseca Will that is in short supply in 'your area. This woul
include white and blue collar jobs for both male and female employees.

a. Type of job:

. *
(1) Number of Employees needed

(2) Formal training required

(a) College degree
(b) Some college

11k
,

High school &
,related job training

(Check () the correct item)

(d) '' High school '(no

job training)
01 Apprenticeship
(f Other vocational

training

(3) Required.number of :years of related work experience (check () -

the correct item) :

(a) None t (c) 2-3 (e), 6 or more
(b) (d) 4-5

b. Type of job:

(1) Number of employees needed

(2) Formal training required (Check () the correct item)

(a) College degree
)

(d) High school (ho
(b) Some college job training
(c) High school,& related (e) Apprenttceship

job training (f) Other vocational training

210
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(3) Required number of years of related work experience (check 6
the correct item):

(a) NOne
(b) 1

c. Type of job:

(s) 2-3 (e) 6 or more
4-5

(1) Number of employees needed

(2) Formal training required (check (v/Ythe correct item)

(a) College/degree
(b) Some colleg9
(c) High school & related

job training

(d) High school (no
job training

(e) Apprenticeship
(f) Other vocational training

(3) Required number of years of related work experienne (check ()

the correct item):

(a) None (c) 2-3 (e) 6 or more

(b) 1 (d) 4-5

Adult Education Program Preferences

4. Here is a list of the kinds of classes that could be taught in an adult

education center. As an employer, use this scale and circle the number
that shows how important you feel each one would be to the adult.% in your

community in terms of job performance and morale.

a.

b.

c.

d.

1--Extremely Important-A very large dumber of my employees should

take t course of this type

2--Important-Many of my employees should take a course of

this type
r

3--Unimportant-Very few of my employees should take a course

of this type

4--Not Important at all-Almost none of my employees should take

a course of this type

The basic learning skills (reading, writing, arithmetic 1 2 3 4

The basic high school subjects,(classei to obtain a diploma, 1 2 3 4
or to pais a high school equivalency test)

Psychology - human reltions (classes in meeting and 1 2 3 4
dealing with other people and yourself)

Vocational Training (classes to help you get a better job) 1 2 3 4
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e. Recreation and leisure time (classes in any of the activities 1 2 3 4
that people could engage in for fun, if they had the proper
training--outdoor sports, hobbies, games, etc.)

f. Family health and home management (classes to help adults 1 2 3 4
become better homemakers, shoppers, parents, and money
managers--for example, cooking, sewing, upholstering, first
aid and personal health)-

g. The fine arts (classes in art, music, creative writing,' etc.) 1 2. 3 4'

h. Management and supervisory training (classes in accounting, 1 2 3 4
marketing, management, business research, etc.)

5. How many employees (including Alanagement.persdhnel) are typically on
your payroll?

6. What was the amount of your company's total sales (in dollars) in calendar
year 1973?

7. Please check () the space that describes the type of business in which
your company is engaged.

a. Manufacturing

b. Retail Business

c. Wholesale Business,4

d. Warehouse

e. Sailings and Loan, Banks,

Trust Companies

f. Office Businesses and Pro-
fessions, (selling a service
rather than a product).

g. Hotels And Restaurants,

h. Natural Resource Industry

(agriculture, mining, 'timber,
water power)

i. Transportation and Communi-
cation

j. Federal, State, 14cal Govern-
ment

k. Construction and Building

12

\
233

'



UNIVERSITY OF KENTUCKY

LEXINGTON, KENTUCKY 40506

COLLEGE Or SOUL AT ION
vOta TIONL LOVC ATM..

June 24, 1974

Dear Sir:

The University, of Kentucky has been asked to do.1 study'of the adult
education needs of 'Jefferson County and your company has been selected
as a participant. One important part of this study is to find out
what the business community thinks about adult eddcation. When I
speak of adult education I am talking about all classes taken by adults,
who are not full-time itudentsowith the exception of classes leading
to a degree from a college, junior college; or technical school.

Most adult classes of this type are made available to the community by
the city and county school systems. Both the city and county want to
improve their programg, and they need your help. By completing and re-
turning this questionnaire you will be helping these officials spend
your tax" money in ways that reflect _what the community wants.- It does
not matter whether you have taken an adult education course or not.
What is important is your opinion as a Tepresentative of your company
and we hope you will hare your views with us.

Please help.us improve your adult programs bycompleting and returning
the enclosed questionnaire as soon as possible. For your convenience a
self-addressed, postage paid envelop is enclosed to aid you in returning
the' form. Thank you for your cooperation and I will look forward to
hearing from you.

Sincerely,

cle'?eL
Tom Wilkerson
Project Director

FTW/lf.

2i3,
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ljNIVERSITY OF KENTUCKY

EXINGTON. KENTUCKY 40506

couxccormucAtiom
VOCATIONAL coucATIoN

August 12, 1974

tear,Citizen:

.Your name was selected at random to partici
opinion survey of the adult education needs
As of this date, only about 10% of the indivi
responded.

te,in a public

ferson County.

is selected have

Please take a few minutes and complete this form. As a
citizen your opinions are important to help educator's proOde the
kind.of training'the community wants and needs for its adkilts.

1

In the event the orilinel quegtionnajre has been miSplaced,
I am enclosing a second to.py ,' I will eagerly await your 'reply;
however, if you have already 'returned the frm please ignore
this request.

,

TW/sm

Enclosure

YOurs truly,

tl&I'l4;,a)t:IkeA04041f
1

Tom Wilkerson
Project Director
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APPENDIX F

SECONDARY DATA SURVEY OF THE COMMUNITY

f. What is the total population of the area served by your present
adult programs?

723,500 in_ 1974*

2. (hat has been the total percentage change in population during the 1960
tP 1970 period?

+1 .8

2a. What has been the totil percentage change in the non-white pppulation

-----'41-4-

during'the 1960 to 1970 period?

+23.3%
*

2b. Why has this change occurred? Net immigration from surrounding rural
areas to the central suburbs.

I

3.
*

Present!Population characteristics by census tract
(Sourc*-el 1970 Census of Population and Housing, U.S..Dept of Commerce, May,, 1972)

Number
Tract No, of Non-White

0001 0012
0002 0111
0003 6217
0004 1495
0005 0016
0006 2692
ooq7 ao93
0008 -1991

0009, 3130 ,

0010 4554
0011 50061'

0012 2837
0013 1301,

0014 6221
0015 5o67
0016 3096
0017 3791
0018 3014
0019 2596
0020 3019

Md Income Md Ed Level
Avg

yo/Househol

07883
16094

07298
09537
06861
06929
07773
07755

09.7
08.7
09.0
10.5

08.7
09.7
10.7
10.8

3.22

3.19

3.-25

3.37
3.13

3.20

1;44
3.74

'

08057 10.9 .3.22
07085 10.9 3,65
09209 11.7 3.38

. 12.0 3 .44,10169
07468 11.o 4.35
04309 11.0 4.35
07560 09.8 3.45
07899 '09.3. 3:35
08154 09.7 3.75
05780 09.1
04269, 09.8', 2.72
05067 o9.4. 2.71

(Source: 1970 Census of PopUlation and Housing,

May, 1975)

2i3
2o6

. Dept,. of Commerce,_



A

Number
Tract No. of Non-White Md Income Md Ed Level

0021. 0301 06699.
0022 & 0110 .05423,
0023 0645 06039
0024 X485 04677
0025 1676 03729
0026 2028 05968
0027 4122 05195
.0028 . 0427 07153
0029

....

' 0153 02750
Glop 1662 02356
oo 1 03 03227
002 0714 02783
00033' 1591 04486
0034 0562 05250
0035 1775 02790
0036 0216 08556
0037 0476 A 06989
0038 0000 07935
0039 ^0000 09055
oo4o woo 08574
6041 0004 08274
0042 000 08727

45 0176 06760
4 0006 09492

004 0089 09985
00

. 0000 10487
004 0028 00000 I

0048 0010 03763
0049 0295 05833
0056 0392 06935
00 1 0240 06313
00 2 0048 06055
00 3 0077 06711
'00 4.. 0001 06528
0055 \1344 , 07008
0056 both 07972

.0057 0118 05155
00.58 0035 \ .0000
,0059 2046 03206
0060 1363 04093
0061 0290 04757
0062 3294 03913
0063 0263 07118
0064 0009 07679
0065 0812 06772
0067 .

0623 06122
0068 0155 . 07911

216

207

08.6

08.5
08.3

08 7
08.6
08.6
68.9
08.9
07.8
07.3

, 08.7
08.3
08.2
08.9
08.8
09.4

.

08.8
08.9
09.8 ,

09.6

09.7
49.3 ,

09.8
11.5

10.3

12.0

108.4
,/ ,

08 8
11.6

10,4
10:3

11.0

122,
12.2
08.4
10.1

07.9
07.1
08.6
08.5
08 4
090
08.7
08.9
08.9
08.9
08.9

.

Avg
No/Household

3.21
3.38

3 27
2.47
2.35
3.07

2.86

2.72
2.02
2.43

2.16
2 13

2.40
2.91

3.21

2.84
2,68

2.78
2.90

2.78
5.

3.07,
2.97

2.42
3.10

2.62
1.35

1.74

1.23

1.60

1:85

1.85
1.89

1.89

2.81
2.85'

3.01

2.45

2.18
2.87

2.41

2.70

2.93
2.54 -

R04.
2,87
2.82



N
.5.

Tract No.
Number

of Non-White

,,

0069
0076

0071
0072
0073
0074

00/6:

0077
0078

0079
0080
0081

0082
0083,
0084
0085
0086
0087
0088
0089
0090
0091

0092
oo93
opW, 0095
'0096

0097'

\,0105

0106.
0107
0108 '

0109.01
\ 0109.02

) 0110
0111
0112 k
6113

0114.01'
'0118
01222 '\

0123
0127
0121

0122'\,,

0'004

4

4

oo

3

0018

0330
0030
0000
0002

0095
0087
_0°25

0002
0010
000/
0004

0007
0049
0013
owl
0000
0004
0001
0000
0008

0004
0000
0000
0000
0001
0037
,0000

0022
0000
0033
0000
0000
0000 ,

0000
0006
0674

Mid Income

07683
08853

07718
07400

0714Q3
09111

10186

1 11558

10473

.,D8733

06359
06891"

10143

10646
. 0954Q

17705

21064

13 543

12270
10490

10022

0900b
4.1075

08481
13380

16937
11882

18912
07583

. 13883
13128
11797

11974

13035

13886
12054
0000

08656
09543
12007
12112

07509
10463

08933

4

Md Ed Level
Avg

No/Household

09.0
,? 09.0

09.5
10.2
08,4
09.8.

h\12.4'

2.79
`2.66

2.60
.2.7Q
3.19

2.69

2 45
13.6-\ 2.85
12.4 \ 2.58
12.2 2.49
08.8 2.88'

08.7 2.74
'N*12..6 '2.01

12.5
12.1 2,9
12.8 2.34
16.2 2.80
15.2 2.96
12.7 2.46
12.6 2.85
12.1
11.2

3.10

3.10
09.7 3:03
12.1 .o6

10.2 3'01 S'
12.1 3.68
13.0 3,14
12.3 2.94
12.8 1 3.71

12.3 2.25
12.5 3.69
12.6 3.34
12.4 2.96

-1c2.5 ,.3.40

66
12.4

12.8 2.4269

09,9 4.24
11.4 3.60
10.5 ;3.74

12.3 3.56
12.1 .3.64

11.4 3 49
.10.8' 3.16
11.4: .3 41



Tract No.

0124 01

0121

0124.03
0125
10075.01
10075.02
0077
0078
0091

0098
0099
0100.01
` 0100.02

0100.03
0101 01
0101.02

, 0102

0103.01
0103.02
0194
0105
'0106
b107
(3108
0109.01
0110:01
0110.02
0111
0112
(0113

0114:01
0114.02
0115.01
0115.9W

' 0116

011t031
0117.02
0117.03
0118
0119.01
0119.02
0119.03
0120.01
0120 02
0122

Nu r

of Non bite

0012
0006
0000

0022
0012

0469
0001
0000

0001
0000
0000
0001
0059
.005

000
0068
0131
00 72

0 594

0369
0008
0010
1128
0000

0

0348
0927
0000

5095
0012'

,&182
0008
0000
0133

KA

ono 8

0061
0015
0000
0028
oop9
0160
0058
0019

s.

Md Income MA Ed Level
Avg

No '

09863 10.6 .

i0908 '1;'0

10710 11.6
.

09645 11.0

32676 15.9

22470 14.2
5000 i 15.8
0911 12.1
10239 12.1
11747 12.5

;.13933 12.7"
14957 13.7
16527 13.5
12140 12.7
10546

.14785

12.3!
12.91

07750 08.4
20158 14.5
08340 12.d

12971 12.6

13564 /1.2.7

1282 & - 1'1.8

15701 12.9
12778 12.6
13564 12.6
,10713 12.3
09336' 12.3
11683 12.4
14175 12:3
09128 12.0

09962 11.2
09706 12.1
12038 12.4
11313 12.3'

09108 10.4
10772 12.1
09715 11.3
10592 11.7

08352 10.0

08893 9.9
10049 11 2
11370 12.1

09897 10.9
09976 11.9 (

12.0

218

209 /

.
3.89

13s),

3.59
3.28
3.18.

3-.36

3.23
2.47
3.41

2.84
2.77

3.35
3.49
3.72
3.49
3.43'

3.75
,

3.33 -

3.29
3.03

2.61

3.6i9

3.8
3.24

3.158

2.23
3.90

3.49

3.35
3.82
3.74
3.50
,3.86

3.91

3.83

3.59
4.04

3.67

1\ 11.57..12

3.71

3.45



Tract No.

0123

0124.01
0124.02
0124.03
0125
0126.01
0126.02
0127

0128
0129
0130
0131
.0132

.0077

0078

0105
0091

0106
0107
0108
0119.01
0110.014
,0111

0112,
0

01 4.01.
0116
0123
0112

0124:01
10124.02
0124.03144
0125
9127 '

0128

At

Number
of Non -Jhite Md Income 4..4.1d Ed Level

0001 41477 11.8

0001 10658 ...,12.2

cool 10896 .21r 120 .

100e3 11.1

. 09728 11.1

11593 11.5

10180 10.6

09153 10.1

10330 -, 10.1

10324 09.9
12149 I2.T
1)159 12.7

12094 12.7

12765 13.9

10207 12.2
'' 10143 -7p, 11.8

14741 'Alfte 12.8'

12678 12.6

15115 12.8

13092 12.6

12026 L 12.4

12039 12.5

11757 12.4

12210 .7

09137 1 0
09870 43.1.2

09128 Ao.3
11850 12.0
11834 12.1

09969 d 10 8
10901+ 12.0

:101 11.2
0 11.1-

10.2

10.34

0008
0003
0015
0001

0203
0315
'0001,

0000.

00114

0000

0031
0000
0002
0008
00i0
0028
0001
0044
0104
0927
0033

'5095
0012

0015
0097
0019
0013
0013
0008
0025

0877
1333

;
09032
10383

Avg
No/Household

3.51

3.94
4.05

3.97
3.07
3

3.

3 65 \

3.13

2.79

2.91'

2.84
.?.82

2.88
2.53
3.34
'3.21

2.59
3.69

3.69

3.03
3.47
.62

41

3.

3.5o

3.69

3.59 I

3.48

3.89

3.98
3.92

. 3.20
3.64
3,.14



I

1' I

ii

4. What is the total size of the communities labor force?

*
313,700

\

(a) What % unemployed in 1974?

(b) What % male?

.4.4.......

(c) What % non-white

(d) What % female?

(e) What % change in the work
force?

35.9%*

38.6%

8.2%*

*
Source: Annual Manpower Planning Report, Louisville SMSA, Ky., Department

of Human Resources. January 1975, pp. 15-20.

5. What has been the change in the population composition?

(a16-21 +21:7%*
\

0
.

(b) 22-44 +13.9%*

(c) 45 and over +10.4%*

6, EMPLOYMENT

I

, \

EVELOPMENTS BY .MAJOR INDUSTRrES
(See attached chart)

Sources 4nual Manpower Planning Report, Louisville, SMSA, Ky. Departmen
of'Uuman Resources, January 1975.

'r,

,

3

(*
Source: Annual Manpower Planning Report SMSA, Ky. Department

of Hull= Resources, January 1975.
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7. EMPLOYMENT OUTLbOK BY OCCUPATIONAL

Occu ational Nee sOccupational DOT
Classification

BUSINESS & OFFICE OCCUPATIONS

Totals

Bookkeeping I & II

Bookkeeping'Mch. Op. I & II

Calc. Mch. Oper. I & II

;Typist

Clerk, General

Telephoke Opa4or

Secretary

Stenographer

1973

4681 1283

256

108

74

768

324

222

14°Q

029

400

.
Trans. Mch. Oper.

Programmer, Busine

'4Digit41 Computer

Key Punch

Manager Trainee

58

59

80

114k;'

377

1280

5140

's 370

1200

5487

120

lr

20041

9145

2000

;"500

1200

160 261

161 \ 266

181 \ 285'

420 700

1057 1753

Source: ,Report On Vocational Resources, 1973, VoCational Resource

Committeee, Spring, 1973, p. 26.

222 /

213 a



EMPLOYMENT OUTLOGK BY OCCUPATIONAL CLASSIFICATION

Occupational DOT --Occupatiobal Needs

."&Za

MARKETING AND DISTRIBUTIVE
OCCUPATIONS

Totals

Cashier - Checker

Sales Clerk

Salesman Driver 211

Cashier II
c 279

Checker Laund. 34

Purchasing Agent 42

Claims Exam. II

Shipping /Receiving Clerks 150\

Stock Clerks 552

SourCe: Report on Vocational Resources, 1973,

Committee, Spring, 1973, p.27

223
214,

1975 19f7

7639' 12753

837 1395

2700 4500

633 1055

837 1395

72 109

126 210

288

490 849

1656 .276o

Vocational Resource



EMPLOYMENT OUTLOOK BY OCCUPATIONAL CLASSIFICATION

Occupational DOT Occupational Needs

121a 1975 1977

HEALTH OCCUPATIONS

Totals -958 t 2894 4833

It.
Dental Asst.

Nurse (R.N.) \
8

221

22

663

35

1105

Nurse (L.P.) 200 600

Nurse Ai 240 720

Orderly Me Ser. 79 151 22

Med. Asst. 40 75 110

Med. Tech. 45 116 183

Mental Health Asst. 41 99 163

Podiatric Asst. F 43 145 277

Psychiatric Aide 15 239 431

Med. Records Clerk 26 64 102

Source: RepOrt on Vocational Resources, 19/3, VocaaaftakResource

Committee, Spring, 1. 973, p.28.

OE

A

.1

2Z4
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*EMPLOYMENT OUTLOOK r OCCUPATIONAL CLASSIFICATION

Occupational DOT
Classification

Occupational Needs
12/2 Diz

HOME ECONOMICS OCCUPATIONS

Totals 1137 3436 5726

Housekeeper 23 70 113

Alteration Tailor 60 144 228

Display Artist 19 71 '121

Baker Bake Prod. 35 151 264

Cook (Hotel & Rest.) 300 900 1500

Kitchen Helper 300 900 1500

Waiter or Waitress
.;

..400 1200 2000

.

Source Jteport on Vocational Resources 1975 Vocational Resource

Committee Spring 1973. p 29.

7

I'
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. EMPLOYMENT OUTLOOK BY OCCUPATIONAL CLASSIFICATION

Occupational DOT OccupationafPNeeds
Classification 1973 1975 1977

LISTED TECHNICAL OCCUPATIONS

Totals .

757 1649 2565

Cartographic Tech, 13 38

, Chemical Tech. 41 . 120
40

Commimications Tech. 20 55

Electronics Tech. 38 84

Engineering Tech. '' 39 57

Library Tech Asst. 11 33

Plastic Molding Design 6 21

.Draftsman Mech.
. .83 214

Cons t.. Cost Est. 20 39

Design Tech'. 25 39

Electronic-Mech. Tech. ;g--- 249

hFood Quality Tech. . 25 . -
h1

High'Energy Forming Tech. 15 31
, \

\ ,
Industrial Eng. Tech. 19 36

Metallurgical Tech. 72 N 127

Nondestructive Testing Tech. 24,' 31

Numerical Control Progr. 15 21

Wood & Fyrnitu6 Tec 14 31

Products DevelOpment 18 27

4

s...,,.....,
_/?Laboratory _Tes ter,..., , 124 239

\,. 4 1.1
Estimator J 37 111

64

199

90

135

76

52

37

350

59-

59

'1491

62

46

54

lot.1u3

39

31

53

37

355

185

Source: Report,on Vocat onaf Resour es, 1973, Vocationil Resource

Committee, Spri g, 1973, 0. .

17

1



EMPLOYMENT OUTLOOK BY OCCUPATIONAL CLASSIFICATION

Occupational' DOT

Classification

1

iTRADE AND ENDA OCCUPATIONS

Totals

\
I

Auto Body

Auto Mechanics

Diesel Mechanics

Truck Mechanics

Auto Assembler

Auto Ser. Sta Attiindant

Tractor-Trl. Truck Dr'.

Cabinet Making' ,:-.

Carpentry ..

Oper. Engineer, Con-st.
1..

-rl"Ainter, Const.

.BriCklayer, Const.

Lineman, Coast. Lt.Ht.Pw.

Cement Mason

Dry Wall Applicator

Y Roofer

Struc Steel Worker

Pipef tters or Plumbers

Electr cians

Office Mch. pair

Elec. pp Service

k

I./

°coups pota Nee4a

1E2

r

6715.

114

.

.

335

8

31505

560

300' 900 1500

35 116 197

136 ' 408 680

320.. 960 1600

,,-36a
900 1500

180 5110 900

56 246

300
.152

930\ 1500
.

42 126 210

141 423 ' '705

154 402 770

160 480 eolo

125 205 287

43 89 134

4). 86 %-,. 131

80 240 400

364 943 1523

263 744 1239

1 43 72

\
3 7

13

218
i
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(Continued)

EMPLOYMENT OUTLOOK BY OCCUPATIONAL cLASSIFICATICN

I Occupational DOT
Classification

TRADE AND IND. OCCUPATIONS

Radio, TV Repair

Appliancd Repair (Small)

Furn. Ins. Rpp. Hot Air

Refrig. Mech.

Air Cond. Mech.

'Bindery Worker

Printing Press

'Compositor

Cig. Mak:Mch. Oper.

MAch.Oper. Metal Fabr. I

Machinist

Sewing Mch. Oper.

Tool & Dye Maker

Drier Operator

Fireman Sta. Boiler

Grinder Op.. Prod.

MaCti. Set-up op:

Molder of Coremaker

Punch 1\ress Op.

TCInd.

Op..

ruck- ane Op.

Occupational Needs
1973 '1975 '1211/

4

34

15

96

,

37 96 1

11 3o- .50

156 444 733

.....;

...

63 189 il

120 360 60 o

29

45

110

,170

100

63

21 ,

32

29

32'

78

31

,15o

26\
?taint. Man Bldg. 150 \\\

actory 140 \
Maint. Mech I/ 160

228.
219

72 116

135. 225

330 550

510 850

300 900

189 315

61 106 in \
96' 160

75 121
\

180

137 195

67, '106

450 750

75 122

450 750

420 700

800



Fj

;

EMPLOYMENT OUTLOOK BY OCCUPATIONAL

Occupational DOT
Classification'

TRPE AND IND. 'OCCUPATIONS
Continued)

MiX1wrigt

Mech. Ind. Truck

Carman Loc.Bldg. & Repair'

Cen. Office Repr. Ti & Ti

Furn. Ins. Rep. Hot Air

Sheet Metal Worker

yelder,
Aic

*elder, Comb

Metal Finisher

Metal Boring Occ.

Metal Turn,Occ.

Blacksmith Forging

Millman Woodwork

Furniture Finisher,

Wood Sawing Opns.

BeAltician

Dry Cleaner

Upholstery

Butcher (Meat acking)

Meat Cutter (Ti. trade)

Dispat

Chem. Operator

Watchmaker

Presser, Mach.

Washer Mach. Lau.

0

SIP/CATION

1973 1272

65 195

100 300

.31

127

37 56

,206 618

,194 582

121 363

67 175

24 76

13 66

81 194

159 345

42 116

61 146

78 260

52 96

5 15

34 102

99 319

64 141

46 138

30 92

36 118

29 73

325

500

155

180

154

1030

970

606

285

132

/ 11(
311

1 531

190

235

414:5

139

20

170

541

221

230

153

204

117

c.

1

I t

Source: Repott on Vocational ResArces* 1973,_ Vocational Resource

. ComMittee, Spring, 1973 pp. 31-33

i
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